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AN ANALYSIS OF DUTIES OF ELIMENTARY SCHOOL GOUNSELOHS 
AT VARIED LEVELS OF CERTIFICATION AND TRAINING 
IN MISSOURI AND OKLAHOMA
CHAPTER I  
THE PROBLEM 
In t ro d u c t io n
This i n v e s t i g a t io n  concerned an a n a ly s i s  of d u t i e s  of e lem entary  
school counse lo rs  i n  Oklahoma and M isso u r i .  In  th e se  s t a t e s  organized 
guidance s e rv ic e s  e x is te d  in  many of the  p u b l ic  e lem entary  s ch o o ls .  In  
Oklahoma the Commission on Curriculum Improvement did ex ten s iv e  work to  
improve gu idance. Included in  the  work of the  commission was the e s ta b ­
lishm en t of a committee to  s tudy  gu idance. This committee recommended 
fo u n d a t io n  concepts and e v a lu a t io n  p ro ced u re s ,  M is so u r i ,  to o ,  had empha­
s ized  e lem entary  school gu idance . As e a r ly  as 1962 r o l e  d e f i n i t i o n s ,  
f u n c t io n s ,  and program g u id e l in e s  were pub lished  by the  s t a t e  departm ent 
of e d u c a t io n .  So, both s t a t e s  had worked to  p rov ide  guidance s e rv ic e s  
in  t h e i r  elementary s c h o o ls .  However, Oklahoma emphasized t r a i n in g  and 
c e r t i f y i n g  school co u n se lo rs  f o r  work from k in d e rg a r te n  to  the tw e l f th  
g rad e .  In  c o n t r a s t ,  M issouri s t r e s s e d  t r a i n i n g  and c e r t i f y i n g  e lem entary  
school counse lo rs  a t  the  i n s t r u c t i o n a l  le v e l  where the  counse lo r  worked,
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In  t h i s  domain M issouri counse lo r  educa to rs  had heen le a d e rs  in  e s ta b ­
l i s h in g  the  uniqueness of e lem entary  school counselor  c e r t i f i c a t i o n .
Among the  w r i t e r s  in  th e  f i e l d  of e lem entary  school guidance,
Dr. Gerald T. Kowitz of the  U n iv e rs i ty  of Oklahoma, in d ic a te d  a need fo r  
the s tudy of c e r t i f i c a t i o n  s tan d a rd s  f o r  elem entary  school c o u n se lo rs .  
Kowitz s a id ,  "A h ig h ly  v i s i b l e  and much debated problem concerns c e r t i f i ­
c a t io n  s tan d a rd s  and the s p e c i f i c a t i o n  of adequate t r a i n i n g  programs. 
E la b o ra t in g ,  Kowitz i d e n t i f i e d  two c a te g o r ie s  of problems concern ing  
c e r t i f i c a t i o n :  "What i s  the r o l e  of e lem entary  school guidance coun­
s e l o r s ,  and how s h a l l  he be t r a in e d ? " ^
One way of s tudy ing  the  problem of c e r t i f i c a t i o n  and t r a i n i n g  
was to  d e s c r ib e  and analyze d u t i e s  of e lem entary  school co u n se lo rs  t h a t  
were a s s o c ia te d  w ith  le v e ls  of c e r t i f i c a t i o n  and t r a i n i n g .  As Kowitz 
had implied such d u t i e s  would be in f luenced  by the  t r a i n i n g  of counsel­
o r s .  In  the  s t a t e  of Washington, f o r  example, Anderson found t h a t  e l e ­
mentary school counse lo rs  w ith  an average of 18 q u a r t e r  hours " . . .  
were p r i n c i p a l l y  involved in  t e s t i n g  programs, r e f e r r a l  a c t i v i t i e s ,
O
record keep ing , or rem edial work."
In  our democracy th e re  had been an acu te  awareness of the  ro le  
of ed u ca tio n  and guidance in  our s o c i e t y .  This awareness r e s u l t e d  in  a
^Gerald T. Kowitz, "The D ete rm ina tion  of C e r t i f i c a t i o n  S tan d a rd s ,"  
Elementary School Guidance and Counseling ( i n  P r e s s ) ,
^Ib id  .
^M arjorie  Mottishaw Anderson, The E x trao rd in a ry  Growth of Elemen­
ta ry  Guidance in  the  S ta te  of Washington (Olympia, Washington: The S ta te
Department, A p r i l ,  1967), p .  3 .
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continuous re -ex am in a t io n  of the  d e f i n i t i o n s ,  s t r u c t u r e s ,  and p ro cesse s  
of ed u c a t io n .^  Conant, a major c r i t i c  of e d u ca t io n ,  emphasized the  need 
fo r  guidance in  p u b l ic  sch o o ls .^  Riendau rep o r te d  t h a t  34.5 p e rc e n t  of 
young people en ro l le d  i n  the  e ig h th  grade f a i l e d  to  complete high s c h o o l .^  
Many educa to rs  f e l t  t h a t  causes of dropouts  had o r ig in a te d  in  the  elemen­
ta ry  sch o o l.  One way to  improve ed u ca tio n ,  and such problems as the 
dropout one, was to  improve guidance s e rv ic e s  a t  the e lem entary  le v e l  
of i n s t r u c t i o n .  T h ere fo re ,  an in q u iry  in to  the  d u t i e s  of elem entary 
school counse lo rs  was im portan t because i t  provided a c o l l e c t io n  and 
c r i t i c a l  exam ination of in fo rm a tio n  t h a t  had v a l id  im p l ic a t io n s  f o r  r e ­
s t r u c t u r i n g  and improving e lem entary  school gu idance.
Need and Purpose of the  Study 
As Conant and o th e r  c r i t i c s  of educa tion  had contended te a c h e r  
c e r t i f i c a t i o n  s tan d a rd s  f r e q u e n t ly  did no t  have a c l e a r  measurable i n ­
f lu en c e  upon the  te a c h e r ,  h i s  p e rc e p t io n  of the  te ach in g  r o l e ,  or the 
q u a l i t y  of h i s  perform ance. In  guidance, as  i n  the  g en e ra l  f i e l d  of 
ed u ca tio n ,  t h i s  was t r u e .  T here fo re ,  to  the  w r i t e r  i t  appeared t h a t  a 
study of the e f f e c t s  of counse lo r  c e r t i f i c a t i o n  would be v a lu ab le  and 
would add to  the  a v a i l a b l e  knowledge in  the  f i e l d  of gu idance.
"^Lindsey J ,  S t i l e s ,  L. E. McCleary, and R. G. Turnbaugh,
Secondary Education i n  the  United S ta te s  (New York: H arcou rt,  Brace,
and World, I n c . ,  1962), p .  v .
^James B Conant, Slums and Suburbs (New York: S ig n e t  Books,
1964), pp. 33-70.
^A lbert  J
C lea r in g  House, XXXVI (May, 1962), p . 523.
.  R iendau, "Facing Up to  the Dropout Problem ," The
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Since elem entary school counse lo rs  could be c e r t i f i e d  by genera l  
c e r t i f i c a t i o n  s tan d ard s  t h a t  ap p l ied  to  a l l  school counse lo rs  or by 
s p e c i f i c  s tan d a rd s  t h a t  ap p lied  only to  elem entary school counse lo rs  the 
q u e s t io n  was: What e f f e c t s  had unique or s p e c i f i c  c e r t i f i c a t i o n  s ta n ­
dards  had on the  performance of e lem entary  school counse lo rs?  When t h i s  
q u e s t io n  was adequa te ly  answered then  an assessm ent of how e x ten s iv e  
s p e c i f i c  c e r t i f i c a t i o n  s tan d a rd s  should be could be made. The q u e s t io n
was im portan t because overextended s tan d a rd s  s e r io u s ly  l im ited  th e  number 
of counse lo rs  e n te r in g  the  f i e l d  w hile  underdeveloped s tan d a rd s  deprived 
counse lo rs  of needed t r a i n i n g .
This study  was im portan t f o r  th r e e  a d d i t io n a l  r e a s o n s .  F i r s t ,  
the  q u e s t io n  of which type of c e r t i f i c a t i o n  s tan d ard s  was needed in  the 
f i e l d  was an open one. Many co u n se lo r  educa to rs  f e l t  t h a t  g en e ra l  c e r t i -
n
f i c a t i o n  s tan d a rd s  were ad eq u a te ,  b u t  re se a rc h  was needed to  su b s tan ­
t i a t e  o r  r e f u t e  t h a t  p o s i t i o n .  Second, h i s t o r i c a l l y  s tu d ie s  of c e r t i f i ­
c a t io n  had been ones of co n te n t  a n a ly s i s  t h a t  provided l i t t l e  comparative 
d a t a .  A lso ,  a search  of the  D i s s e r t a t i o n  A b s t ra c ts  in  th e  Spring  of 1968 
revea led  t h a t  no comparative s tudy  of the  n a tu re  of the one proposed had 
been done. So, f o r  these  reasons  th e  w r i t e r  be lieved  the  s tu d y  to  be 
needed, to  be p e r t i n e n t ,  and to  be r e l e v a n t .
^Glen D, M i l l s ,  unpublished study on c e r t i f i c a t i o n  s tan d ard s  and 
t r a i n i n g  programs a t  s t a t e  u n i v e r s i t i e s .  Spring  1967.
In  t h i s  i n v e s t ig a t io n  7 of 18 counse lo r  educa to rs  r e p re s e n t in g  
s t a t e  u n i v e r s i t i e s  w ithou t s p e c i f i c  t r a i n i n g  programs f o r  elem entary  
school counse lo rs  in d ica te d  t h a t  s p e c i f i c  c e r t i f i c a t i o n  and t r a i n i n g  fo r  
the  e lem entary  counse lo r  was n o t  needed.
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S p e c i f i c a l l y ,  the  purpose of t h i s  study was to  determ ine the  
in f lu e n c e  of s p e c i f i c  or unique c e r t i f i c a t i o n  s tan d a rd s  upon the perform ­
ance of e lem entary  school c o u n s e lo rs ,  A r e la t e d  purpose was to  determ ine 
the  d u t i e s  of e lem entary  counse lo rs  a s s o c ia te d  w ith  d i f f e r e n t  l e v e l s  of 
c e r t i f i c a t i o n  and t r a i n i n g .  As in  any re s e a rc h  th e re  were o th e r  r e l a t e d  
p u rp o ses .  To i n i t i a t e  study  in  the  defined  problem a re a  so t h a t  r e s e a rc h  
would con tinue  and so t h a t  re f inem en ts  of the q u e s t io n s  and to o l s  i n ­
volved could he achieved was an im portan t purpose of t h i s  r e s e a rc h  p rob­
lem. A lso , s in ce  long term re se a rc h  in  the  problem a re a  was a goal of 
the  r e s e a r c h e r ,  i t  followed t h a t  e v e n tu a l ly  su g g es tio n s  and recommenda­
t io n s  based on f in d in g s  of t h i s  s tudy  and r e l a t e d  s tu d ie s  would emerge 
as  a b a s i s  f o r  change in  counse lo r c e r t i f i c a t i o n .  Th is , to o ,  was an 
im portan t purpose of the  s tu d y .
S ta tem ent of the  Problem
The problem of t h i s  s tudy  was to  determ ine and analyze d u t i e s  of 
e lem entary  school counse lo rs  a t  co n tra s te d  le v e ls  of c e r t i f i c a t i o n  and 
v a r ie d  le v e ls  of t r a i n i n g .  S p e c i f i c a l l y ,  t h i s  s tudy  involved th re e  b a s ic  
q u e s t io n s  :
1. What were the  d u t i e s  of e lem entary  school counse lo rs  w ith  
b a c h e lo r  deg rees  who were c e r t i f i e d  a t  the s p e c i f i c  le v e l  of c e r t i f i c a ­
t i o n  as c o n t ra s te d  w ith  d u t i e s  of counse lo rs  c e r t i f i e d  a t  the  g en e ra l  
l e v e l  of c e r t i f i c a t i o n  and how did th e se  d u t i e s  d i f f e r  w ith  r e s p e c t  to  
the  pe rcen tage  of time sp en t  in  perform ing each duty?
2. What were the  d u t i e s  of e lem entary  school counse lo rs  w ith  
m aster degrees  and guidance majors who were c e r t i f i e d  a t  the  s p e c i f i c
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le v e l  of c e r t i f i c a t i o n  as c o n t ra s te d  w ith  d u t i e s  of counse lo rs  c e r t i f i e d  
a t  the  g e n e ra l  l e v e l  of c e r t i f i c a t i o n  and how did th e se  d u t i e s  d i f f e r  
w ith  r e s p e c t  to  the percen tage  of time sp en t in  perfo rm ing  each duty?
3. What were the  d u t i e s  of e lem entary  school counse lo rs  w ith 
m aster degrees  and nonguidance majors who were c e r t i f i e d  a t  the  s p e c i f i c  
le v e l  of c e r t i f i c a t i o n  as c o n t ra s te d  w ith  d u t i e s  of counse lo rs  c e r t i f i e d  
a t  th e  g e n e ra l  l e v e l  of c e r t i f i c a t i o n  and how did th e se  d u t i e s  d i f f e r  
w ith  r e s p e c t  to  the  percen tage  of time sp en t i n  perform ing each duty?
S e le c t io n  of the  Sample Members
Tne U. S. O ffice  of Education  pub lished  a r e p o r t  on counse lo r  
c e r t i f i c a t i o n  requ irem ents  t i t l e d  C e r t i f i c a t i o n  Requirements f o r  School 
P u p il  P ersonnel Workers. This p u b l i c a t io n  revea led  t h a t  f o r t y - t h r e e  s t a t e s  
c e r t i f i e d  co u n se lo rs ,  guidance co u n se lo rs ,  or t e a c h e r - c o u n s e lo r s . One 
s t a t e  endorsed persons r e s p o n s ib le  f o r  guidance and co u n se lin g  d u t i e s .
Two s t a t e s  did n o t  c e r t i f y  guidance counse lo rs  and fo u r  s t a t e s  c e r t i f i e d  
p u p i l  pe rso n n e l  w orkers .
Of th e  f o r t y - t h r e e  s t a t e s  t h a t  c e r t i f i e d  co u n se lo rs ,  only fou r  
s t a t e s  had c e r t i f i c a t i o n  s tan d a rd s  s p e c i f i c a l l y  s e t  up f o r  elem entary
g
school c o u n se lo rs .  M isso u ri ,  in  1962, was th e  f i r s t  s t a t e  to  adopt such 
s ta n d a rd s .  Delaware soon fo l lo w ed ,^  and d u r in g  the  academic year  of
Q
Charles  Blackman, S uperv iso r  of Guidance S e rv ice s  f o r  the S ta te  
of M is so u r i ,  provided t h i s  in fo rm a tio n  f o r  the  i n v e s t ig a t o r  in  a l e t t e r  
dated A p r i l  27, 1967.
^In  a te lephone  c o n v e rsa t io n  on November 13, 1967, w ith  a r e p re ­
s e n t a t i v e  of the  Guidance D iv is io n  of the  Delaware S ta te  Department of 
E duca tion , the  i n v e s t ig a t o r  was unable to  a s c e r t a in  th e  da te  such
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1966-67 Arkansas and Kansas adopted t h e i r  c e r t i f i c a t i o n  s ta n d a rd s .
Van Hoose and Vafakas rep o r te d  t h a t  . . 1 4  s t a t e s  have d e v e l­
oped c e r t i f i c a t i o n  requ irem ents  fo r  e lem entary  counse lo rs  t h a t  a re  
d i s c e r n ih ly  d i f f e r e n t  from secondary c e r t i f i c a t i o n . " ^ ^  These w r i t e r s  
in d ic a te d  t h a t  d i f f e r e n c e s  in  elem entary  and secondary guidance c e r t i f i ­
c a t io n  occurred in  te a c h in g  experience in  the  e lem entary  sch o o l,  ch i ld  
development course work, and p rac ticum  experience  w ith  elem entary school 
c h i l d r e n . H o w e v e r ,  the  w r i t e r s  a s s e r t e d :  "For the most p a r t ,  th e se
s tan d ard s  a re  vague and lack  s p e c i f i c i t y  in  terms of o b je c t iv e s  to  p ro -
13duce d e s i re d  changes in  c h i ld r e n ."
S e le c t io n  of the  sample members was based on s e v e ra l  c r i t e r i a .  
F i r s t ,  s t a t e s  were considered t h a t  had enacted g en e ra l  or s p e c i f i c  c e r t i ­
f i c a t i o n  s tan d a rd s  f o r  e lem entary  school cou n se lo rs  and had s ta te d  th e se  
in  t h e i r  c e r t i f i c a t i o n  handbook. Second, s t a t e s  t h a t  had enacted t h e i r  
s tandards  p r io r  to  September 1, 1966 (p r e f e r a b ly  two, th r e e ,  or fo u r  
y e a rs )  were co n s id e re d .  Third, s t a t e s  t h a t  had s ix ty  or more c e r t i f i e d
s tan d a rd s  were e n a c te d .  However, s tan d ard s  f o r  e lem entary  school coun­
s e lo r s  i n  Delaware were l i s t e d  in  C e r t i f i c a t i o n  Requirements f o r  School 
P u p il  Personnel Workers ( r e v .  e d . ;  Washington: U. S. O ffice of E duca tion ,
1966) p .  12.
^*^Standards in  the  s t a t e  of Kansas became e f f e c t iv e  Ju ly  1, 1967. 
C e r t i f ic a t io n -H a n d b o o k , Topeka; S ta te  Board of Education , January  1,
1967, p .  52.
^ % i l l i a m  H. Van Hoose and C atherine  M. Vafakas, "S ta tu s  of Guid­
ance and Counseling in  the  Elementary S ch o o l,"  P ersonnel and Guidance 
J o u r n a l , V ol. 46 (6 ) ,  1968, p .  536.
l ^ I b i d . ,  p .  538. 
l^ Ib id .
elem entary  school counse lo rs  were c o n s i d e r e d . F o u r t h ,  s t a t e s  were 
considered  t h a t  came from the  same g eog raph ica l  a re a  and t h a t  had compa­
r a b le  u rb a n - r u r a l  p o p u la t io n s .
M issou ri  was the only s t a t e  w ith  s p e c i f i c  c e r t i f i c a t i o n  s tan d ard s  
to  meet th e se  c r i t e r i a .  Oklahoma was one of s e v e ra l  s t a t e s  w ith  g en era l  
c e r t i f i c a t i o n  s tandards  to  meet the f i r s t  th ree  c r i t e r i a ;  however, i n  the  
op in ion  of the  r e s e a rc h e r  Oklahoma more adequa te ly  met the  f o u r th  c r i t e ­
r i o n .  In  su p p o r t  of t h i s  p o s i t i o n ,  the  r e s e a rc h e r  reasoned t h a t  farming 
in  both s t a t e s  was a major occupa tion  of the people^^ and t h a t  both 
s t a t e s  had two la rg e  m e tro p o li ta n  a r e a s .
In  r e s p e c t  to  ph ilosophy and o r i e n t a t i o n  toward gu idance, the  
sample members had s e v e ra l  p o in t s  i n  common. The fo llo w in g  common p o in t s  
were derived  from ex ce rp ts  from A Handbook f o r  the Improvement of Guidance 
and Counseling i n  Oklahoma Schools K-12 and Elementary School Guidance 
and Counseling ( i n  M is s o u r i ) . Both p u b l i c a t io n s  were issued  by the  s t a t e  
departm ent of educa tion  f o r  the  r e s p e c t iv e  s t a t e s .  (These e x c e rp ts  were 
p resen ted  in  Appendix A, see pp. 95-99).
1. Each s t a t e  had emphasized a guidance p o in t  of view 
and a workable p e rs p e c t iv e  w ith  the  t o t a l  ed u c a t io n a l  program.
^'^The c r i t e r i o n  of s i x ty  counse lo rs  was used s in ce  a t  l e a s t  two 
groups in  each s t a t e ,  b ach e lo r  degree  counse lo rs  and m aster degree  coun­
s e l o r s ,  would be used in  the  s tu d y .  H opefu lly ,  t h i s  would have avoided 
u n u su a l ly  sm all samples. A lso ,  the  r e s e a rc h e r  poin ted  out t h a t  Delaware, 
the o th e r  s t a t e  to  have s p e c i f i c  c e r t i f i c a t i o n  s tan d ard s  f o r  more than  
two y e a r s ,  had only seven e lem entary  school counse lo rs  which c l e a r l y  would 
have been an i n s u f f i c i e n t  number.
^^The p o in t  of comparable farming p o p u la t io n  was l a t e r  supported
in  the  d a ta  (see  Table I I ,  p . 47)
2. Each s t a t e  had emphasized developm ental and team 
approaches to  gu idance .
3. Each s t a t e  had emphasized co u n se l in g .
4 .  Each s t a t e  had emphasized t h a t  s e rv ic e s  he 
provided f o r  te a c h e r s  and p a r e n t s .
5 .  Each s t a t e  had recognized the  em otional c l im a te  
of the  classroom  as a major concern .
6 . Each s t a t e  had focused on th e  needs of s tu d en ts  
in  the  fo rm ative  y ea rs  to  understand  p o t e n t i a l i t i e s  
and /o r  to  ach ieve  s e l f - d i r e c t i o n .
In  a d d i t io n  th e re  were some common r o l e s  t h a t  e lem entary  school 
counselo rs  were involved w ith  in  both  s t a t e s .  The f i r s t  r o le  in d ic a te d  
t h a t  elem entary  guidance s e rv ic e s  were provided f o r  s tu d e n ts ,  p a r e n t s ,  
te a c h e r s ,  and a d m in i s t r a t o r s .  The second common r o l e  involved reco rd s  
f o r  c o l l e c t in g  p u p i l  in fo rm a tio n ;  w hereas, th e  th i rd  ro le  was concerned 
w ith  making r e f e r r a l s .  So, the  sample members approached elem entary  
school guidance from s im i la r  ve in s  of though t ag ree in g  on the  p o p u la t io n s  
to  be served by th e  guidance program and a t  l e a s t  th r e e  r o le s  of coun­
s e lo r s  .
In  th e se  two s t a t e s  a t o t a l  of 197 c e r t i f i e d  e lem entary  school 
counse lo rs  were i d e n t i f i e d .  In  M issouri the  counse lo r  d i r e c to r y  f o r
1967-68 was used to  i d e n t i f y  99 elem entary  school c o u n se lo rs .  In  Okla­
homa the c e r t i f i c a t i o n  f i l e s  of the  s t a t e  departm ent of educa tion  were 
searched by Mr. C harles  Sandmann. This sea rch  produced a l i s t  of 98 
c e r t i f i e d  elem entary  school c o u n se lo rs .
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Basic Assumptions
In  conducting a r e s e a rc h  s tudy  i t  was im portan t to  i d e n t i f y  
the  assumptions a s so c ia te d  w ith  the  i n v e s t ig a t i o n .  Good commented 
on t h i s  p o in t .  He sa id  : "Underlying assumptions should he s ta te d  
as p a r t  of the  d e f i n i t i o n  and development of the  problem . , .
For t h i s  s tudy the  fo llo w in g  assum ptions were made:
1. t h a t  elem entary school counse lo rs  were competent 
to  make v a l id  judgments id e n t i f y in g  t h e i r  d u t i e s ,
2 . t h a t  The Elementary School Guidance and Counseling 
Inv en to ry  was v a l id  as s t a t e d , and
3. t h a t  th e  p e rcen tag es  of time a l l o t t e d  f o r  d u t i e s  of 
e lem entary  school counse lo rs  were norm ally  d i s t r i b u t e d .
Hypotheses
This re se a rc h  study  was i n i t i a t e d  to  show the  in f lu e n c e  
of c e r t i f i c a t i o n  and t r a i n i n g  upon d u t i e s  of e lem entary  school 
c o u n s e lo rs .  To accomplish t h i s  goal i t  was n ecessa ry  to  
d e f in e  d i f f e r e n t  le v e ls  of c e r t i f i c a t i o n  and t r a i n i n g .  Data 
c o l le c te d  by use of The Elementary School Guidance and Coun­
s e l i n g  Inv en to ry  in  the  s e c t io n  on d u t i e s  of counse lo rs  was 
th e  pe rcen tage  of time counse lo rs  sp en t  perform ing each d u ty .
The def ined  groups and the s p e c i f i e d  d a ta  made p o s s ib le  the
l^ C a r te r  V. Good, I n t ro d u c t io n  to  E duca tio n a l  Research 
(New York: A p p le to n -C e n tu ry -C ro f ts , 196S), p .  138.
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forming of d e f i n i t e  hypotheses th a t  could be t e s t e d .  Two le v e ls  of 
c e r t i f i c a t i o n ,  g e n e ra l  and s p e c i f i c ,  were p o s tu la te d  s ince  e lem entary  
school counse lo rs  could be c e r t i f i e d  a t  e i t h e r  l e v e l .  In  a d d i t io n ,  th re e  
le v e ls  of t r a i n i n g  were i d e n t i f i e d .  These were: l )  b ach e lo r  degree
co u n se lo rs ;  2) m aster (o r  h ig h e r)  degree counse lo rs  w ith  guidance majors; 
and 3 ) m aster (o r  h ig h e r)  degree counse lo rs  w ith  majors in  some a rea  
o th e r  than  gu idance .
The n u l l  hypotheses f o r  t h i s  s tudy  were;
: A t the  b ach e lo r  degree le v e l  of t r a i n i n g  th e re  was no
s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  in  the  mean percen tage  of time 
spen t in  perform ing each of the  d u t i e s  of e lem entary  school counse lo rs  
c e r t i f i e d  a t  th e  s p e c i f i c  l e v e l  and those  c e r t i f i e d  a t  the  g en e ra l  l e v e l ,  
Hg: At the  m aster (o r  h ig h e r)  degree le v e l  of t r a i n in g  f o r
counse lo rs  w ith  majors in  guidance th e re  was no s t a t i s t i c a l l y  s i g n i f i c a n t  
d i f f e r e n c e  in  the  mean pe rcen tage  of time sp en t  in  perform ing each of the 
d u t i e s  of e lem entary  school counse lo rs  c e r t i f i e d  a t  the  s p e c i f i c  l e v e l  
of c e r t i f i c a t i o n  and those  c e r t i f i e d  a t  the  gen era l  l e v e l ,
Hg: A t the m aster (o r  h ig h e r)  degree  le v e l  of t r a i n i n g  fo r
counse lo rs  w ith  majors in  an area  o th e r  than  guidance th e re  was no 
s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  in  the  mean percen tage  of time sp en t  
in  perform ing each of the  d u t ie s  of e lem entary  school counse lo rs  c e r t i ­
f ie d  a t  the s p e c i f i c  l e v e l  of c e r t i f i c a t i o n  and those  c e r t i f i e d  a t  the 
g en e ra l  l e v e l .
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Treatment of the  Data 
In  t h i s  s tudy s e v e ra l  s t a t i s t i c a l  te chn iques  were used to  a ra ly z e  
the  d a t a .  In  g e n e ra l ,  t a b u la t i o n s  and percen tages  were used to  summarize 
the d a ta  d e s c r ib in g  e lem entary  school co u n se lo rs .  However, th e re  were 
some e x c e p t io n s .  For d a ta  concern ing  s tu d e n t -c o u n se lo r  r a t i o ,  base school 
f a c u l ty  p o p u la t io n ,  and s tu d e n t  p o p u la t io n  averages were computed and t -  
t e s t s  were conducted to  t e s t  the  d i f f e r e n c e  between means.
I n  o rd e r  to  analyze d a ta  concerning courses  e lem entary  school 
counse lo rs  had taken  a t  d i f f e r e n t  le v e ls  of c e r t i f i c a t i o n  and t r a i n in g  
rank  o rder c o r r e l a t i o n s  were computed. A lso ,  rank  o rd e r  c o r r e l a t i o n s  
were used to  analyze d a ta  on guidance s e r v ic e s .  The purpose of the se  
c o r r e l a t i o n s  was to  show the  degree of o rd in a l  agreement between l i s t e d  
courses  counse lo rs  a t  d i f f e r e n t  le v e l s  of c e r t i f i c a t i o n  and t r a i n in g  had 
taken  and the  rank o rder agreement f o r  guidance s e rv ic e s  they p rov ided .
The procedure  was to  ta b u la te  courses  and guidance s e rv ic e s  id e n t i f i e d  
by counse lo rs  a t  each le v e l  and to  rank the se  from high to  low accord ing  
to  the  o ccu rr in g  f r e q u e n c ie s .  Then, c o r r e l a t i o n s  were computed and the  
t - t e s t  f o r  c o r r e l a t i o n s  was used to  t e s t  t h e i r  s ig n i f i c a n c e .
To analyze the  p ercen tage  of time spen t in  d u t i e s  of elem entary  
school counse lo rs  means were computed. The t - t e s t  f o r  means was used 
to  t e s t  f o r  s ig n i f i c a n c e  s in ce  sm all samples f r e q u e n t ly  were incurred  
which Downie and Heath had defined  as those  w ith  " . . .  l e s s  than
17
25" p e rso n s .  A ssocia ted  w ith  the  t - t e s t  f o r  means, however, were 
17N. H. Downie and R. W. H eath, Basic S t a t i s t i c a l  Methods (New 
York: Harper and Row P u b l i s h e r s ,  1959), p .  134.
13
c e r t a i n  u n d e r ly in g  assum ptions which f i r s t  had to  he met. Downie and 
Heath had i d e n t i f i e d  the se  assum ptions:
A h a s ic  assum ption i s  t h a t  the  samples a re  randomly drawn 
from a p o p u la t io n  in  which th e  t r a i t  i s  norm ally  d i s t r i b u t e d .
A second assum ption i s  t h a t  the  two samples s tandard  d e v ia t io n s  
both  e s t im a te  a s in g le  p o p u la t io n  v a r i a b i l i t y . ^ ®
The assum ption of n o rm ali ty  of time sp en t i n  perform ing d u t i e s  of elemen­
t a r y  school counse lo rs  was an u nderly ing  assum ption  of t h i s  s tudy (see  
Basic  A ssum ptions) . The assumption of a s in g le  p o p u la t io n  v a r i a b i l i t y  
was te s te d  by the  F - t e s t  of d iv id in g  the  la rg e r  v a r ia n c e  by the  s m a l le r .  
I f  t h i s  r a t i o  was n o t  s i g n i f i c a n t  a t  the  .05 l e v e l  of s ig n i f i c a n c e ,  the  
t - t e s t  was computed. I f ,  however, the  F - t e s t  was s i g n i f i c a n t  a t  the  .05 
l e v e l ,  i n d i c a t i n g  t h a t  th e  two sample v a r ia n c e s  did n o t e s t im a te  a popu­
l a t i o n  v a r i a b i l i t y ,  then  medians were computed fo r  the  sample. In  o rder  
to  t e s t  the  d i f f e r e n c e  between medians the  Mann-Whitney U - te s t  was used 
s in ce  S ieg e l  had in d ic a te d  t h a t  t h i s  t e s t  was an e x c e l l e n t  s u b s t i t u t e  
when the  assum ptions f o r  the  t - t e s t  could no t  be m et.^^
D e f in i t io n s  of Terms
1, Assigned V a r ia b l e . Level of t r a i n i n g  of elem entary  school 
c o u n s e lo r s .
2 ,  Base S choo l. The c e n t r a l  school where the  counse lo r  was 
employed.
3 , Bachelor Degree (B.A.) C ounse lo rs . Elementary school coun­
s e lo r s  who had no t completed a t r a i n i n g  program in  guidance and co u n se l­
in g ,  b u t  who might have had some course work in  t h i s  a rea  and who were 
te m p o ra r i ly  c e r t i f i e d  as an e lem entary  school guidance c o u n se lo r .
IBl b i d . .  p .  123.
^^Sidney S ie g e l ,  Nonparametric S t a t i s t i c s  f o r  the  B ehav io ra l 
Sciences  (New York: McGraw-Hill Book Company, I n c . ,  1956), p .  116.
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4 .  Dependent V a r ia b l e . D u tie s  of e lem entary  school co u n se lo rs ,
5 .  D uty . Any o p e ra t io n  or f u n c t io n  c a r r ie d  out in  connection  
w ith  a g iven  jo b .
6 .  D u tie s  of Elementary School C ou n se lo rs . Any o p e ra t io n  or 
fu n c t io n  c a r r i e d  out by one d es ig n a ted  as e lem entary  school counse lo r  in  
the  s t a t e  he or she was employed t h a t  was a s so c ia te d  w ith  guidance s e r ­
v ic e s  enac ted  in  the  e lem entary  school where the  cou n se lo r  was employed,
7 . Elementary S choo l. A school t h a t  encompassed grades one 
through s ix  i n  6 -3-3  school o rg a n iz a t io n  or one t h a t  encompassed grades 
one through e ig h t  in  8-^ o rg a n iz a t io n .
8 .  Elementary School C oun se lo r . A person  employed in  an elemen­
t a r y  school f o r  work in  grades 1-6 , or 1-8 to  p rov ide  guidance f o r  s t u ­
d e n t s ,  t e a c h e r s ,  p a r e n t s ,  or a d m in is t r a to r s  through the  guidance s e rv ic e s  
o ffe red  i n  the  sch o o l.
9 . Elementary School Guidance C ounse lo r . Same as Elementary 
School C ounse lo r .
10. E v a lu a t io n . The p ro cess  of judg ing  the  va lue  or amount of 
something by c a r e f u l  a p p r a i s a l  so t h a t  the  value  was a s c e r t a in e d .^ ^
11. General Level of C e r t i f i c a t i o n . Counselor c e r t i f i c a t i o n  
s ta n d a rd s  t h a t  were s e t  up by the  departm ent of edu ca tio n  of a s t a t e  f o r  
c e r t i f y i n g  a l l  school c o u n se lo rs .
12. Guidance S e r v ic e s . The s e rv ic e s  l i s t e d  below t h a t  were 
performed in  the guidance program.
a .  C ounse ling . Guidance S e rv ice  -  a s e rv ic e  whereby the 
counse lo r  a s s i s t e d  s tu d e n ts  in  a p r iv a t e  or group 
s e t t i n g  to  r e s o lv e  problems and concerns .
b . In fo rm a t io n . S e rv ice s  developed to  give the  s tu d e n t  
c u r r e n t  and f a c t u a l  in fo rm a tio n  concerning ed uca tion  
and s o c ie ty .
c .  P lacem ent. A s e rv ic e  t h a t  provided f o r  smooth t r a n s i t i o n s  
and ad justm ents  of c h i ld r e n  from one g rade ,  s ch o o l,  or 
le a rn in g  s i t u a t i o n  to  the  n e x t .
d .  I n d iv id u a l  In v e n to ry . Child study and in d iv id u a l  a n a ly s is  
te chn iques  used to  a s s im i la t e  in fo rm atio n  about s tu d e n t s .
^*^Carter V. Good, D ic t io n a ry  of Education (New York and London: 
McGraw-Hill Book Company, 1945), p .  156.
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e .  F o llow -up . A s e rv ic e  t h a t  determined the  e f f e c t  of 
guidance s e rv ic e s  and s tu d e n t s '  ad justm en ts  to  l a t e r  
ed u c a t io n a l  ex p e r ien ces .
f .  O r i e n t a t i o n . A s e rv ic e  involved in  p r e s e n t in g  the 
aims, g o a ls ,  and purposes of the  school to  the p u p i l s .
g .  Group Guidance. Guidance s e rv ic e s  adm in is te red  to  
s tu d e n ts  through th e  use of la rg e  g roups.
h . R eco rds . A s e rv ic e  whereby e x te n s iv e  in fo rm atio n  was 
accumulated and recorded about s tu d e n t s .
i .  O ccupational In fo rm a t io n . A s e rv ic e  t h a t  provided s tu d e n ts  
w ith  in fo rm atio n  about jo b s ,  v o c a t io n s ,  and the world of 
work,
j .  T e s t in g . A s e rv ic e  t h a t  u t i l i z e d  s tandard ized  in s trum en ts  
to  a s s e s s  mental c a p a c i ty ,  achievem ent, p e r s o n a l i ty ,  and 
s o c i a l  ad ju stm en t.
k .  R esea rch . A s e rv ic e  t h a t  provided knowledge about the  
schoo l and the  guidance s e rv ic e s  by in v e s t ig a t io n  of 
q u es t io n s  or c o n d i t io n s .
1. R e f e r r a l s . A s e rv ic e  developed to  u t i l i z e  the  s e rv ic e s  
of s p e c ia l iz e d  pe rsonne l  such as p s y c h o lo g is t s ,  s o c ia l  
workers or such e i t h e r  in  or o u ts id e  the  schoo l.
13. Independent V a r ia b le . Level of e lem entary  school counse lo r  
c e r t i f i c a t i o n .
14. M aster Degree (M.A.) Counselors w ith  majors in  g u id an ce .
Elementary school counse lo rs  who had completed a m aster degree or h ig h e r
degree program in  guidance and counse ling  a t  an a c c re d i te d  i n s t i t u t i o n  
of h ig h e r  le a rn in g .
15. M aster Degree (M.A.) Counselors w ith  majors in  some o th e r
e d u c a t io n a l  a r e a . Elementary school co u n se lo rs  who had completed the
m aster degree or h ig h e r  degree program in  some ed u c a t io n a l  a rea  o th e r  
than  guidance, b u t  who may have had course work in  a guidance degree  
program.
16. R o le . A ssocia ted  d u t i e s  performed in  a g iven  job or w ith  a 
s p e c i f i c  guidance s e r v ic e .
17. School Y ear. The f i r s t  180 school days of the academic year  
of 1967-68.
18. S p e c i f ic  Level of C e r t i f i c a t i o n . Counselor c e r t i f i c a t i o n  
s tan d ard s  s e t  up by the  departm ent of ed u ca tio n  of a s t a t e  used to  
c e r t i f y  e lem entary  school counse lo rs  in  t h a t  s t a t e .
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L im ita t io n s  of the  Study 
The major l i m i t a t i o n  of t h i s  study was t h a t  the  re s e a rc h  was 
l im ited  to  d e s c r ip t iv e  knowledge. In  no way did the  s tudy  id e n t i f y  
s o c ia l  causes and e f f e c t s .  However, the  study did seek  ex te n s iv e  i n f o r ­
mation about the  e lem entary  school cou n se lo r ,  the  sch o o l,  and the commu­
n i t y  where he was employed. In  a d d i t io n ,  the s tudy  was l im ite d  in  scope 
in  t h a t  only elem entary school cou n se lo rs  in  Oklahoma and M issouri were 
s tu d i e d ,
Another l i m i t a t i o n  of th e  s tudy  r e s u l t e d  from the  s t r u c t u r e  of 
the  in s tru m en t or q u e s t io n n a ire  used in  the  r e s e a r c h .  Obviously a ques­
t i o n n a i r e  t h a t  covered a l l  r o le s  and d u t i e s  of e lem entary  school counse l­
ors would have been a bu lky , nonworkable in s tru m en t.  So, the  d e f i n i t i o n  
and measurement of the  guidance s e rv ic e s  and d u t i e s  i n  t h i s  study were 
l im ited  i n  number.
L im ita t io n s  a lso  a ro se  due to  the  re se a rc h  aims and a v a i l a b i l i t y  
of r e s o u rc e s .  The sample of t h i s  s tu d y ,  f o r  example, was l im ited  to  
l i s t s  of c e r t i f i e d  elem entary  school counse lo rs  provided by the  s t a t e  
departm ent of educa tio n  of the  s e le c te d  s t a t e s .  Other f a c t o r s  which 
in f luenced  the  r e s u l t s  of t h i s  i n v e s t ig a t io n  were p sy c h o lo g ic a l :  l )  the
p s y ch o lo g ica l  s e t  of counse lo rs  when they  responded to  th e  q u e s t io n n a i r e ,  
and 2 ) the  id io s y n c ra s ie s  i n  p e r s o n a l i t i e s  of e lem entary  school co u n se lo rs .
O rg an iza tio n  of the  Study 
This re sea rch  was rep o r te d  in  f iv e  major d iv i s i o n s  and appendixes .  
The f i r s t  c h ap te r  p resen ted  the  problem to  be s tu d ie d .  Chapter two p r e ­
sented a h i s t o r i c a l  view of the e lem entary  sch o o l,  an overview of o r ig in s
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of elem entary  school gu idance, and a review of the  l i t e r a t u r e  d i s c u s s in g  
c e r t i f i c a t i o n ,  p r e p a r a t io n ,  and the r o l e s  of th e  elem entary school coun­
s e l o r .  In  ch a p te r  th r e e  the  method and procedure  of the  study was p re ­
se n te d .  Chapter fo u r  p resen ted  and in t e r p r e te d  the  d a ta  c o l le c te d  in  th e  
s tu d y .  Chapter f i v e  p resen ted  a summary of th e  s tudy and conc lusions  
t h a t  were drawn.
REVIM OF THE LITERATURE
I n t ro d u c t io n
The second ch ap te r  of t h i s  study  reviewed the  development of 
e lem entary  school guidance and was p resen ted  in  f i v e  s p e c i f i c  d iv i s i o n s .  
The f i r s t  p a r t  of the  ch ap te r  p resen ted  a h i s t o r i c a l  review of th e  e l e ­
mentary sch o o l .  The second p a r t  t raced  p o s s ib le  o r ig in s  and growth of 
e lem entary  school guidance; and p a r t  th re e  of the  c h a p te r  p resen ted  a 
review  of counse lo r  c e r t i f i c a t i o n .  In  p a r t  fo u r  l i t e r a t u r e  on counselo r  
programs was rev iew ed. P a r t  f iv e  concluded the  ch ap te r  w ith  a review  of 
the  l i t e r a t u r e  on r o l e s  of e lem entary  school co u n se lo rs .
H i s t o r i c a l  Overview 
The e a r ly  schoo ls  of our co u n try ,  the  town sch o o l,  the  pauper 
sch o o l ,  and th e  p r iv a t e  sch o o l,  were e s ta b l is h e d  to  p rovide  t r a i n in g  f o r  
c h i ld r e n  in  re a d in g ,  w r i t i n g ,  and r e l i g i o n .  These c o lo n ia l  sch o o ls ,  how­
e v e r ,  g ra d u a l ly  gave way to  the  e s ta b l ish m e n t  of the  f r e e  or common 
sc h o o l .  "The need of a b ro ad ,  g e n e ra l ,  and d i v e r s i f i e d  t r a i n i n g ,  adapted 
to  the  needs of th e  fu tu r e  r a t h e r  than  the  needs of the  p a s t , " accord ing  
to  Cubberly became ". , . more . . . e v id e n t ." ^  As a r e s u l t  the
^Ellwood P. Cubberly , Changing Concepts of Education  (Boston: 
Houghton M i f f l i n  Company, 1909), pT 51.
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cu rr icu lum  expanded so t h a t  a r i t h m e t i c ,  h i s t o r y ,  geography, n a tu re  s tu d y ,
and p h y s ic a l  e x e rc is e  were added. D exter sa id  t h a t  "The e a r ly  e lem entary
2
schools  were ex trem ely  simple and u n o rg an iz ed ."  A lso , th e se  schools  
were h ig h ly  a u t h o r i t a r i a n  in  n a tu re  and emphasized r o te  le a rn in g  from 
te x tb o o k s .
G radually  though th e  e lem entary  school changed as hopefu l r e ­
form ers s t r e s s e d  t h a t  "Reading, w r i t i n g ,  a r i t h m e t ic ,  grammar, geography, 
and h i s to r y ,  the  s t a p l e s  of the  e lem entary  school cu rricu lum , a re  r e a l l y  
of l i t t l e  value  excep t as they  are  c lo s e ly  r e la te d  w ith  the needs of our
3
s o c i a l ,  c i v i c ,  and i n d u s t r i a l  l i f e . "  The le a rn in g  c l im ate  of the  e l e ­
mentary school a l s o  changed from one of te a c h e r  cen te redness  to  one of 
p u p i l  c en te red n ess  fo cu s in g  upon id e a s ,  i n t e r e s t s ,  and a c t iv e  p a r t i c i p a ­
t i o n  of c h i ld r e n .  The l a t t e r  was im p o r tan t  s in ce  i t  produced an atmos­
phere conducive to  guidance and counse ling  which accord ing  to  Hillway 
was the  f i n a l  s te p  in  the growth and development of the  elem entary 
sc h o o l .^  To summarize, the  e lem entary  school evolved from a r i g i d ,  
lim ited  s t a t e  of p ro v id in g  read in g  and w r i t i n g  s k i l l s  along w ith  r e l i ­
gious i n s t r u c t i o n  f o r  c h i ld r e n  to  a complex u n i t  of d iv e r s i f i e d  o f f e r in g s  
in c lu d in g  guidance s e r v ic e s .
^Edwin G rant D ex te r ,  A H is to ry  of Education in  the  United S ta t e s  
(London: The MacMillan Company, 1914), p .  155.
q
Cubberly , op. c i t .
^Tyrus H illw ay , American E duca tion : An In t ro d u c t io n  Through
Readings (Boston: Houghton M i f f l i n  Company, 1964), p .  180.
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O rig ins  and Growth of Elementary School Guidance 
To borrow a d e s c r ip t i o n  from Ebbinghaus d e s c r ib in g  psychology, 
one can say th a t  guidance had a long p a s t  b u t  a s h o r t  h i s t o i y . As adv ice ,  
u n d e rs tan d in g ,  and he lp  f o r  c h i ld r e n ,  guidance p robab ly  could be traced  
to  the  beg inn ing  of man. These s p e c i f i c  concerns which id e n t i f y  elemen­
t a r y  school guidance had r e i t e r a t e d  themselves down through the  ages .  
W illiam S te rn  r e la te d  t h a t  "At every period of human c i v i l i z a t i o n ,  we 
f ind  c a re ,  ed u ca t io n ,  and i n s t r u c t i o n  of the  ch i ld  . , . now we suddenly
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d is c o v e r  . . .  we have wandered b lind  and deaf f o r  thousands of y e a r s . "
Many events  can be i d e n t i f i e d  t h a t  had c o n t r ib u te d  to  our 
u nd ers tan d in g  of c h i ld r e n  such as a Comenius' O rbis Sensualium P i c t u s .^ 
D arwin’s and P e s t a l o z z i ' s  o b se rv a tio n s  of the  i n f a n t  i n i t i a t e d  sy stem atic
*7
s tudy of the  c h i ld .  P r a y e r 's  s tudy  a t  L eipz ig  of th e  mind of the in f a n t  
and M i l l i c e n t  S h in n 's  Biography of a Baby c o n t r ib u te d  to  the u n ders tand -
Q
ing  of the  mental fu n c t io n in g  and deyelopment of th e  c h i ld .
The psychology of Sigmund Freud with i t s  emphasis on the  e a r ly
g
y ea rs  of l i f e  provided impetus and d i r e c t i o n  f o r  th e  study  of c h i ld r e n .  
However, G. S tan ley  H a l l ' s  en thusiasm  f o r  ch i ld  s tudy  and human develop­
ment gave in t e r n a t i o n a l  emphasis to  the f i e l d .  As a r e s u l t ,  by 1904,
K
Gardner Murphy, H i s t o r i c a l  I n t ro d u c t io n  to  Modern Psychology 
(2nd e d , r e v . ;  New York: H a rco u r t ,  Brace and Company, 1950), p .  389.
^Paul Nash, Andrea M. Kazamias, and Henry J .  P e rk in son ,  The 
Educated Man: S tud ies  i n  the  H is to ry  of Education  Thought (New York:
^Murphy, op. c i t .
% b i d .
^I b i d . ,  p.  390-391.
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s o c i e t i e s  fo r  ch i ld  study were entrenched in  B r i t a i n ,  F rance , Germany,
and th e  Scandinav ian  c o u n t r i e s .
From the  f i e l d  of measurement, many im p o r tan t  even ts  in f luenced
the  guidance movement and u l t im a te ly  e lem entary  school gu idance . A"
p s y ch o lo g ica l  c l i n i c  f o r  d iagnosing  m en ta lly  handicapped c h i ld r e n  was
opened a t  the  U n iv e rs i ty  of P ennsy lvan ia  in  1896.^^ At Columhia, James
12McKeen C a t t e l l  worked to  measure in d iv id u a l  d i f f e r e n c e s .  In  France in  
1905, B in e t  devised  a s e r i e s  of ta sk s  to  measure mental a b i l i t i e s .  L a te r  
when Louis Terman rev ise d  the  in s tru m en t ,  i t  became very  popu la r  in  t h i s  
co u n try .  A l l  th e se  even ts  in  measurement in f lu en ced  the guidance move­
ment and u l t im a te ly  in fluenced  e lem entary  school guidance.
The guidance movement was fo rm ally  launched in  1908 when Frank
Parsons e s ta b l i s h e d  the  V ocation Bureau of Boston a t  the  C iv ic  S e rv ice  
13House. During the  same y e a r ,  C l i f fo rd  Beers published  h i s  book A Mind 
That Found I t s e l f . T h e  fo llow ing  y ea r  the f i r s t  c o u n se lo r - te a c h e r  in  
the  elem entary  school was appointed in  B o s t o n . I n  Chicago in  1909 Dr. 
and Mrs. W illiam Healy e s ta b l i s h e d  a c l i n i c  f o r  children^® and in
^ Îb id .
^^I b i d . ,  p .  9.
^^I b i d . ,  p .  164.
John M. Brewer, H is to ry  of V oca tiona l Guidance (New York:
H arper B ro th e rs ,  1942), p .  59.
14Joseph W illiam  H o l l i s  and L u c ile  Ussery H o l l i s ,  O rganiz ing  fo r  
E f f e c t iv e  Guidance (Chicago: Science Research A s s o c ia te s ,  1965), p.  16.
l ^ I b i d . ,  p .  15.
^®Ruth M artinson  and Harry Smallenburg, Guidance in  th e  Elemen­
t a ry  School (Englewood C l i f f s ,  N. J . : P r e n t i c e - H a l l , I n c . ,  1958), p .  8.
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C in c in n a t i  i n  1911 Frank P. Goodwin organized a guidance program f o r  the
17schools  of t h a t  c i t y .  A l l  of th e se  events  c o n t r ib u te d  to  the  e a r ly
es ta b l is h m e n t  and development of gu idance .
However, i t  was W illiam Burnham who defined  e lem entary  school
18guidance and i t s  p lace  in  the e d u c a t io n a l  p ro c e s s .  I n  h i s  th re e  books, 
The Normal Mind (1924), G reat Teachers and Mental H ealth  ( l9 2 6 ) ,  and The 
Wholesome P e r s o n a l i ty  ( l9 3 2 ) ,  he advocated a c o n s i s t e n t  p o s i t i o n  t h a t  can 
be linked w ith  and r e f l e c t e d  in  p r e s e n t  day guidance and counse ling  in  
the  e lem entary  sch o o l .  His t e n e t s  inc luded a p o s i t i v e  le a rn in g  c l im ate  
f o r  the  c h i ld ,  good mental h e a l th  fo r  the  te a c h e r ,  and guidance fo r  a l l  
c h i ld r e n .
Growth of elem entary  school guidance u n i t s  ac ro s s  the  country
was very  slow. In  1928, when L i l l i a n  B, Gordon conducted a survey of
elem entary  school guidance programs in  75 se le c te d  c i t i e s ,  she found th a t
s ix te e n  c i t i e s  had guidance programs; b u t  t h a t  only s ix  programs were
developed to  the p o in t  t h a t  counse lo rs  were placed a t  in d iv id u a l  sch o o ls ,
As l a t e  as 1944 e lem entary  school guidance was n o t  a widespread movement.
In  Los Angeles County, C a l i f o r n i a ,  f o r  example, th e re  were fo u r  d i r e c to r s  
20b u t  no c o u n s e lo rs .  So, a f t e r  t h i r t y - f i v e  y ea rs  of e x i s t e n c e ,  elemen­
ta ry  school guidance was s t i l l  a sp o ra d ic ,  scan ty  development. However, 
d u r in g  the  l a t e  1940's  and e a r ly  1950 's  t h i s  s i t u a t i o n  began to  change.
^ ^H o llis  and H o l l i s ,  op . c i t .
18Verne F a u s t ,  H is to ry  of Elementary School Counseling (Boston: 
Houghton M i f f l i n  Company, 1968), pp . 11-16.
^^M artinson and Smallenburg, op. c i t . ,  p .  10.
2 0 l b i d . .  p .  13.
23
In  Los Angeles County in  1954, j u s t  te n  y ea rs  a f t e r  th e  i n i t i a l  su rvey ,
a s tudy a t  t h i s  time revea led  32 elem entary  school guidance d i r e c t o r s  and 
2172 c o u n se lo rs .  Goedeke a lso  did a n a t io n a l  survey of school counse lo rs  
d u r in g  t h i s  tim e. In  t h i s  survey of 52 major c i t i e s ,  defined as those  
w ith  p o p u la t io n s  of 200,000 or more, he found t h a t  only 9 .6^ of th e se
pO
c i t i e s  had f u l l - t im e  e lem entary  school c o u n se lo rs .
A d d i t io n a l  impetus was g iven  the  movement in  1958 w ith  th e  e n a c t­
ment of the N a tio n a l  Defense Act which provided fo r  counse lo r  t r a i n i n g  
and o f f ic e  equipment. However, the independent support of elem entary  
school guidance continued and major tex tbooks in  the  f i e ld  continued to  
ap p ea r .  Anderson in v e s t i g a t i n g  elem entary  school counse ling  in  Washington 
i d e n t i f i e d  93 e lem entary  school c o u n s e l o r s . O n l y  28^ had a t tended  
N a tio n a l  Defense Elementary Guidance I n s t i t u t e s  and 84^ had been assigned 
to  t h e i r  jobs  s ince  1965. This in d ic a te d ,  as Meeks had said  that"One of
th e  most im portan t t r e n d s  in  guidance i s  the  growth of organized programs
24-a t  the  elem entary l e v e l . "  This conc lu sion  was shared by M cKellar.
^^I b i d .
^^H ilton  Thomas Goedeke, "O pera tiona l and Superv isory  P r a c t i c e s  
in  Large C ity  Guidance Programs With S p ec ia l  Reference to  a Comparative 
A n a ly s is  of the B altim ore  Schools" (unpublished D o c to r 's  d i s s e r t a t i o n ,  
George Washington U n iv e r s i ty ,  1957), p .  141.
OQ
‘' Anderson, op. c i t .
24Anna R. Meeks, "Guidance in  the  Elementary Schoo l,"  Jo u rn a l  
of the  N.E.A. , 1962, 51, pp. 30-32.
25Rebecca L. M cKellar, "A Study of Concepts, Functions  and 
O rg a n iz a t io n a l  C h a r a c t e r i s t i c s  of Guidance in  th e  Elementary School as 
Reported by S elec ted  Elementary School Guidance P ersonne l"  (unpublished 
D o c to r 's  d i s s e r t a t i o n ,  F lo r id a  S ta te  U n iv e r s i ty ,  1963), pp. 100-132.
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To summarize, the  h i s t o r y  of elem entary school guidance had been 
shown to  be c lo se ly  r e la t e d  to  ch i ld  study in  the  f i e l d  of psychology, 
to  events  i n  the  development of e d u c a t io n a l  psychology, and to  the  guid­
ance movement. For f o r ty  y e a r s ,  growth of e lem entary  school guidance 
was ex trem ely  l im i t e d .  Moderate growth o r ig in a te d  in  the  e a r ly  1 9 5 0 's .  
However, d u r in g  the  l a t e  1950's  and the e a r ly  1960's  e lem entary  school 
guidance mushroomed in to  a major development.
C e r t i f i c a t i o n
Concern f o r  adequa te ly  t r a in e d  te a c h e rs  can be t ra c e d  back to  the
beg inn ing  of our co u n try .  Teachers in  e a r ly  New England schools  had to
be recommended by the  town m in is te r  and m in is te r s  from two a d jo in in g  
2fitowns. These recommendations, however, soon gave way to  th e  examina­
t i o n  procedure enacted in  C onnec ticu t in  1714 where i t  was s ta t e d  t h a t
"the se lec tm en in  every town should examine the  te a c h e rs  as to  t h e i r  
27q u a l i f i c a t i o n s . "  This o r i e n t a t i o n  of examining te a c h e rs  continued  down 
to  1930 when C a l i fo rn ia  enacted degree req u ire m en ts .  Twenty y ea rs  l a t e r ,
n o
in  1950, twenty-one s t a t e s  had enacted such re q u ire m e n ts .  By 1961, 
f o r ty - f o u r  s t a t e s  had degree requ irem en ts  f o r  t e a c h e r s . S o ,  c e r t i f i ­
c a t io n  had progressed  from recommendation and exam ination  to  degree 
requ irem en ts  f o r  te a c h e rs  i n  most of our s t a t e s .
^^D exter, op. c i t . ,  p .  398.
2?I b i d .
E ar l  Armstrong and T. M. S t i n n e t t ,  C e r t i f i c a t i o n  Requirements 
f o r  School Personnel i n  the  United S ta t e s  (Washington, B .C .:  N a tio n a l
Education A s s o c ia t io n ,  1 9 6 l ) , p .  11.
29lbid.
25
In  most s t a t e s  a u th o r i ty  f o r  c e r t i f i c a t i o n  was de leg a ted  from the
governing body of the  s t a t e  to  the  s t a t e  departm ent or hoard of e d u ca t io n .
F o r ty -sev en  s t a t e s  had a d v iso ry  co u n c i ls  or committees which provided a
30core of ideas  f o r  t e a c h e r  s ta n d a rd s .  Members of such committees came 
from educa tion  and the  s u b je c t  m a tte r  a r e a s .  A prime f a c t o r  or aim in  
th e  founding  of such committees appeared to  be d e c e n t r a l i z a t i o n  of 
c o n t r o l .
Counselor c e r t i f i c a t i o n  o r ig in a te d  in  1926 when s tandards  fo r
32guidance workers were adopted in  the  s t a t e  of New York. In  1963 the
U. S. O ff ice  of Education  rep o r te d  t h a t  f o r t y - t h r e e  s t a t e s  c e r t i f i e d  
33c o u n s e lo r s .  In  the m a jo r i ty  of th e se  s t a t e s ,  te a c h in g  experience  in  
th e  p u b l ic  schools  was the  p r e r e q u i s i t e  f o r  counse lo r  c e r t i f i c a t i o n .  
T ra d i t io n a l ly  c e r t i f i c a t i o n  s tan d ard s  f o r  co u n se lo rs  have s t re s s e d  
requ irem en ts  which emphasized v o c a t io n a l  gu idance , t e s t i n g ,  and under­
s tan d in g  human b e h a v io r .  S t r i p l i n g  id e n t i f i e d  a trend  away from r e q u i r -
34ing  s p e c i f i c  c o u rs e s .  He a l so  r e la te d  t h a t  t r a i n i n g  i n s t i t u t i o n s  were 
assuming more r e s p o n s i b i l i t y  f o r  th e  competency of t h e i r  co u n se lo rs .
The D iv is io n  of Counseling Psychology of the  American Psycholog­
i c a l  A s s o c ia t io n  had expressed concern over the  r e l a t i v e l y  low s tan d ard s
SOlbid. ,  p.  13.  
S ll b i d .
^ ^H ollis  and H o l l i s ,  op. c i t . ,  p .  17.
^ % u h e r t  W. Houghton, op. c i t .
^^Hobert 0 . S t r i p l i n g  and David Lane, "Guidance S e rv ic e s , "  Scope 
of P u p i l  Personnel S e rv ice s  (Washington, D .C.: TJ. S . Government P r in t i n g
O ff ic e ,  1966), pp. 25-36.
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f o r  school c o u n se lo rs ;  and had in d ic a te d  t h e i r  s tand in  the  fo llo w in g  
e x c e rp t :  " S ta te s  need to  he courageous enough to  s e t  s tan d a rd s  which
emphasize q u a l i t y ,  even i f  such s ta n d a rd s ,  f o r  a w h ile ,  r e s u l t  i n  a 
sho rtage  of c e r t i f i e d  p e o p l e . C o n a n t  in d ic a te d  t h a t  a trend  in  te a c h e r  
educa tio n  e x is te d  toward h ig h e r  " i n t e l l e c t u a l "  s ta n d a rd s .  Such a trend  
may have c a r r i e d  over to  counse lo r  c e r t i f i c a t i o n .
o Y
Wrenn in v e s t ig a te d  counse lo r  c e r t i f i c a t i o n  s tan d a rd s  in  1960.
He found c e r t i f i c a t i o n  requ irem en ts  f o r  counse lo rs  i n  t h i r t y - e i g h t  s t a t e s .  
Course requ irem en ts  f o r  th e se  s t a t e s  were techn ique  o r ie n te d .  C i t in g  
B u rc k e l 's  s tudy  Wrenn sa id  t h a t  fo u r  ou t of seven req u ire d  courses  f o r  
c e r t i f i c a t i o n  in  o n e -h a lf  of the  programs w ere: te chn iques  of co u n se lin g ,
in d iv id u a l  a n a l y s i s ,  p r in c i p l e s  of gu idance, and a d m in is t r a t io n  of guid­
ance . To Wrenn t h i s  in d ic a te d  an emphasis on a minimum le v e l  of t r a i n i n g .  
From th i s  s tudy  he concluded t h a t  "The c u r r e n t  s t a t e  c e r t i f i c a t i o n  r e q u i r e ­
ments a re  g e n e ra l ly  l im ited  and u n im ag in a t iv e ,  and t i e d  to  the  pas t."^®
In  th e  c lo s in g  s e c t io n  in  h is  hook on te a c h e r  c e r t i f i c a t i o n ,
Conant observed t h a t :  "In none of the  s t a t e s  do the  r u le s  have a c l e a r ly
p r a c t i c a l  h e a r in g  on the  q u a l i ty  of the  t e a c h e r ,  or the q u a l i ty  of h is
^ D iv is io n  of Counseling Psychology, The Scope and S tandards  of 
P re p a ra t io n  in  Psychology f o r  School C ounselors  (Washington, D .C .: 
American P sy ch o lo g ic a l  A s s o c ia t io n ,  1964), p .  6.
James Bryant Conant, The E duca tion  of American Teachers (New 
York: McGraw-Hill Book Company, I n c . ,  1963), p .  46 .
^"^C, G i lb e r t  Wrenn, The Counselor in  a Changing World (Washington, 
B .C .:  American P ersonnel and Guidance A s s o c ia t io n ,  1962), pp. 175-176.
SB lh id .
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oq
p re p a ra t io n  . . . . "  In  the  op in ion  of t h i s  i n v e s t i g a t o r ,  the  same 
o b se rv a t io n  may be app lied  to  counse lo r  c e r t i f i c a t i o n  s ta n d a rd s .
To summarize, c e r t i f i c a t i o n  s tan d ard s  f o r  counse lo rs  were p re s e n t  
in  most s t a t e s .  Most f r e q u e n t ly  te ach in g  experience  was r e q u i r e d .  At 
l e a s t  one a u th o r i ty  b e l ieved  the  emphasis on course work r e s u l t e d  in  a 
minimum le v e l  of t r a i n in g  f o r  the  c o u n se lo r .  Another a u th o r i ty  be lieved  
th e re  was a trend  away from r e q u i r i n g  s p e c i f i c  c o u r s e s .  However, most 
s t a t e s  did have s p e c i f i c  course  requ irem ents  or a re a s  of s tu d y .  Courses 
most f r e q u e n t ly  req u ire d  w ere: techn iques  of c o u n se l in g ,  p r in c i p l e s  of
gu idance , a d m in is t r a t io n  of guidance s e r v ic e s ,  and in d iv id u a l  t e s t i n g .
P re p a ra t io n  Programs f o r  Elementary School Counselors
MacMinn and Ross i n  a s t a t u s  study of guidance and s tu d e n t  person­
n e l  p r e p a ra t io n  programs in v e s t ig a te d  elem entary  school guidance t r a i n in g  
programs a t  120 i n s t i t u t i o n s . ^ ^  Courses emphasized were: l )  counse ling
90^, 2) a n a ly s i s  of the in d iv id u a l  90^, 3) ph ilosophy  and p r in c i p le s  of 
guidance 77^, 4) o rg a n iz a t io n  and a d m in is t r a t io n  of guidance 71^, 5) 
methods of re se a rc h  and e v a lu a t io n  69^, 6) p sy c h o lo g ic a l  founda tions  69^, 
7) o ccu p a tio n a l  in fo rm a tio n  67^, and 8) p racticum  in te r n s h ip s  and /o r  
superv ised  p r a c t i c e  60^.^^
G^Conant, op. c i t . ,  p .  54.
^^Paul MacMinn and Roland G. Ross, S ta tu s  of P re p a ra t io n  Programs 
f o r  Guidance and S tuden t P ersonne l W orkers, No. 7 (Washington: U. S.
O ff ice  of Education , U. S. Department of H ea lth ,  E duca tion , and W elfare , 
1959), p .  16.
4 1 l b i d . ,  pp. 16-21.
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42Goedeke a l s o  s tud ied  counse lo r  p r e p a r a t io n .  On a b a s i s  of an 
80 .8^  r e tu r n ,  he found t h a t  76 .9^  of the  counse lo rs  had taken  a b a s ic  
course in  ed u ca t io n  and t h a t  59 .6^  had ta k e n  a s im i la r  course in  psycho l­
ogy. In  e d u c a t io n a l  psychology, he found t h a t  61.6^ of the  co u n se lo rs  
had had a course  i n  t e s t s  and measurements, t h a t  44 .2^  had ta k e n  a course 
in  in d iv id u a l  t e s t i n g ,  and t h a t  50^ had ta k en  a course i n  human growth 
and development. In  guidance the  co u n se lo rs  had taken  p r in c i p l e s  of 
gu idance, te chn iques  of cou n se lin g ,  and o ccu p a tio n a l  in fo rm a tio n .  In  
a d d i t io n ,  Goedeke found t h a t  44^ of the  counse lo rs  had taken  a course in  
mental hyg iene .
H i l l  and N itzschke s tud ied  p r e p a ra t io n  programs f o r  e lem entary
school c o u n s e l o r s . O n  the b a s i s  of an 84^ r e tu r n  from persons  in  charge
of such t r a i n i n g  programs a t  154 i n s t i t u t i o n s ,  they  concluded t h a t  "The
44guidance fu n c t io n  a t  the elem entary  school i s  n o t  w e ll  d e f in e d ."  Major
emphasis in  p r e p a ra t io n  was placed upon: l )  p sy ch o lo g ica l  fo u n d a t io n s ,
2 ) p r in c i p le s  of gu idance, 3) a n a ly s i s  of the  in d iv id u a l ,  4) p r in c i p l e s
\ 45and techn iques  of co u n se lin g ,  and 5) p rac t icu m . A lso ,  th e se  i n v e s t i ­
g a to rs  found t h a t  e lem entary  school counse lo rs  came from the  ranks of 
elem entary  te a c h e r s .
^^Goedeke, op. c i t . ,  pp . 147-148.
^^George E. H i l l  and Dale P . N itz sch k e ,  "P re p a ra t io n  Programs in  
Elementary School G uidance," American Personnel and Guidance J o u r n a l ,
1961, 40, pp . 155-159.
^ Ib id  . ,  p .  159.
^ ^ a l e  F. N itz schke ,  " P re p a ra t io n  Programs in  Elementary School 
Guidance -  A S ta tu s  S tudy ,"  American P ersonne l and Guidance J o u r n a l , 1965, 
43 (8 ) ,  pp. 751-756.
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In  1965, N itzschke  u s in g  an I n s t i t u t i o n a l  Data Blank s tud ied  
" req u ired "  courses  fo r  e lem entary  school guidance p r e p a r a t io n  a t  t h i r t y -  
s ix  s e le c te d  i n s t i t u t i o n s . ^ ^  A l l  t h i r t y - s i x  i n s t i t u t i o n s  provided su p er­
v ised  experience  in  co u n se l in g .  Course p re fe re n c e  a t  th e se  i n s t i t u t i o n s  
inc luded : guidance in  th e  e lem entary  school ( 2 l ) , guidance and counse l­
ing p rac t icum  ( l 6 ) ,  seminar in  c h i ld  development ( l 3 ) ,  e lem entary  school 
counse ling  techn iques  ( lO ) ,  ch i ld  psychology ( 9 ) ,  superv ised  counse ling  
( 9) ,  th e  ex c e p tio n a l  c h i ld  ( s ) , and in d iv id u a l  t e s t i n g  ( ? ) .
In  the  s p r in g  of 1967, t h i s  in v e s t ig a t o r  conducted a n a t io n a l
survey of e lem entary  guidance t r a i n i n g  programs a t  s e le c te d  s t a t e  u n iv e r -  
47s i t i e s .  I n  t h i s  s tudy a 92^ r e t u r n  was o b ta in ed .  S p e c i f ic  t r a i n in g  
programs were found a t  t h i r t y  i n s t i t u t i o n s  (6 0 ^ ) .  Major emphasis in  
course work occurred in  th e  f i e l d s  of guidance, e d u c a t io n a l  psychology, 
and psychology. Courses most f r e q u e n t ly  req u ire d  were co u n se l in g ,  p r a c t i ­
cum, measurement, in d iv id u a l  t e s t i n g  and a p p r a i s a l ,  and ch i ld  psychology.
To summarize, p r e p a r a t io n  programs f o r  e lem entary  school counse l­
ors were v a r i e d .  One reaso n  p u t  f o r th  f o r  the d i v e r s i t y  in  p r e p a ra t io n  
programs was t h a t  the  e lem entary  school guidance and counse ling  fu n c t io n  
was n o t  w e l l  d e f in e d .  Most p r e p a ra t io n  programs, however, included 
courses  from the  f i e l d s  of gu idance, ed u ca tio n a l  psychology, and psycho l­
ogy. Basic  courses  u s u a l ly  included in  the  t r a i n i n g  programs were: 
p r in c i p l e s  of guidance, e lem entary  school guidance, a n a ly s i s  of the  i n d i ­
v id u a l ,  counse ling  te c h n iq u e s ,  and p rac ticum .
4 6 l h i d . ,  p .  752.
^^Glen D. M i l l s ,  "An A n a ly s is  of T ra in ing  Programs f o r  Elementary 
School Counselors a t  S e lec ted  S ta t e  U n i v e r s i t i e s , "  (unpublished  p a p e r ) .
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Roles and D uties  of Elementary 
School Counselors
Wrenn's s tudy  of school co u n se lo rs  in  the  s p r in g  of 1960 was an
48i n i t i a l  s tudy  of r o l e s  of e lem entary  schoo l c o u n se lo rs .  Using a 
" c lu s t e r  sample" and on a b a s is  of IV jo  r e t u r n ,  Wrenn defined  the  r o l e s  
of the  e lem entary  school counse lo rs  a s :  l )  counse ling  w ith  s tu d e n ts  (one
of fo u r  counse lo rs  sp en t  50^ of h i s  time co u n se lin g  w ith  s tu d e n t s ) ,  2)
c o n s u l t in g  w ith  p a re n ts  and te a c h e r s ,  3) group s tu d e n t  counse ling  (57^ of 
the  counse lo rs  sp e n t  one to  two p e r io d s  d a i l y ) , and 4) fo llow -up  study 
or program mechanics (75^ spen t one to  two p e r io d s  d a i l y ) .
H i l l  a l s o  s tu d ie d  ro le s  of the  e lem entary  school co u n se lo r .  
U t i l i z i n g  a r e p o r t  of th e  Ohio A ss o c ia t io n  of Counselor Educators issued
by t h e i r  Committee on Guidance in  the  Elementary School he def ined  the
1 49r o le s  as :
1. C oo rd ina tion  of v a r io u s  p u p i l  pe rso n n e l  s e r v ic e s ,
2 .  Development of s u i t a b le  r e l a t i o n s h i p s  w ith  p a re n ts  
and community a g e n c ie s .
3. A d ap ta t io n  and development of guidance s e rv ic e s  a t  
the  lo c a l  l e v e l .
More s p e c i f i c a l l y ,  the  e lem entary  school c o u n s e lo rs '  d u t i e s  were:
1. To prov ide  a s e rv ic e  to  each c h i ld  through co u n se lin g .
2 .  To p rov ide  a s s i s ta n c e  to  c h i ld r e n  through he lp  in  
development of i n s t r u c t i o n  c o n ten t  and method . . . .
3 . To p rov ide  a s s i s t a n c e  to  c h i ld r e n  through the  conduction  
of sm all group se s s io n s  in vo lv ing  c h i ld r e n  w ith  s p e c ia l  common 
needs o r  problem s.
4®Wrenn, op. c i t . ,  p . 192.
^^George E. H i l l ,  Management and Improvement of Guidance (New 
York: A p p le to n -C en tu ry -C ro f ts ,  1965), p.  51.
This r e p o r t  by the  Ohio A s s o c ia t io n  on Counselor Education  was 
p repared  in  1963. Robert Hopkins, Anthony R ic c io ,  and Richard S te v is  
served on th e  Committee on Guidance in  the  Elementary School cha ired  by 
George E. H i l l ,
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4 .  To provide  h e lp  to  te a c h e rs  in  achievement of under­
s tan d in g  of c h i ld r e n .
5 . To serve as re s o u rc e s  to  p a ren ts  in  a s s i s t i n g  them 
to  p rov ide  home environments t h a t  w i l l  c o n t r ib u te  to  the 
development of t h e i r  c h i ld r e n ,
6 . To serve  as  a r e f e r r a l  agen t h im se lf  . „ . „
7 . To serve as an a id  to  o th e r  s t a f f  members in  e f f e c t ­
ing  p roper r e f e r r a l s  of c h i ld r e n  needing a s s i s t a n c e  from 
o th e r  a g e n c ie s ,
8 .  To serve  as a re s o u rc e  person in  the  p lann ing  and
conduct of such in - s e r v ic e  and schoo l-p lann ing  a c t i v i t i e s
as a re  needed . . . .
9 . To serve  as a re so u rce  person  w ith  the  p r in c i p a l  
i n  the  o rg a n iz a t io n  of a guidance program t h a t  i s  c o n t in ­
uous throughout the  school system , . .
In  October of 1964, the  American Personnel and Guidance Committee 
on Dimensions of Elementary School Guidance p resen ted  a r o le  d e f i n i t i o n  
of e lem entary  school gu idance . This d e f i n i t i o n  inc luded  the  fo llow ing :
1. Counseling w ith  in d iv id u a l  c h i ld r e n ,
2 .  C onsu ltan t s e rv ic e s  to  p a re n ts .
3 . Developmental and lo n g i tu d in a l  s tudy of the  in d iv id ­
u a l  p u p i l ,  a c o o p e ra tiv e  fu n c t io n  with t e a c h e r s ,  and o the r  
s t a f f  members. In  t e s t i n g  . . . u t i l i z a t i o n  and i n t e r p r e ­
t a t i o n .
4 .  The c o o rd in a t io n  of c o l l e c t in g ,  o rg an iz in g  and 
in t e r p r e t i n g  p u p il  d a t a .
5 .  A ss is tan ce  to  p r i n c i p a l  and s t a f f  in  o rg a n iz a t io n  
and development of the  program.
In  a d d i t io n ,  H a rr iso n  id e n t i f i e d  a s p e c i f i c  t a s k  f o r  the  elemen­
ta ry  school counselo r  in  e a r ly  i d e n t i f i c a t i o n  of g i f t e d  c h i l d r e n . T h e  
ta s k  was accomplished through t e s t i n g  and c o n s u l ta n t  work w ith  te a c h e r s .
^^I h i d , ,  pp. 52-53.
51American P ersonnel and Guidance A s s o c ia t io n ,  Dimensions of 
Elementary School Guidance (Washington: American P ersonnel and Guidance
A s s o c ia t io n ,  1964), pp. 1-15, (Mimeographed. ) .
^^Edna L. H a rr iso n ,  "The C o unse lo r 's  Role in  the  E arly  I d e n t i f i ­
c a t io n  of G ifted C h ild re n ,"  The Personnel and Guidance J o u r n a l , 1961, 39, 
pp. 735-738.
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Involved in  t h i s  p ro c e s s ,  however, was the  in terw oven problem of i d e n t i ­
fy in g  the  g i f t e d  u n derach iever  who f r e q u e n t ly  was overlooked i n  the  search  
f o r  g i f te d  c h i ld r e n .^ ^
McKellar a l s o  s tud ied  the ro le  of the  e lem entary  school co u n se lo r .  
T h ree -fo u r th s  of th e  counselo rs  she con tac ted  agreed t h a t  counse ling  w ith  
c h i ld re n  t h a t  emphasized t h e i r  developm ental needs was of prim ary im port­
ance . These counse lo rs  in d ic a te d  t h a t  they  should spend more time h e lp in g
p a re n ts  and c h i ld r e n .  As a group th e se  school counse lo rs  had p r i o r
54experience  in  e lem entary  school te a c h in g .
Anderson in  the  s t a t e  of Washington found t h a t  e lem entary  school
counse lo rs  " . . .  were p r i n c i p a l l y  involved in  t e s t i n g  programs, r e f e r r a l
a c t i v i t i e s ,  record  keeping, or rem ed ia l w ork."^^ These counse lo rs  as a
group had an average of e ig h te e n  q u a r te r  hours of work in  gu idance . In
c o n t r a s t  counse lo rs  who id e n t i f i e d  t h e i r  b a s ic  a c t i v i t i e s  as in d iv id u a l
and group co u n se lin g  w ith  p a r e n t s ,  and c o n s u l t in g  w ith  te a c h e rs  had an
average of f o r t y - e i g h t  q u a r te r  h o u rs .
Haines s tu d ied  the  r o l e  of e lem entary  school counse lo rs  in  grades 
57one through s ix  in  Ohio. He concluded t h a t  elementary counse lo rs  in  t h a t  
s t a t e  came w ith  p r e p a ra t io n  and experience  in  the secondary sch o o l .  He
^^Bdna L. H a rr iso n ,  "The Elementary School Counselor and the  G ifted 
U n derach iever ,"  The Personnel and Guidance J o u r n a l , 1963, 41 , pp. 716-719.
^ M c K e l la r ,  op. c i t .
^^Anderson, op. c i t . ,  p .  3.
^^Ib id  .
57
B i l l  Gene R aines ,  "A Study of the Role of the Counselor in  the 
Elementary Schools of Ohio" (unpublished D o c to r 's  d i s s e r t a t i o n ,  Ohio 
U n iv e r s i ty ,  1964), pp. 75-100.
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found t h a t  programs w ith  the  p u p i l  pe rsonne l s e rv ic e s  o r i e n t a t i o n s  were 
e x te n s iv e .  Guidance s e rv ic e s  most f r e q u e n t ly  used by th e  co u n se lo rs  were 
counse ling  and group d ia g n o s t ic  t e s t i n g .  Guidance s e rv ic e s  most i n f r e ­
q u en t ly  used were v o c a t io n a l  guidance and r e s e a r c h .  Raines concluded 
t h a t  elem entary co u n se lo rs  in  Ohio were n o t  in  agreement as to  the  r o l e  
of the  elem entary  c o u n se lo r .
In  the  s t a t e  of Washington Mottishaw s tu d ie d  the  e lem entary  school 
co u n se l in g .  She found a p o s i t i v e  c o r r e l a t i o n  of .68 ( s i g n i f i c a n t  a t  the  
,001 le v e l)  between a c t u a l  and id e a l  r o l e s  of e lem entary  counselors .^®
In  C a l i f o r n ia  th e  S ta te  Department of Education  did an a n a ly s i s  
of the  work day of 230 e lem entary  school c o u n s e lo rs .  The departm ent 
rep o r te d  t h a t  50^ of the  time of the se  co u n se lo rs  was sp en t  w ith  s tu d e n t s ,  
17^ w ith  te a c h e r s ,  12^ w ith  p a r e n t s ,  and 10^ w ith  school a d m in i s t r a to r s .^ ^  
To summarize, major r o l e s  of e lem entary  school counse lo rs  were 
counse ling  w ith  s tu d e n t s ,  counse ling  w ith  p a re n ts  and te a c h e r s ,  and coor­
d in a t io n  of the  guidance s e r v i c e s .  These r o l e s  were implemented through 
a team approach. One w r i t e r  in  the  f i e l d  defined  f o r  the  elem entary  
counse lo r  r o le s  in  i d e n t i f y i n g  g i f t e d  c h i ld r e n  and g i f t e d  u n d e ra c h ie v e rs .
^M arjorie  Powell M ottishaw, "An A n a ly s is  of C ounselo rs ' Roles in  
the  S ta t e  of Washington" (unpublished D o c to r 's  d i s s e r t a t i o n ,  Washington 
S ta t e  U n iv e r s i ty ,  1964).
59Elementary School Counselors i n  C a l i f o r n i a , No. 13 (Sacramento: 
C a l i f o r n ia  S ta t e  Department of E duca tion , A p r i l ,  1965), p .  3.
CHAPTER I I I  
METHOD AM) PROCEDURE
The purpose of t h i s  s tudy was to  secure  and analyze  d a ta  concern­
ing  c h a r a c t e r i s t i c s  of e lem entary  school counse lo rs  in  M issou ri and Okla­
homa, the  guidance s e r v ic e s ,  and the  d u t i e s  counse lo rs  perform ed. The 
purpose of t h i s  ch ap te r  was to  pu t f o r th  the  method and procedure of the 
s tu d y .
Method of the  Study
The method of t h i s  in v e s t i g a t io n  was one of a norm ative su rvey . 
Good s a id :  "The norm ative survey i s  d i r e c te d  toward a s c e r t a in in g  the
p r e v a i l i n g  c o n d i t io n ." ^  E la b o ra t in g  on the  va lue  of such a s tudy ,  he 
po in ted  ou t:
A s tudy  of the s t a t u s  of co n d i t io n s  a t  any g iven  time may he 
rep ea ted  l a t e r ,  thus  a f fo rd in g  d e s c r ip t io n s  a t  d i f f e r e n t  p e r io d s  
of time so t h a t  comparisons can be made, the  d i r e c t i o n  of change 
noted and e v a lu a te d ,  and f u tu r e  growth guided . This i s  of no 
sm all im portance in  a s o c ie ty  t h a t  i s  as complex and r a p id ly  
changing as ours
As f o r  the  va lue  of th e  norm ative-su rvey  d a ta  in  a f fo rd in g  
a b a s i s  f o r  in fe re n c e  t h a t  may aid  in  s o lv in g  p r a c t i c a l  problems, 
i t  may be sa id  t h a t  t h i s  kind of d a ta  w i l l  probably  be more h ig h ly
^C arte r  V. Good, A. S. B a rr ,  and Douglas E. S c a te s ,  The Method­
ology of Education Research (New York: D. A ppleton-C entury  Company,
287.
I b i d . ,  p .  290.
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regarded . » . i n  h e lp in g  . . . so lve  p r a c t i c a l  problems than  a re  
the  p r in c i p l e s  and laws growing out of exper im en ta tio n  in  the  
la b o ra to ry .
Good continued to  say t h a t  "S o lu tions  do no t l i e  in  d a ta ;  they r e s u l t  
from th in k in g ,  w ith  the  he lp  of the  inc reased  in s ig h t  which grows out of 
d a t a .
This in v e s t i g a t io n  was a mail q u e s t io n n a i re  type of su rvey . One 
advantage of t h i s  type of survey was t h a t  i t  allowed the i n v e s t ig a t o r  to  
c o l l e c t  d a ta  from w idely  s c a t t e r e d  so u rc e s ,^  David Wallace s a id ,  ", . . 
the  r e s u l t s  of a m ail survey may very w e l l  be the same as those  obtained 
through o th e r  methods of inqu iry ."®
Concerning the  v a l id  use of the  m ail q u e s t io n n a ire  Wallace w rote:
Because of the  apparen t  economy and s im p l ic i ty  of conducting 
a survey by m a il ,  t h i s  device  has been , beyond q u es t io n ,  g ro s s ly  
abused . . .  in  the  more s o p h is t i c a te d  le v e ls  of the re se a rc h  
f r a t e r n i t y  th e re  has grown up a pervad ing  su sp ic io n  of any survey 
conducted by m a il .
This p o s i t i o n ,  however, may be too  r i g i d .  .For w hile  we hold 
no b r i e f  f o r  the  in d is c r im in a te  use of th e  mail q u e s t io n n a ire  ( o r ,  
indeed , f o r  any o th e r  s in g le  i n t e r r o g a to r y  t o o l ) ,  we have seen 
some a re a s  in  which the  be ra ted  m ail q u e s t io n n a i r e  can be used 
to  good p r a c t i c a l  advantage -  and even some where i t  has seemed 
r a t h e r  p r e f e r a b le  to  surveys by in te rv ie w s .^
Two c r i t e r i a  im portan t f o r  o b ta in in g  v a l id  d a ta  by mail i d e n t i f i e d  
by Havemann and West b u t  repo rted  by Wallace were: l )  homogeneous samples
^Ib id  . ,  p .  291.
^Good, op. c i t . ,  p .  291.
^Ib id  . ,  p .  325.
®David W allace, "A Case For and A g a in s t  Mail Q u e s t io n n a i re s ,"  
Pub lic  Opinion Q u a r te r ly , 1954, 28, p .  40 .
? I b i d . .  p .  41 .
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by le v e l  of ed u ca t io n ,  and 2) homogeneity of in t e r e s t .®  Since elem entary  
school counse lo rs  had common i n t e r e s t s  as in d ic a te d  by t h e i r  membership 
in  a p ro f e s s io n a l  o rg a n iz a t io n  and s in ce  most of them had master d eg ree s ,  
th e se  f a c t o r s  in d ica te d  t h a t  v a l id  d a ta  f o r  t h i s  s tudy  could be obtained 
by u s in g  a m ail q u e s t io n n a i r e .
Nonresponse Bias
Involved in  t h i s  survey which employed a mail type inven to ry  was 
the  problem of o b ta in in g  an adequate  number of re sponses  s ince  100 p e rc e n t  
response  r a r e l y  was ach ieved .  So, the  q u e s t io n  a ro s e :  How did those  who
did answer d i f f e r  from those  who did no t respond? Zimmer r e l a t e d :
A c o n s id e ra b le  body of l i t e r a t u r e  p o in ts  to  th e  p o s s i b i l i t y  
t h a t  nonrespondents may d i f f e r  markedly from responden ts  in  any 
survey  sample, and t h a t  n e i t h e r  group may c o n s t i t u t e  an unbiased 
sample of the  p o p u la t io n  by i t s e l f .
A common a t t a c k  on th e  problem of an adequate  r e tu r n  or response 
u s u a l ly  was to  a t t a c k  the  problem by us ing  v a r io u s  dev ices  to  in c re a se  
fo llow -up  communications which in  tu rn  inc reased  th e  t o t a l  number of 
re sp o n s e s .  This h a rd ly  solved the  problem s ince  a r e s id u e  of nonresponses 
remained which may have p re ju d iced  the  sample. The use of such d e v ice s ,  
however, may have achieved such a h igh  response t h a t  i t  would be impos­
s i b l e  to  a l t e r  the  obtained r e s u l t s .
®I b i d .
^H erbert Zimmer, " V a l id i ty  of E x t ra p o la t in g  Nonresponse Bias 
from Mail Q ues tionna ire  F o llo w -u p s ,"  Jo u rn a l  of Applied  Psychology, 1956, 
40, pp . 117-121.
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A b e t t e r  method to  account f o r  th e  nonrespondents  was by p e rso n a l  
in te rv ie w .  However, Zimmer r e l a t e d :  " ,  . . t h i s  i s  r a r e l y  done, s ince  
. , . ( i t )  i s  c o s t l y  and time consuming.
Baur u s in g  a mail q u e s t io n n a ire  to  i n v e s t ig a t e  v e te ra n  e l i g i b i l ­
i t y  f o r  e d u ca tio n  under the  G .I .  B i l l  found nonrespondents  to  show a
gradua l d ec rease  in  e d u c a t i o n . W a l l a c e  a l s o  found t h a t  le v e l  of educa-
12t i o n  was r e la t e d  to  frequency  of response  to  m ail q u e s t io n n a i r e s .
Ford and Y eise l in v e s t ig a te d  the  nonresponse b ia s  w ith  former
employees. They found t h a t  nonrespondents were held in  lower esteem by
13t h e i r  former s u p e rv is o r s .
The f in d in g s  of Baur, W allace, and Ford and Y erse l  had im p lic a ­
t io n s  f o r  t h i s  s tu d y .  The f in d in g s  in d ic a te d  t h a t  the  nonrespondents  of 
t h i s  s tudy would have le s s  t r a i n i n g  than  the  re sp o n d en ts ,  and would " f i t "  
in  le s s  congruously in  t h e i r  r e s p e c t iv e  school s e t t i n g .
Since a b ia s  was p r e s e n t  due to  the  nonresponse c h a r a c t e r i s t i c  
of the sample the  q u e s t io n  a ro s e :  At what p o in t  did the  b ia s  beg in  to
s i g n i f i c a n t l y  a f f e c t  the r e s u l t s ?  Often the  onse t of s i g n i f i c a n t  i n f l u ­
ences var ied  w ith  in d iv id u a l  v a r i a b l e s .  However, Withey w r i t i n g  in  the  
Encyclopedia of E duca tiona l Research in d ic a te d  t h a t  a nonresponse r a t e  of 
g r e a t e r  than  20 p e rc e n t  g e n e ra l ly  s i g n i f i c a n t l y  in f luenced  r e s u l t s .
l ^ I b i d .
^^E. J .  Baur, "Response Bias in  A M ail Survey ,"  P ub lic  Opinion 
Q u a r te r ly , 1947, 11, pp. 594-600.
^ % a l la c e ,  op. c i t . ,  p .  48.
N. Ford and H. Y e is e l ,  "Bias i n  Mail Surveys Cannot Be 
C on tro lled  by One M a i l in g ,"  P ub lic  Opinion Q u a r te r ly , 1949, 13, 
pp. 435-444.
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He sa id  :
With a  nonresponse r a t e  of 20 p e rc e n t  or l e s s ,  a lthough  the 
unobtained  re sponden ts  d i f f e r  from th e  m a jo r i ty  in te rv iew ed ,  they 
a re  s u f f i c i e n t l y  heterogeneous and t h e i r  number i s  s u f f i c i e n t l y  
sm all to  v i r t u a l l y  guaran tee  t h a t  t h e i r  in c lu s io n  would n o t  
s i g n i f i c a n t l y  a l t e r  the  r e s u l t s  f o r  any pe rcen tag e  f i g u r e . ^
For t h i s  s tudy  the  nonresponse c r i t e r i o n  of 20 p e rc e n t  or l e s s  was adopted.
Procedure
The i n i t i a l  s te p  of t h i s  s tudy  was the  i d e n t i f i c a t i o n  of the  prob­
lem a r e a ,  th e  development of th e  problem, and the  review  of th e  l i t e r a t u r e  
r e l a t e d  to  the  problem. The second s te p  was to  s e t  up the  sample. This 
was accomplished by c o n ta c t in g  the  s t a t e  departm ents  of edu ca tio n  of 
M isso u ri  and Oklahoma. Next, The Elementary School Guidance and Counsel­
in g  In v en to ry  was developed , and the  sample was updated . Then, us ing  
e lem en tary  school counse lo rs  in  W ich ita ,  Kansas, the  r e l i a b i l i t y  of the 
in s tru m e n t  was e s ta b l i s h e d  by the  t e s t - r e t e s t  method. Next, the i n s t r u ­
ment was mailed to  e lem entary  school counse lo rs  in  M issouri and Oklahoma 
to  c o l l e c t  the  d a t a .  Follow-ups by m ail and te lephone  were conducted to  
o b ta in  an ac c e p ta b le  r e t u r n .  F in a l ly  the  d a ta  were ana lyzed ,  conclusions  
were drawn, and the study was w r i t t e n  up.
The In s tru m en t
The Elementary School Guidance and Counseling Inv en to ry  (see  
Appendix B, pp. 100-105)was co n s tru c ted  to  p rov ide  d e s c r ip t i v e  in fo rm ation  
about th e  sample, the  guidance s e r v i c e s ,  and the  d u t i e s  of e lem entary
l^S tephen  B. Withey, "Survey Research M ethods," Encyclopedia of 
E d u ca t io n a l  R esea rch , e d . C hes te r  W. H a r r is  (3rd e d . r e v . ;  New York:
The MacMillan Company, I960),  p .  1448.
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school c o u n se lo rs .  In fo rm ation  about th e  community, the c o u n s e lo r 's  
base sch o o l,  and th e  counse lo r  was sought to  d e sc r ib e  the  sample. In ­
fo rm ation  concern ing  the  counse lo r  was sought as to  age, sex , d e g re e s ,  
c e r t i f i c a t e s ,  school experience ,  and t r a i n i n g .  The re s e a rc h e r  b e l iev ed  
th e se  v a r i a b le s  to  be r e le v a n t  to  counse ling  and guidance r e s e a r c h .
Guidance s e rv ic e s  i d e n t i f i e d  and d ef ined  in  The Elementary School 
Guidance and Counseling Inven to ry  were taken  from textbooks of recognized  
w r i t e r s  in  the  f i e l d  (see  Appendix C, pp . 106-107). These tex tbooks were 
b e l iev ed  by the  r e s e a rc h e r  to  be r e p r e s e n t a t iv e  of the  f i e l d  of guidance. 
A l l  guidance s e rv ic e s  named by a t  l e a s t  th r e e  of th e  ten  a u t h o r i t i e s  were 
in c lu d e d .  These guidance se rv ic e s  were: l )  co u n se lin g ,  2) in fo rm a tio n ,
3) p lacem ent, 4) in d iv id u a l  in v e n to ry ,  5) fo l lo w -u p , 6) o r i e n t a t i o n ,
7) group gu idance , 8) re c o rd s ,  9) o ccu p a tio n a l  in fo rm a tio n ,  lO) t e s t i n g ,  
l l )  r e s e a rc h ,  12) r e f e r r a l s ,  and 13) e v a lu a t io n .
The l i s t  of d u t i e s  of e lem entary  school counse lo rs  was compiled 
by t a b u la t i n g  the  d u t i e s  l i s t e d  by tw e n ty -s ix  elem entary school counselo rs  
in  W ich ita ,  Kansas (see  Appendix D, p p . l 0 8 - l l l ) .  Each counse lo r  was mailed 
An Elementary School Counselor Duty L i s t in g  Form and was asked to  l i s t  the 
d u t i e s  he (o r  she) perform ed. This produced a l i s t  of f i f t y - e i g h t  d u t i e s .  
These d u t i e s  were inco rpo ra ted  in  the  in s t ru m e n t .  Next, the r e l i a b i l i t y  
of items d e s c r ib in g  d u t i e s  of e lem entary  school counse lo rs  was e s ta b l i s h e d  
(see  the fo l lo w in g  s e c t io n  on R e l i a b i l i t y  f o r  the  p ro ced u re ) .  Items w ith  
h igh p o s i t i v e  r e l i a b i l i t i e s  were k ep t  and those  w ith  unaccep tab le  r e l i a b i l ­
i t i e s  were dropped from the  in s tru m e n t .  S ince n e i th e r  the l i s t e d  guidance 
s e rv ic e s  nor the  d u t i e s  were t o t a l l y  in c lu s iv e  of a l l  p o s s ib le  guidance 
s e rv ic e s  or d u t i e s ,  space was provided in  the in s trum en t so t h a t  f r e e  or 
open responses  could be w r i t t e n  in  by c o u n s e lo rs .
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R e l i a b i l i t y
K er l in g e r  defined r e l i a b i l i t y  a s :  . , s t a b i l i t y ,  c o n s is te n c y ,
15p r e d i c t a b i l i t y » "  In  t h i s  s tudy i t  was im portan t to  know the  s t a b i l i t y  
or co n s is te n cy  of the  in fo rm a tio n  c o l l e c t e d .  To e s t a b l i s h  the  s t a b i l i t y  
of the  d a ta  c o l le c te d  an e s t im a te  of the  r e l i a b i l i t y  of The Elementary 
School Guidance and Counseling Inven to ry  was made. The t e s t - r e t e s t  method 
y i e ld in g  a c o e f f i c i e n t  of s t a b i l i t y  was used . In  e s t a b l i s h in g  r e l i a b i l ­
i t y  by the t e s t - r e t e s t  method N oll cau t ioned ,  " ,  . . i t  i s  p a r t i c u l a r l y  
im portan t  to  use a t e s t  of adequate leng th  and to  p rov ide  an in t e r v a l  of 
s e v e ra l  days between su ccess iv e  t e s t i n g . I n s t e a d  of days , however,
Nunnally sa id  t h a t  between two and fou r  weeks, memory was an i n f l u e n t i a l
17f a c t o r  in  causing  o v eres t im a tes  of r e l i a b i l i t y .  T h e re a f te r ,  he i n d i ­
cated t h a t  memory became l e s s  i n f l u e n t i a l  as a source of o v e re s t im a t io n  
of r e l i a b i l i t y .  To l i m i t  the  in f lu e n c e  of memory as a f a c t o r  c r e a t in g  
o v e res tim a tes  of r e l i a b i l i t y  the  longer time i n t e r v a l  of fou r  weeks
between the  t e s t  and r e t e s t  was used .  So, the  " .  . . leng th  of time
18between the a d m in is t r a t io n  of the  t e s t  . . . "  was a f a c t o r  a f f e c t in g  
th e  s i z e  of c o e f f i c i e n t s  of s t a b i l i t y ;  however, t h i s  was adequa te ly  con­
t r o l l e d .  A lso ,  memory of s p e c i f i c  items in  the  t e s t  in s tru m en t in fluenced  
the  rep o r te d  s t a b i l i t y  c o e f f i c i e n t s  as did changes i n  the  te s te d  popula­
t i o n  d u ring  the a d m in is t r a t io n s  of the in s tru m en t .
^^Pred N, K e r l in g e r ,  Foundations of B ehav io ra l Research (New York: 
H o lt ,  R in e h a r t ,  and Winston, I n c . ,  1965), p .  444.
^^V ictor H. N o ll ,  In t ro d u c t io n  to  E duca tiona l Measurement (2nd e d . 
r e v . ;  Boston: Houghton M i f f l i n  Company, 1965), p.  89.
17Jum C. N unnally , E duca tiona l Measurement and E v a lu a tio n  (New 
York: McGraw-Hill Book Company, 1964), p .  85.
^%ownie and Heath, op. c i t . ,  pp. 191-192.
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To e s t a b l i s h  the r e l i a b i l i t y  of The Elementary School Guidance 
and Counseling Inven tory  the in s tru m en t was mailed to  tw e n ty -s ix  elemen­
t a r y  school counse lo rs  employed i n  the  p u b lic  schools  of W ich ita ,  Kansas, 
The counse lo rs  were asked to  com plete ly  f i l l  in  th e  reques ted  in fo rm a tio n .  
Twenty-two counse lo rs  did as in s t r u c te d  and fo u r  counse lo rs  re fused  to  
p a r t i c i p a t e  in  the  r e l i a b i l i t y  s tu d y .  Four weeks l a t e r  the twenty-two 
responding  counse lo rs  were con tac ted  ag a in  and asked to  respond to  the  
in s tru m en t .  Two of th e se  counse lo rs  omitted the  s e c t io n  on d u t i e s .
S ince The Elementary School Guidance and Counseling Inven to ry  was 
comprised of th re e  d i f f e r e n t  s e c t io n s  s t a b i l i t y  indexes were rep o r te d  fo r  
each s e c t io n .  These s e c t io n s  were: l )  in fo rm ation  concern ing  the  coun­
s e l o r  and the  sch o o l,  2) the guidance s e r v ic e s ,  and 3) s p e c i f i c  d u t i e s  
of the  e lem entary  school c o u n s e lo rs .  For s e c t io n s  one and two s t a b i l i t y  
was recorded by: l )  the  p e rcen tage  of i d e n t i c a l  in fo rm a tio n ,  2) the
percen tage  of a l t e r e d  in fo rm a tio n ,  and S) th e  percen tage  of new inform a­
t i o n  in t ro d u c e d .  For s e c t io n  th r e e ,  d u t i e s  of elem entary  school coun­
s e lo r s ,  th e  d a ta  were ranked acco rd ing  to  th e  percen tage  of time sp en t 
perform ing counse lo r  d u t i e s .  Then, u s in g  th e  ranks from th e  t e s t  and 
r e t e s t  d a ta  c o r r e l a t i o n  c o e f f i c i e n t s  were computed. The q u e s t io n  aro se  
as to  how high th e se  c o e f f i c i e n t s  of s t a b i l i t y  should b e .  Davis s a id ,  
"Experience has shown t h a t  measuring c h a r a c t e r i s t i c s  of i n d iv id u a l s ,  
sco res  w ith  r e l i a b i l i t y  c o e f f i c i e n t s  below .75 are  r a t h e r  i n e f f i c i e n t . " ^ ®
^®Frederick B. D avis ,  E duca tio n a l  Measures and Their  I n t e r p r e t a ­
t i o n s  (Belmont, C a l i f o r n ia :  Wadsworth P u b lish in g  Company, I n c . ,  1964),
p .  24.
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Two c r i t e r i a  were used to  s e l e c t  items f o r  The Elementary School 
Guidance and Counseling In v e n to ry . For s e c t io n s  one and two, in fo rm atio n  
concern ing  the  co u n se lo r ,  s ch o o l,  and guidance s e r v i c e s ,  the  c r i t e r i o n  
was 70^ i d e n t i c a l  in fo rm a tio n  on the t e s t - r e t e s t .  For s e c t io n  th r e e ,  
d u t i e s  of e lem entary  schoo l co u n se lo rs ,  items were s e le c te d  t h a t  50^ of 
the  counse lo rs  had responded to  and t h a t  had high p o s i t i v e  c o r r e l a t i o n  
c o e f f i c i e n t s  averag ing  .80 or h ighe r  (see  Appendix E, pp. 112-126 f o r  the 
r e l i a b i l i t y  d a t a ) .
V a l id i ty
For t h i s  study i t  was assumed t h a t  The Elementary School Guidance 
and Counseling Inven to ry  was v a l id  as s ta te d  (see  Basic  Assumptions) .
This assumption was based on a s ta tem en t on v a l i d i t y  by McCormick and 
F ra n c is  :
V a l id i ty  may a l s o  be e s ta b l is h e d  by agreem ent: t h a t  i s
a l l  competent pe rsons  a re  in  agreement t h a t  the  meaning of 
answers to  the  q u e s t io n n a i r e  i s  c l e a r  and c o n s i s t e n t .
Summary
In  t h i s  c h ap te r  th e  method and procedure of the study were d i s ­
cu ssed .  F ac to rs  in f lu e n c in g  the  nonresponse b ia s  were po in ted  out and a 
response  c r i t e r i o n  of 80^ f o r  the q u e s t io n n a i r e  or inven to ry  was e s ta b ­
l i s h e d .  A lso , the  p rocedure  f o r  conducting  the  s tudy  was r e la te d  in c lu d ­
in g  the  development of th e  in s trum en t and th e  e s ta b l is h m e n t  of i t s  
r e l i a b i l i t y .
^^Thomas C. McCormick and Roy G. F r a n c is ,  Methods of Research in  
the  B ehav io ra l Sciences  (New York: Harper B ro th e rs ,  1950), p .  119.
CHA.PTER IV 
PRESENTA.TION OF THE DATA.
The purpose of t h i s  ch ap te r  was to  p re s e n t  th e  d a ta  c o l le c te d  
and anlayzed in  t h i s  s tu d y .  The d a ta  were p resen ted  by s t a t e  and le v e l  
of counse lo r  t r a i n i n g .  Included in  t h i s  ch ap te r  was a d is c u s s io n  of 
the  s t a t i s t i c a l  techn iques  used to  analyze  the  d a t a .  A d is c u s s io n  and 
i n t e r p r e t a t i o n  of the  d a ta  fo llow ed .
Response to  th e  Inven to ry
An 85^ r e tu r n  was achieved f o r  t h i s  mail survey (see  Appendix P, 
p .  128). Of the  192 employed e lem entary  school counse lo rs  in  M issouri 
and Oklahoma t h a t  were c o n ta c te d ,  164 responded to  the  in v e n to ry ,^  
Responses to  d i f f e r e n t  items in  the  in v e n to ry ,  however, v a r ie d  below t h i s  
r e tu r n  l e v e l .  The response to  each item  was repo rted  in  th e  t a b le  where 
th e  d a ta  were p re s e n te d .  The 85^ r e t u r n  was achieved through the  use of 
th re e  m a ilings  and te lephone c a l l s .  T h i r ty - f iv e  p e rc e n t  or 66 counse lo rs  
responded to  the  f i r s t  l e t t e r .  An a d d i t io n a l  27^ or 53 counse lo rs  
responded to  the  second l e t t e r .  Then, a th i rd  l e t t e r  combined w ith  a 
te lephone  c a l l  was used . This procedure  y ie lded  an a d d i t io n a l  23^ or 45
^In t h i s  study 197 e lem entary  counse lo rs  in  M issouri and Oklahoma 
were i d e n t i f i e d  and con tac ted  by m a i l .  Of th e se  c e r t i f i e d  c o u n se lo rs ,
169 responded to  the  in v e n to ry .  However, 5 ( l ^ )  of th e se  persons  were 
n o t  employed as co u n se lo rs .  These responses  were d e le ted  from the  sample.
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more r e p l i e s .  So, th e  response  group co n s is te d  of an 85^ r e t u r n  or 164 
r e p l i e s  from c o u n se lo rs .  This response adequa te ly  met the  c r i t e r i o n  of 
80^ fo r  mail surveys suggested hy Witbey in  the  Encyclopedia of Educa­
t i o n a l  Research and rep o r te d  in  Chapter I I I  on method and procedure of 
th e  s tu d y .  T here fo re ,  the  response was adequate to  j u s t i f y  making gener­
a l i z a t i o n s  concerning the  p o p u la tio n s  of e lem entary  school counse lo rs  in  
Oklahoma and M isso u ri .
Base School Communities 
In  o rder to  p re s e n t  d a ta  on p o p u la t io n s  of communities where base 
schools  were lo c a te d ,  Table I  was prepared (see  p .  4 6 ) .  These d a ta  r e p r e ­
sented responses  from counse lo rs  a t  149 base sc h o o ls .  This ta b le  p re ­
sented a f iv e  ca tegory  c l a s s i f i c a t i o n  of community p o p u la t io n s .  As i n d i ­
cated in  the  t a b l e ,  27^ of the  elementary schoo l counse lo rs  were lo ca ted  
a t  base schools where the  community p o p u la t io n  was le s s  than  1,000. Ap­
prox im ate ly  20^ of the se  counse lo rs  were from Oklahoma. They came from 
a l l  le v e ls  of t r a i n i n g ,  b u t  15.5^ were m aster degree  co u n se lo rs .  Of the 
I'jo t h a t  came from M isso u r i ,  3 ,3 ^  were m aster degree c o u n se lo rs .  The d a ta  
c i te d  in  t h i s  t a b le  a l s o  showed t h a t  42^ of the  counse lo rs  were loca ted  a t  
base schools  in  communities vary ing  in  p o p u la t io n  from 1,000 to  9,999.
This percen tage  co n s is te d  of 20 .5^  of counse lo rs  from Oklahoma and 21 .5^  
from M isso u ri .  Except f o r  b ach e lo r  degree co u n se lo rs  the percen tages  were 
comparable a t  each le v e l  of t r a i n i n g .  Of the  co u n se lo rs  in  the  s tudy ,
20^ were employed a t  base schools  located  in  communities 10,000 to  49,999 
p o p u la t io n .  This pe rcen tage  co n s is ted  of 15^ from M issouri and 5^ from 
Oklahoma. One-half or 10^ of th e se  counse lo rs  were master degree coun­
s e lo r s  w ith  guidance m ajo rs .  E ight p e rc e n t  were from M issouri ;  whereas,
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only 2 .7 ^  were from Oklahoma. The c i t e d  d a ta  showed t h a t  more counse lo rs  
in  M issouri were loca ted  in  l a rg e r  populated  hase school communities than  
counse lo rs  i n  Oklahoma,
Data on d i s ta n c e  from the  hase  school community to  a major metro­
p o l i t a n  a re a  of 100,000 p o p u la t io n  was p resen ted  in  Appendix F of t h i s  
r e p o r t  (see  p .  140). These d a ta  showed t h a t  30^ of the  cou n se lo rs  were 
loca ted  in  communities 0-49 m iles  from such an a r e a ,  t h a t  57^ were 
loca ted  50-150 m iles  away, and t h a t  11^ were loca ted  151-300 m iles  from 
such a c i t y .  In s p e c t io n  of th e se  d a ta  rev ea led  t h a t  22^ of the  counse lo rs  
who desc r ibed  t h e i r  base  school community as 0-49 m iles  from a major c i t y  
were from M issouri and only 8^ were from Oklahoma. Of those  cou n se lo rs  
who d esc r ib ed  t h e i r  communities as  50-150 m iles  from a major m e tro p o l i ta n  
a r e a ,  20^ were from M issouri and 37^ were from Oklahoma, Of the  11^ of 
the counse lo rs  who descr ibed  t h e i r  communities as 151-300 m iles  from a 
major c i t y ,  6 .4 ^  were from M issou ri and 4 .5 ^  were from Oklahoma. These 
c i te d  d a ta  in d ic a te d  t h a t  more co u n se lo rs  in  M issouri were loca ted  n e a re r  
a major c i t y  of 100,000 p o p u la t io n  than  were counse lo rs  in  Oklahoma.
Table I I  (see  p . 47) a f fo rd ed  a comparison of the  major occupa tions  
of persons in  base  school communities. The d a ta  p resen ted  rep re se n te d  
responses  of e lem entary  school cou n se lo rs  a t  164 base school communities. 
An in s p e c t io n  of the d a ta  in  t h i s  t a b l e  showed t h a t  40^ of the  persons 
in  base school communities were fa rm e rs .  Of t h i s  pe rcen tage  23^ in  Okla­
homa farmed w hile  17^ in  M issouri farm ed. Counselors t h a t  served base 
schools  in  farm communities came from a l l  l e v e ls  of t r a i n i n g ;  however,
16^ were co u n se lo rs  w ith  m a s te r 's  d eg rees  and nonguidance m a jo rs .  A lso , 
Table I I  showed t h a t  18^ of the  co u n se lo rs  w ith  m a s te r 's  deg rees  and
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TABLE I
BASE SCHOOL COMMUNITY POPULATIONS 
AS BEPORTED BY 149& COUNSELORS
OKLAHOMA MISSOURI TOTAL
N io N # . N #





More than  100,000
6( 4 .0# ) 
4( 2 .7#)
3( 2 .0#)
l (  0.7#)
6( 4 .0# )  





7( 4 .7# )
2( 1.4#)






More than  100,000
l l (  7.4#) 
15(10.1#) 




13( 8 .7#) 
12( 8 .1#) 
3( 2 .0#) 
4 (  2 .7#)
13( 8 .7#) 
28(18.8#) 
16(10.8#) 
4( 2 .7#) 
5( 3 .4#)






More than  100,000
12( 8 .1#) 
13( 8 .7#)
3( 2 .0#)
3( 2 .0#) 
l l (  7.4#) 




6( 4 .0 # )
5( 3 .4#)
E rro r  Due to  Rounding Off ( -0 .2 # ) ( -0 .2 # )
T otal 74(49.6#) 75(50.4#) 149(100#)
^This item  response  of 149 e lem entary  school counse lo rs  r e p re ­
sented a response  of 77 .6^  of the counse lo rs  i d e n t i f i e d  in  t h i s  s tudy .
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TABLE I I
A F O m  CATEGOEY CLASSIFICATION OF OCCUPATIONS 
OF PERSONS IN BASE SCHOOL COMMUNITIES 
AS REPORTED BY 164% COUNSELORS
OKLAHOMA MISSOURI TOTAL
N N # N #
B achelor Degree Counselors
I n d u s t r i a l 31! 1.6#) 8f 4 .2# ) l l (  5 .8#)
S erv ice  Occupations 41 2.1#) 5( 2 .6#) 9( 4 .7# )
Farming B(» 4 .1# ) 11( 5 .7#) 19( 9.8#)
Other 2 i , 1.0#) 3( 1.6#) 5( 2 .6#)
M aster Degree Counselors w ith
Majors in  Guidance
I n d u s t r i a l 17([ 8 .8#) 17( 8 .8#) 34(17.6#)
Serv ice  Occupations 11(, 5 .7#) 12( 6 .2#) 23(11.9#)
Farming 19(. 9.8#) 8( 4 .1# ) 27(13.9#)
Other 5( 2 .6#) 5( 2 .6#)
M aster Degree Counselors w ith
Nonguidance Majors
I n d u s t r i a l 5(’ 2 .6#) 10( 5 .2#) 15( 7 .8#)
S erv ice  Occupations 3(, 1.6#) 7( 3 .6#) 10( 5 .2#)
Farming 18( 9.3#) 13( 6 .7#) 31(16.0#)
Other 2( 1.0#) 3( 1.6#) 5( 2 .6#)
E r ro r  due to  Rounding Off ( -0 .5 # ) (-0 .5 # )
Total 92(47.6#) 102(52.4#) 194*(100#)
^These c a te g o r ie s  were n o t  m utually  e x c lu s iv e ;  t h e r e f o r e ,  the 
t o t a l  response  exceeded 164. This item  response of 164 counselo rs  
re p re se n te d  85 .4^  of the  p o p u la t io n .
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guidance majors were loca ted  in  base school communities where the  major 
occupation  was d esc r ib ed  as i n d u s t r i a l .
Base School P o p u la t io n s  
The d a ta  c i te d  in  Table I I I  (see  p .  49) concerned s tu d e n t  popu­
l a t i o n s  a t  164 base  s c h o o ls .  The t - t e s t  a ffo rded  a comparison of the  
means so t h a t  s i g n i f i c a n t  d i f f e r e n c e s  were deno ted . Table I I I  showed 
t h a t  s tu d e n t  p o p u la t io n s  a t  base schools  in  M issouri were s i g n i f i c a n t l y  
l a rg e r  by a t  l e a s t  200 than  base school p o p u la t io n s  in  Oklahoma. This 
conc lu s ion  held f o r  schools  served by co u n se lo rs  a t  a l l  le v e l s  of t r a i n ­
ing though th e  s ig n i f i c a n c e  var ied  from th e  .05 le v e l  w ith m aster degree 
counse lo rs  to  .10 le v e l  w ith  bach e lo r  degree  c o u n se lo rs .
I n  Table IV (see  p .  50) d a ta  were p resen ted  on the  s iz e  of the 
f a c u l ty  a t  base  s c h o o ls .  The t - t e s t  was used to  t e s t  the d i f f e r e n c e  
between means s in ce  sm all samples were in c u r r e d .  The d a ta  showed t h a t  
b ach e lo r  degree counse lo rs  in  M issouri were employed a t  base schools  w ith  
s i g n i f i c a n t l y  l a rg e r  f a c u l t i e s  than co u n se lo rs  in  Oklahoma. M aster degree 
counse lo rs  w ith  guidance majors in  M issou ri  a l s o  were employed a t  la rg e r  
base schoo ls  served by more f a c u l ty  members than counse lo rs  a t  the  same 
le v e l  of t r a i n i n g  in  Oklahoma. The s ig n i f i c a n c e ,  however, was rep o r te d  
a t  the  .10 l e v e l .  A lso ,  the  d a ta  showed t h a t  master degree  counse lo rs  
w ith  nonguidance majors in  M issouri worked a t  base schools  served by f iv e  
more f a c u l ty  members than  counse lo rs  in  Oklahoma. This d i f f e r e n c e ,  how­
e v e r ,  was no t  s i g n i f i c a n t .
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m BLE I I I
AMLïSIS OP MEAN STUDENT POPULATIONS 
AT 164& BASE SCHOOLS
OKLAHOMA MISSOURI
N MEAN N MEAN t P
B achelor Degree Counselors 
Former S tuden ts  









T otal 14 375.00 22 572.38 1.37 .10
M aster Degree Counselors 
w ith  Majors in  Guidance 
Former S tuden ts  









Total 46 457.92 49 668.00 1,91 .05
M aster Degree Counselors wi 
Nonguidance Majors 
Former S tuden ts  










Total 36 357.31 34 708.00 1.80 .05
^Tbia item  response  re p re se n te d  85^ of the  co u n se lo rs  con tac ted ,
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TAJBLE IV
AN ANALYSIS OF THE MFAN NIMBER OF FACULTY MMBEES 




N MEAN t P
B achelor Degree Counselors
1 - 2 5 12 17.50 8 19.71
26 -  50 3 29.00 9 53.33
51 or more 3 63.33
Total 15 23.50 20 33.00 1.94 .05
M aster Degree Counselors w ith
Guidance Majjors
1 -  25 18 18.65 11 21.56
26 -  50 14 34.55 19 34.31
51 or more 4 64.00
Total 32 24.45 34 33.40 1.32 .10
M aster Degree Counselors with
Nonguidance Majors
1 - 2 5 22 17.37 11 19.70
26 -  50 8 35.33 12 32.27
51 or more
T ota l 30 20.85 23 26.29 1.05
®'The item  response of 154 e lem entary  school counse lo rs  r e p r e ­
sented 80 .2^  of the  defined  co u n se lo r  p o p u la t io n .
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According to  the  d a ta  in  Table I I I ,  M issouri counse lo rs  w ith  
m a s te r 's  degrees  and nonguidance majors served schoo ls  w ith  an average 
p o p u la t io n  of 708. In  Oklahoma, counse lo rs  a t  t h i s  l e v e l  of t r a i n in g  
served s tu d e n t  p o p u la t io n s  averag ing  357 s tu d e n t s .  The d i f f e r e n c e  be­
tween th e se  means was s i g n i f i c a n t  a t  the  .05 l e v e l .  The d a ta  p resen ted  
above showed t h a t  m aster degree counse lo rs  w ith  nonguidance majors in  
M issou ri worked a t  base schoo ls  w ith  an average of 26 f a c u l ty  members.
In  Oklahoma, however, counse lo rs  a t  t h i s  le v e l  of t r a i n i n g  worked a t  base 
schools  w ith  an average of 21 f a c u l ty  members. This d i f f e r e n c e ,  however, 
was no t s i g n i f i c a n t .  Two ex p lan a tio n s  were o f fe re d :  l )  the f a c u l t y - s t u -
d en t  r a t i o s  a t  th e se  schoo ls  in  M issouri were g r e a t e r ,  or 2) the  app aren t  
c o n t r a d ic t io n  arose  due to  the  u n r e l i a b i l i t y  of the d a t a .
C h a r a c t e r i s t i c s  of Elementary School Counselors 
in  Oklahoma and M issouri
In t h i s  s e c t io n  d a ta  were p resen ted  on r e l e v a n t  counse lo r  v a r i ­
a b l e s .  Among these  were: age, sex , s tu d e n t -c o u n se lo r  r a t i o s ,  g raduate
m ajor, and courses  tak en  in  counse lo r  t r a i n i n g .
Table V .(see  p . 52) p resen ted  d a ta  on the  age and sex of counse lo rs ,  
These d a ta  were expressed by number and ave rag e .  In  t h i s  ta b le  the  av e r ­
age age of e lem entary  school counselo rs  in  both s t a t e s  c lu s te re d  around 
40 . In  Oklahoma, however, female bach e lo r  degree  counse lo rs  had an a v e r ­
age age of 33 which was c o n s id e ra b ly  lower. A lso ,  in  Oklahoma more than  
on e-h a lf  of the elem entary  school counselo rs  were men. This was t ru e  a t  
a l l  le v e l s  of t r a i n i n g .  In  M issouri though two out of th r e e  elem entary  
school counse lo rs  were women.
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TABLE V
SEX AM) AVERAGE AGE OF 144» ELEMENTARY SCHOOL COUNSELORS
OKLAHOMA MISSOURI
N AVERAGE AGE N AVERAGE AG]
Bachelor Degree Counselors 
Male 7 44.67 7 40.42
Female 5 33.00 14 42.93
M aster Degree Counselors 
w ith  Guidance Majors 
Male 17 43.06 11 35.56
Female 14 45.07 22 40.68
M aster Degree Counselors 
w ith  Nonguidance Majors 
Male 14 46.29 9 41.00
Female 8 44.13 16 45.69
» S ev en ty -f iv e  p e rc e n t  of th e counse lo rs responded to  the items
about sex and age.
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In  t h i s  s tudy e x te n s iv e  d a ta  were c o l le c te d  about elementary 
school co u n se lo rs .  Data c l a s s i f i e d  hy the  w r i t e r  as g e n e ra l ly  supporting  
th e  problem of t h i s  s tudy  and of minor im portance was placed in  Appendix 
F (see  pp. 127-145). These to p ic s  included deg rees  of e lem entary  school 
c o u n se lo rs ,  g radua te  m ajor, o f f ic e  lo c a t io n ,  number of schools  served by 
th e  c o u n se lo rs ,  and p e rcen tag e  of time sp en t in  gu idance . Data on 
degrees  held by co u n se lo rs  (see  p .  13l) showed t h a t  22^ of the  elementary 
school counse lo rs  had b a c h e lo r ’s d eg ree s ,  70^ had m a s te r 's  d eg ree s ,  5^ 
had s p e c i a l i s t ' s  d eg re e s ,  and n e a r ly  2^ bad d o c t o r a te s .  For the  g radua te  
major (see  p .  132) 58^ of the  counse lo rs  had guidance m ajors , 16^ had 
majors in  a d m in is t r a t io n ,  16^ had majors in  o th e r  ed u c a t io n a l  a r e a s ,  and 
the  rem ainder had majors in  the  l i b e r a l  a r t s .
Data on the  c o u n s e lo r 's  o f f i c e ,  number of schoo ls  served by the  
c o u n se lo r ,  and the  p e rcen tag e  of time he spen t in  guidance and counse ling  
a l s o  were p resen ted  in  Appendix F (see pp. 133-135). The d a ta  on o f f ic e  
lo c a t io n  showed t h a t  58^ of the  elem entary  school counse lo rs  in  M issouri 
and Oklahoma were lo ca ted  n ea r  the  school a d m in is t r a t io n  o f f i c e .  Seven­
te e n  p e rc e n t  were lo ca ted  near  th e  l i b r a r y  and 26^ were loca ted  " e l s e ­
w here ."  The p e rcen tag es  were r a t h e r  evenly d i s t r i b u t e d  between the  s t a t e s  
excep t f o r  the  "e lsew here"  ca tego ry  which co n s is te d  of 8^ Oklahoma coun­
s e lo r s  and 18^ M issouri c o u n s e lo rs .  These o f f i c e s  f o r  the most p a r t  (82^) 
had only one counse ling  boo th ,  b u t  some ( l6 ^ )  had two counse ling  b o o th s .  
The d a ta  on number of schoo ls  served by e lem entary  school counse lo rs  
(see  p .  134,Appendix F) revea led  t h a t  46^ of the  counse lo rs  served only 
one sch o o l.  This p e rcen tag e  co n s is ted  of 28^ from Oklahoma and 18^ from 
M isso u ri .  The d a ta  c i te d  showed t h a t  70^ of th e  counse lo rs  served no
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more th a n  two s c h o o ls .  In fo rm ation  on th e  pe rcen tage  of time e lem entary  
school counse lo rs  sp e n t  in  guidance and c o u n se lin g  (see p .  135) showed 
th a t  76^ of th e  co u n se lo rs  spen t 80 to  100^ of t h e i r  time in  guidance 
and counse ling .
The da ta  p re se n te d  in  Table VI (see  p .  55) concerned s tu d e n t -  
counse lo r  r a t i o s .  Means and s tan d a rd  d e v ia t io n s  were used to  ana lyze  the 
d a ta .  The t - t e s t  was used to  t e s t  the  d i f f e r e n c e  between means. As 
suggested  by th e  d a t a ,  s tu d e n t -c o u n se lo r  r a t i o s  were a t  l e a s t  300 h ig h e r  
a t  a l l  l e v e l s  of t r a i n i n g  in  M issouri than  i n  Oklahoma. These da ta  i n d i ­
ca ted  t h a t  counse lo rs  in  M issouri served  s i g n i f i c a n t l y  la rg e r  s tu d e n t  
p o p u la t io n s .
Data on te a c h in g  and counse ling  experience  was p rov ided  in  Appendix 
F (see  pp. 142-143 ) .  The mean y ea rs  of te ach in g  o r  counse ling  experience 
was used to  r e p o r t  th e  d a ta .  The t - t e s t  p rov ided  a t e s t  of s ig n i f i c a n c e .
An in s p e c t io n  o f  th e  da ta  showed t h a t  m aster  degree counse lo rs  w ith  guidance 
majors in  Oklahoma had an average of 14.1 y ea rs  te ach in g  experience .  
Counselors in  M issouri a t  t h i s  le v e l  of t r a i n i n g  had a mean of 9.2 y ea rs  
te ach in g  ex p er ien ce .  This d i f f e r e n c e  was s i g n i f i c a n t  a t  the  .05 l e v e l .
The da ta  on co u n se lin g  experience  showed t h a t  Oklahoma m aster degree coun­
s e lo r s  w ith  m ajors i n  guidance had a mean of 4 .5  y ea rs  counse ling  e x p e r i ­
ence as compared w ith  a mean of 2 .0  y ea rs  experience f o r  M issouri counse lo rs  
t r a in e d  a t  the  same l e v e l .  This d i f f e r e n c e  was s i g n i f i c a n t  a t  th e  .01 
l e v e l .  A lso , Oklahoma m aster degree co u n se lo rs  w ith  nonguidance majors 
had an average of 5 .7  y ea rs  c o u n se lin g  experience  as compared w ith  a mean 
of 2 .4  y ea rs  co u n se l in g  experience  fo r  counse lo rs  from M issouri a t  t h i s  
le v e l  of t r a i n i n g .  This d i f f e r e n c e  y ie ld e d  a t - v a lu e  of 1.89 which was 
s i g n i f i c a n t  a t  th e  .05 l e v e l .
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TABLE VI
AVERAGE STUDENT-COBNSELOE HATIOS 
OP 145a eLEMENTAEY schoo l COUNSELORS
OKLAHOMA MISSOURI
N MEAN S.D. N MEAN S.D. t P
B achelor Degree 
Counselors 15 312 347 19 881 260 1.85 .05
M aster Degree 
Counselors w ith  
Guidance Majors 29 600 222 32 1009 206 2.45 .01
M aster Degree 
Counselors w ith 
Nonguidance Majors 25 512 243 25 879 245 1.79 .05
The item response  of 145 elem entary  school counse lo rs  r e p re ­
sented 75.5^ of the  counse lo rs  answering t h i s  item .
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Table VII (see  p ,  57) p re s e n te d  courses  most f r e q u e n t ly  inc luded  
in  th e  t r a i n i n g  o f  elem entary  schoo l cou n se lo rs  in  M issouri and Oklahoma. 
P ercen tages  were used to  show th e  p ro p o r t io n  of counselo rs  t h a t  had 
taken  each course  i n  t h e i r  e lem entary  co u n se lo r  t r a i n i n g .  These p e r ­
cen tages  were used to  rank  the  courses  from those  most f r e q u e n t ly  in ­
cluded to  those  l e a s t  o f te n  in c lu d e d .  In  t h i s  manner the  d a ta  were 
summarized and p re s e n te d  f o r  each s t a t e .  As th e  da ta  showed, p r i o r i t y  
in  co u n se lo r  cou rse  work in  M issouri was g iven  to  in d iv id u a l  t e s t i n g .
In  Oklahoma, however, p r i o r i t y  was g iven  to  th e  s tudy  of p r i n c i p l e s  of 
gu idance . In  bo th  s t a t e s  c h i ld  psychology and in d iv id u a l  c o u n se lin g  had 
been in c lu d ed  in  th e  t r a i n i n g  of fo u r  of f iv e  e lem entary  c o u n s e lo rs .
In  Table V III (see  p ,  58) d a ta  were p re s e n te d  on th e  ran k  o rder  
agreement o f  tw en ty -tw o-courses  in c lu d ed  in  the  course  work o f  counselo rs  
a t  each l e v e l  of c e r t i f i c a t i o n  and t r a i n i n g .  These l i s t e d  co u rses  were 
p re s e n te d  in  Table V II .  Courses checked by counse lo rs  i n  th e  in v e n to ry  
were ta b u la te d  a t  each le v e l  of t r a i n i n g  i n  each s t a t e .  P e rcen tag es  
were confu ted  and th e  courses  were ranked  accord ing  to  th e  p ro p o r t io n  
of cou n se lo rs  who had taken  th e  c o u r s e s .  Using S e ig e l ’s method to 
c o r r e c t  f o r  t i e s ,  i n t e r c o r r e l a t i o n s  were conq)uted between th e  de f in ed  
g roups . The s ig n i f i c a n c e  of th e se  c o r r e l a t i o n s  was t e s t e d  w ith  th e  
t - t e s t  f o r  c o r r e l a t i o n s .  S ig n i f i c a n t  f in d in g s  were re p o r te d  a t  th e  ,05 
and ,01 l e v e l s .  The d a ta  in  t h i s  t a b l e  suggested  t h a t  much agreement 
e x i s te d  a t  a l l  l e v e l s  of t r a i n i n g  among counse lo rs  i n  Oklahoma and 
M issouri as to  th e  rank  o rd e r  of co u rses  inc luded  in  t h e i r  t r a i n i n g .
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TABLE V II
PERCENTAGE AM) RANK OF TWENTY-WO COURSES 
OF TWO OR THREE HOUR CREDIT INCLUDED IN COUNSELOR 
TRAINING OF 164 ELEMENTARY SCHOOL COUNSELORS
OKLAHOMA MISSOURI
PERCENTAGE RANK PERCENTAGE RANK
P r in c ip le s  of Guidance 92 1 90 2
Measurement 88 2 74 9
In fo rm atio n  and V ocations 87 3 32 16
Child Psychology 86 4 87 3
In d iv id u a l  Counseling 81 5 83 4
Practicum 74 6 79 7
In d iv id u a l  T es ting 68 7 96 1
Elementary Curriculum 64 8 36 15
O rg an iza tio n  of Guidance 61 9 47 13
Human Growth and Development 60 10 21 17
Philosophy of Education 57 11 58 11
S t a t i s t i c s 49 12 80 6
M ental Hygiene 40 13 82 5
E xcep tiona l  C h ild ren 36 14 77 8
Elementary School Guidance 32 15 49 12
Remedial Reading 29 16 60 10
In t r o d u c t io n  to  Sociology 21 17 15 19
Research 20 18 46 14
Learning Theories 14 19 14 20
S tuden t P e rso n a l  S e rv ice s 12 20 19 18
Sociology of the  Family 7 21 11 21
I n te r n s h ip 4 22 8 22
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TABLE V III
HAM OHDER INTERCORRELATIONS OF TWENTY-TffO COURSES 
INCLUDED IN THE TRAINING OF 164 ELMENIARY SCHOOL 




BA MAj MAg BA MAi MA2
OKLAHOMA
BA .34 .38% .32 .54^ .33
MAj .64% .34 .59% .30






BA = B achelor degree counse lo rs
MA2 = M aster degree co u n se lo rs  w ith  guidance majors
MA2 = M aster degree counse lo rs  w ith  nonguidance majors
a = S ig n i f i c a n t  a t  .01 le v e l
h = S i g n i f i c a n t  a t  the  .05 le v e l
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Guidance S erv ices
Elementary counse lo rs  a t  each le v e l  of c e r t i f i c a t i o n  and t r a i n i n g  
in d ic a te d  t h a t  guidance s e rv ic e s  id e n t i f i e d  by te n  major tex tbook w r i t e r s  
were provided in  t h e i r  s c h o o ls .  The tex tbooks were s e le c te d  hy the  r e ­
se a rc h e r  and be lieved  to  be r e p r e s e n ta t iv e  of books i n  the  f i e l d  of gu id­
ance (see Appendix C, p .  107). These guidance s e rv ic e s  were t e s t i n g ,  
co u n se lin g ,  r e c o rd s ,  r e f e r r a l s ,  in d iv id u a l  in v e n to ry ,  in fo rm a tio n ,  occu­
p a t io n a l  in fo rm a tio n ,  group gu idance, p lacem ent, e v a lu a t io n ,  o r i e n t a t i o n ,  
fo l lo w -u p , and r e s e a r c h .  Data on the se  guidance s e rv ic e s  were p resen ted  
in  Table IX (see  p .  60) by u s in g  p e rc e n ta g e s .  The pe rcen tages  in d ica te d  
the  p ro p o r t io n  of counse lo rs  i n  each s t a t e  t h a t  provided each guidance 
s e r v i c e .  These p e rcen tag es  were used to  rank  th e  guidance s e r v ic e s .  The 
d a ta  showed t h a t  in  both s t a t e s  t e s t i n g  was the guidance s e rv ic e  most 
f r e q u e n t ly  provided though in  M issouri t e s t i n g  and counse ling  shared the  
same ran k .
Table X (see p .  6 l )  p resen ted  d a ta  on the  rank  o rder of guidance 
s e rv ic e s  compiled a t  each l e v e l  of t r a i n i n g  and c o r r e la te d  w ith  the rank  
o rder  of guidance s e rv ic e s  compiled from te n  s e le c te d  tex tbooks (see  p . 
107), The purpose of t h i s  t a b le  was to  show th e  degree  of o rd in a l  a g ree ­
ment f o r  guidance s e rv ic e s  between tex tbook  w r i t e r s  and p r a c t i t i o n e r s  
a t  d i f f e r e n t  le v e ls  of t r a i n i n g  in  M issouri and Oklahoma. The procedure 
was to  t a b u la te  counse lo r  responses  a t  each le v e l  of t r a i n i n g  and to  rank  
the  guidance s e rv ic e s  acco rd ing  to  the  o ccu rr in g  f r e q u e n c ie s .  Then, rank  
o rder c o r r e l a t i o n s  were computed and t - t e s t s  were used to  t e s t  t h e i r  s i g ­
n i f i c a n c e ,  The d a ta  c l e a r l y  in d ica te d  t h a t  l i t t l e  agreement e x is te d  
between counselo rs  and tex tbook  w r i t e r s  as  to  the  rank  o rder of guidance 
s e rv ic e s  fo r  the e lem entary  schoo l.
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T4BLE IX
PERCENTAGE AM) HANK OF GUIDANCE SERVICES IDENTIFIED 
BY 164 ELEMENTARY SCHOOL COUNSELOHS
GUIDANCE SERVICE
OKLAHOMA MISSOURI
PERCENTAGE RANK PERCENTAGE BANK
T esting 86 1 91 1.5
Counseling 83 2 91 1.5
Records 76 3 75 3
R e fe r r a l s 65 4 68 5
In d iv id u a l  Inven to ry 59 5 72 4
In fo rm ation 57 6 44 7
O ccupational In fo rm atio n 43 7 32 9
Group Guidance 40 8 47 6
Placement 36 9 28 11
E v a lu a tio n 28 10 42 8
O r ie n ta t io n 23 11 31 10
Follow Up 21 12 23 12
Research 11 13 13 13
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TABLE X
ANALYSIS OF COBEEIATIONS BETWEEN GUIDANCE SERVICES 
IDENTIFIED BY 164 ELEMENTARY SCHOOL COUNSELORS AND 
THOSE IDENTIFIED BY TEN SELECTED TEXTBOOK WRITERS
STATE LEVEL OF TRAINING RHO t SIGNIFICANCE
M issouri
Bachelor Degree Counselors .07 .23 Not S ig n i f i c a n t
M aster Degree Counselors 
w ith  Guidance Majors .07 .23 Not S ig n i f i c a n t
M aster Degree Counselors 
w ith  Nonguidance Majors .03 .10 Not S ig n i f i c a n t
Oklahoma
Bachelor Degree Counselors .29 1.01 Not S ig n i f i c a n t
M aster Degree Counselors 
w ith  Guidance Majors .20 .68 Not S ig n i f i c a n t
M aster Degree Counselors 
w ith  Nonguidance Majors .21 .71 Not S i g n i f i c a n t
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Table XI (see  p ,  63) a ffo rded  a comparison of the  d a ta  i n  Table X 
in  t h a t  i n t e r c o r r e l a t i o n s  were p resen ted  showing agreement of the  f r e ­
quency rank o rder  of guidance s e rv ic e s  provided hy counse lo rs  a t  each 
le v e l  of t r a i n i n g  in  M issouri and Oklahoma, The procedure was to  com­
pute c o r r e l a t i o n s  from ranks p re v io u s ly  compiled a t  each le v e l  of t r a i n ­
in g ,  The t - t e s t  was used to  t e s t  the  s ig n i f i c a n c e  of the c o r r e l a t i o n s .  
A l l  c o r r e l a t i o n s  were h ig h ly  s i g n i f i c a n t .  Only one va lue  was s i g n i f i c a n t  
a t  the  ,05 l e v e l .  The rem aining c o r r e l a t i o n  c o e f f i c i e n t s  were s i g n i f i ­
can t a t  the  .005 l e v e l .  These d a ta  in d ic a te d  t h a t  elem entary  school coun­
s e lo r s  i n  Oklahoma and M issouri were i n  high agreement as to  the  rank  
o rder of guidance s e rv ic e s  provided in  p u b l ic  elem entary s c h o o l .  In  
e ssence ,  th e se  d a ta  showed t h a t  s im i l a r  guidance s e rv ic e s  were provided 
hy counse lo rs  in  M issouri and Oklahoma a t  a l l  le v e ls  of t r a i n i n g .
The d a ta  p resen ted  in  Tables X and XI provided a sharp  c o n t r a s t  
between the  rank  o rder or p r i o r i t y  o rder of guidance s e rv ic e s  defined  hy 
te n  tex tbook  w r i t e r s  and those  defined  hy counselors  in  th e  f i e l d .  While 
counse lo rs  showed l i t t l e  agreement w ith  tex tbook  w r i t e r s  as to  the  p r i o r ­
i t y  of guidance s e r v ic e s ,  they  were in  h igh agreement among them selves .  
Why t h i s  la c k  of agreement w ith  t h e o r i s t s  or tex tbook w r i t e r s  developed 
was open to  q u e s t io n ;  however, i t  may have in d ica te d  a wide communication 
gap between t h e o r i s t s  and p r a c t i t i o n e r s .
D u tie s  of Elementary School Counselors
In  Tables X II ,  X I I I ,  and XIV d a ta  were p resen ted  on d u t i e s  of 
elementary school c o u n se lo rs .  These d a ta  were p resen ted  acco rd ing  to  the 
defined  le v e ls  of t r a i n i n g .  I n  each t a b l e  the  d u t i e s  were p resen ted
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TA^LE X I
BAM OHDER INTERCORHEIATIONS OF GUIDANCE SERVICES 
IDENnFIED BY COUNSELOHS AT DIFFERENT LEVELS 




BA MÂ MAg BA MA j MAg
OKLAHOMA
BA .77 .88 .83 .80 .88
MAi .93 .82 .52® .93






BA = Bachelor degree  counse lo rs  
MA2 = M aster degree counse lo rs  w ith  guidance majors 
MAg = M aster degree counselo rs  w ith  nonguidance majors 
a = This va lue  was s i g n i f i c a n t  a t  the  .05 l e v e l .  A l l  
o th e r  va lues  were s i g n i f i c a n t  a t  th e  .005 le v e l
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along w ith  a simple t a b u la t i o n  of the  number and p ercen tage  of counse lo rs  
perform ing each d u ty .  The d u t i e s  were p resen ted  i n  descending  o rder  
accord ing  to  the  number of counse lo rs  in d ic a te d  in  the  f i r s t  column.
The d a ta  in  Table XII (see  p .  65) p resen ted  the  l i s t e d  d u t i e s  of 
b ach e lo r  degree  c o u n se lo rs .  These d a ta  were recorded by number and p e r -  
_  centage of co u n se lo rs  perform ing each d u ty .  The purpose of t h i s  t a b le  
was to  p r e s e n t  the compiled major d u t i e s  of counse lo rs  w ith  b a c h e lo r ' s  
d e g re e s .  Major d u t i e s  were def ined  as those  checked by f i v e  or more 
counse lo rs  i n  each s t a t e .  In s p e c t io n  of the d a ta  revea led  t h a t  tw o - th i rd s  
or more of th e  b ach e lo r  degree counse lo rs  in  Oklahoma (lO) performed 
t h i r t e e n  major d u t i e s .  In  M issouri o n e -h a lf  or more of the  co u n se lo rs  ( l2 )  
performed twelve of the  l i s t e d  d u t i e s .
The d a ta  c i te d  in  Table X I I I  (see  p .  66) was a t a b u la t i o n  of d u t ie s  
of e lem entary  school counselo rs  w ith  m a s te r 's  degrees  and guidance m ajors .  
This t a b le  p resen ted  a compiled l i s t  of seven teen  major d u t i e s .  The d a ta  
were p resen ted  by number and p ercen tage  of counse lo rs  perfo rm ing  each d u ty .  
These d a ta  provided a b a s is  f o r  comparing d u t i e s  of e lem entary  school 
counse lo rs  a t  each le v e l  of t r a i n i n g .  The d a ta  showed t h a t  o n e -h a lf  of 
th e se  cou n se lo rs  in  Oklahoma ( l8 )  performed twelve l i s t e d  d u t i e s  and th a t  
one -h a lf  of th e  counse lo rs  from M issouri ( l8 )  performed te n  of the  l i s t e d  
d u t i e s .  E s s e n t i a l l y  th e se  were the  same or s im i la r  d u t i e s  as those  id en ­
t i f i e d  by co u n se lo rs  w ith  b a c h e lo r ' s  d e g re e s .
Table XIV (see  p . 67) p resen ted  the  l i s t e d  d u t i e s  of e lem entary  
school co u n se lo rs  w ith  m a s te r 's  degrees  and nonguidance m a jo rs .  This t a b le ,  
to o ,  provided a b a s i s  f o r  comparing d u t i e s  of e lem entary  school counse lo rs  
a t  each def ined  le v e l  of t r a i n i n g .  In s p e c t io n  of th e se  d a ta  showed t h a t
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TâBLE X II
A FREQUENCY TABULATION DP MAJOR DUTIES^ OF 37 ELEMENTARY





MAJOR DUTIES N N
In d iv id u a l  i n t e l l i g e n c e  t e s t i n g 15 100 22 100
In d iv id u a l  counse ling  w ith  p a ren ts 15 100 20 91
In d iv id u a l  counse ling  w ith  te a c h e rs 15 100 19 86
In d iv id u a l  counse ling  w ith  s tu d e n ts 15 100 19 86
In d iv id u a l  c o u n se lin g  w ith  a d m in is t r a to r s 14 93 18 82
Record keeping 14 93 18 82
P a r e n ta l  in te rv iew s 13 87 14 64
I d e n t i f y in g  s tu d e n ts  f o r  s p e c ia l  educa tion 12 80 18 82
C o n fe rr in g  w ith  th e  read in g  s p e c i a l i s t 12 80 13 59
C onferr ing  w ith  the  school nu rse 11 73 19 86
Working in  p u b lic  r e l a t i o n s 10 67 13 59
Group t e s t i n g 10 67 6 27
C le r i c a l  work 10 67 6 27
R e fe r r in g  s tu d en ts 9 60 12 55
Group guidance 9 60 6 27
Teaching human r e l a t i o n s  c l a s s e s 8 53 5 23
C o l le c t in g  an ec d o ta l  reco rd s 5 33 9 41
^Major d u t i e s  were defined  as those checked by f iv e or more
co u n se lo rs  in  each s t a t e .
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TABLE X I I I
A PBEQUENCY TABULATION OF MAJOR DUTIES» OF 72 ELEMENTARY





MAJOR DUTIES N N
In d iv id u a l  counse ling  w ith  te a c h e rs 35 100 37 100
In d iv id u a l  counse ling  w ith p a re n ts 34 97 36 97
I d e n t i f y in g  s tu d e n ts  f o r  s p e c ia l  educa tion 33 94 29 83
In d iv id u a l  counse ling  w ith  s tu d e n ts 32 91 35 95
In d iv id u a l  counse ling  w ith  a d m in is t r a to r s 32 92 35 95
In d iv id u a l  in t e l l i g e n c e  t e s t i n g 31 89 36 97
C onfe rr in g  w ith  the  school nurse 29 83 34 92
Working in  p u b l ic  r e l a t i o n s 26 74 21 57
C onferr ing  w ith  the  read in g  s p e c i a l i s t 23 66 26 70
Group guidance 19 54 19 51
C le r i c a l  work 19 54 17 46
R e fe r r in g  s tu d en ts 18 51 10 27
P a r e n ta l  in te rv iew s 15 43 12 32
Group t e s t i n g 11 31 15 41
Teaching human r e l a t i o n s  c l a s s e s 11 31 5 14
Record keeping 9 26 8 22
W rit ing  r e p o r t s 9 26 5 14
% a j o r  d u t i e s  were defined  as those checked hy f iv e  or more 
counse lo rs  i n  each s t a t e .
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TAJBLE XIV
A FREQUENCY TABULATION OF MAJOR DUTIES^ OF 55 ELMENTARY SCHOOL





MAJOR DUTIES N . . l o . ..................... N .
In d iv id u a l  counse ling  w ith  p a ren ts 30 100 25 100
In d iv id u a l  co u n se lin g  w ith  s tu d en ts 30 100 23 92
Conferr ing  w ith  the  re a d in g  s p e c i a l i s t 30 100 19 76
In d iv id u a l  counse ling  w ith  te ach e rs 29 97 24 96
In d iv id u a l  i n t e l l i g e n c e  t e s t i n g 27 90 23 92
I d e n t i f y in g  s tu d e n ts  f o r  s p e c ia l  educa tion 22 73 18 72
Working in  p u b lic  r e l a t i o n s 21 70 25 100
In d iv id u a l  counse ling  w ith  a d m in is t ra to r s 21 70 22 88
C onferr ing  w ith  the  school nurse 19 63 19 76
R e fe r r in g  s tu d en ts 18 60 10 40
Record keeping 16 53 16 64
P a re n ta l  in te rv iew s 15 50 14 56
C le r i c a l  work 14 47 14 56
Group guidance 11 37 12 46
Group t e s t i n g 11 37 11 44
Teaching human r e l a t i o n s  c la s se s 7 23 5 20
I n t e r p r e t i n g  t e s t  r e s u l t s 7 23 5 20
^ a j o r  d u t i e s  were defined as th o se  checked by f iv e  or more 
counse lo rs  in  each s t a t e .
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twelve d u t i e s  were performed by 50^ or more of the  cou n se lo rs  from Okla­
homa and M isso u r i .  As a group th e se  d u t i e s  were s im i la r  to  those p e r ­
formed hy b ach e lo r  degree counse lo rs  and m aster degree counse lo rs  w ith  
guidance m ajors .
An in s p e c t io n  of th e  c i te d  data  i n  Tables X I I ,  X I I I ,  and XIV 
showed t h a t  l i s t e d  d u t i e s  of elem entary school cou n se lo rs  a t  a l l  l e v e ls  
of t r a i n i n g  were s im i l a r .  In  f a c t  16 of the 17 l i s t e d  major d u t i e s  were 
performed hy counse lo rs  a t  each le v e l  of c e r t i f i c a t i o n  and t r a i n i n g .  
F u r th e r  in s p e c t io n  of the d a ta  p resen ted  in  th e se  t a b l e s  revea led  th a t  
th re e  out of fo u r  of the  co u n se lo rs  a t  each le v e l  of c e r t i f i c a t i o n  and 
t r a i n i n g  performed seven major d u t i e s .  So, 75^ to  98^ of the  responding  
counse lo rs  in  t h i s  study performed the fo llow ing  l i s t e d  d u t i e s ;
1. In d iv id u a l  counse ling  with p a re n ts
2. In d iv id u a l  co u n se lin g  with te a c h e rs  97^
3. A dm in is te r ing  in d iv id u a l  t e s t s  of i n t e l l i g e n c e  94^
4 .  In d iv id u a l  co u n se lin g  with s tu d e n ts  93^
5. I d e n t i f y in g  s tu d e n ts  f o r  s p e c ia l  ed u ca tio n  80^
6. C onferr ing  w ith  the  school nurse 80^
7. C onferring  w ith  th e  read ing  s p e c i a l i s t  75^
In Tables XV, XVI, and SVII data  were p resen ted  on the mean p e r ­
centage of time spen t perfo rm ing  d u t ie s  of e lem entary  school co u n se lo rs .  
Each t a b le  p resen ted  da ta  hy le v e l  of t r a i n in g  a f fo rd in g  a comparison of 
the  mean va lue  of time cou n se lo rs  spen t in  perform ing each of t h e i r  d u t i e s  
Since many sm all samples were p re s e n t  in  the d a t a ,  the t - t e s t  was 
used to  t e s t  the  d i f f e r e n c e  between means. Two assumptions were 
a s so c ia te d  w ith  the t - t e s t .  One assumption was no rm ality  of the  d a ta .
This was a b a s ic  assum ption of t h i s  r e s e a rc h .  A second assum ption of the 
t - t e s t  was t h a t  the two sample s tandard  d e v ia t io n s  es tim ated  a s in g le  
p o p u la t io n  v a r i a b i l i t y .  This assumption was te s t e d  by computing an
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F - t e s t  by d iv id in g  the  l a rg e r  of the  v a r ia n c e s  by the  s m a l le r .  I f  the  F 
va lue  was n o t  s i g n i f i c a n t  a t  the  .05 l e v e l  which in d ic a te d  t h a t  the  two 
v a r ia n c e s  d id  e s t im a te  a s in g le  p o p u la t io n  v a r i a b i l i t y ,  th en ,  the  t - t e s t  
was computed to  t e s t  the  d i f f e r e n c e  between means. I f  the  assumptions 
a s s o c ia te d  w ith  the  t - t e s t  could n o t  be met, th en  medians were computed, 
and the  Mann-Whitney U - te s t  was used to  t e s t  th e  d i f f e r e n c e  between 
medians. S e ig e l  had in d ic a te d  t h a t  t h i s  was an e x c e l l e n t  s u b s t i t u t e  when 
the  t - t e s t  could n o t  be u sed .  For groups w ith  20 or fewer re s p o n se s ,  U 
v a lues  were r e p o r te d .  For la rg e r  groups Z v a lu es  were r e p o r te d .  S ig n i ­
f i c a n t  f in d in g s  were rep o r te d  a t  the  l e v e l  where they occu rred .
The d a ta  in  Table XV (see  pp. 71-73) in d ic a te d  t h a t  accord ing  
to  the  mean pe rcen tage  of time s p e n t ,  d u t i e s  performed by e lem entary  
school counse lo rs  c e r t i f i e d  a t  the s p e c i f i c  l e v e l  were no t  s i g n i f i c a n t l y  
d i f f e r e n t  from d u t i e s  performed by co u n se lo rs  c e r t i f i e d  a t  th e  g e n e ra l  
l e v e l .  T h ere fo re ,  n u l l  h y po thes is  1 s t a t e d  below was acc ep ted .
At the  b a c h e lo r  degree l e v e l  of t r a i n i n g  th e re  was no 
s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  in  th e  mean pe rcen tage  of 
time sp en t  in  perform ing each of th e  d u t i e s  of e lem entary  school 
counse lo rs  c e r t i f i e d  a t  the s p e c i f i c  l e v e l  and those  c e r t i f i e d  
a t  the  g en e ra l  l e v e l .
Study of the  d a ta  in  t h i s  t a b le  in d ic a te d  t h a t  b ach e lo r  degree co u n se lo rs
spen t approx im ate ly  40^ of t h e i r  time in  g iv in g  in d iv id u a l  i n t e l l i g e n c e
t e s t s ,  cou n se lin g  w ith  s tu d e n t s ,  and cou n se lin g  w ith  te a c h e r s .
The d a ta  p re sen te d  in  Table XVI (see  pp. 74-76) showed t h a t  
m aster degree co u n se lo rs  w ith  guidance majors who were c e r t i f i e d  a t  the  
s p e c i f i c  l e v e l  sp e n t  s i g n i f i c a n t l y  more time in  a d m in is te r in g  in d iv id u a l  
t e s t s  of i n t e l l i g e n c e  and id e n t i f y in g  s tu d e n ts  f o r  s p e c ia l  ed u ca tio n  than
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c om ise lors  c e r t i f i e d  a t  th e  g e n e ra l  l e v e l .  These f in d in g s  were s i g n i f i ­
c a n t  a t  the  .03 and .02 l e v e l s  r e s p e c t iv e l y .  In  c o n t r a s t ,  m aster degree 
cou n se lo rs  w ith  guidance majors who were c e r t i f i e d  a t  the  g en e ra l  l e v e l  
s p e n t  s i g n i f i c a n t l y  more time in  te ach in g  human r e l a t i o n s  c la s s e s  and in  
working in  p u b l ic  r e l a t i o n s .  These f in d in g s ,  however, were s i g n i f i c a n t  
a t  the  .14 and .15 le v e ls  r e s p e c t i v e l y .  Except f o r  th e se  mentioned d u t i e s  
n u l l  h y p o th es is  2 s ta te d  below was acc ep ted .
Hg: At the  m aster (o r  h ig h e r)  degree le v e l  of t r a i n i n g  fo r
counse lo rs  w ith  majors i n  guidance th e re  was no s t a t i s t i c a l l y
s i g n i f i c a n t  d i f f e r e n c e  i n  the  mean percen tage  of time sp en t in  
perform ing each of the d u t i e s  of e lem entary  school counse lo rs  
c e r t i f i e d  a t  the  s p e c i f i c  l e v e l  and those  c e r t i f i e d  a t  the  
g e n e ra l  l e v e l .
An in s p e c t io n  of the  da ta  in  t h i s  t a b le  allowed the g e n e r a l i z a t io n  t h a t
m aster  degree  counse lo rs  w ith  guidance majors spen t 50^ of t h e i r  time in
g iv in g  in d iv id u a l  i n t e l l i g e n c e  t e s t s ,  counse ling  w ith  p a r e n t s ,  and coun­
s e l i n g  w ith  s tu d e n t s .  The l a t t e r  du ty  req u ire d  25^ of t h e i r  t im e.
As in d ic a te d  by the mean percen tage  of time Table XVII (see pp. 
77-79) showed t h a t  m aster degree  counse lo rs  w ith  nonguidance majors who 
were c e r t i f i e d  a t  the  s p e c i f i c  l e v e l  spen t s i g n i f i c a n t l y  more time in  
co u n se l in g  w ith  te a c h e rs  th an  counse lo rs  c e r t i f i e d  a t  the  g en e ra l  l e v e l .  
This f in d in g  was s i g n i f i c a n t  a t  the  .03 p r o b a b i l i t y  l e v e l .  A lso , counse­
lo r s  a t  the  s p e c i f i c  l e v e l  of c e r t i f i c a t i o n  sp en t  s i g n i f i c a n t l y  more time 
in  a d m in is te r in g  in d iv id u a l  t e s t s  of in t e l l i g e n c e  and in  id e n t i f y in g  s t u ­
d e n ts  fo r  s p e c ia l  ed u ca tio n  th a n  counse lo rs  a t  the g e n e ra l  l e v e l .  These 
f in d in g s ,  however, were s i g n i f i c a n t  a t  the .13 and .09 p r o b a b i l i t y  l e v e ls  
r e s p e c t i v e l y .  In  c o n t r a s t ,  counse lo rs  who were c e r t i f i e d  a t  the g e n e ra l  
l e v e l  sp en t  s i g n i f i c a n t l y  more time in  group t e s t i n g  ( s i g n i f i c a n t  a t  the
TABLE XV
ANA.LYSIS OF THE MEAN PERCENTAGE OF TIME SPENT IN PERFOmîENG DUTIES 
OF 164 ELEMENTARY SCHOOL COUNSELORS WITH BACHELOR DEGREES
OKLAHOm MISSOURI
N Ave .  Mdn. N Ave ,  Mdn. t  U/Z^ P r o b a b i l i t y
1.  A d m i n i s t e r i n g  i n d i v i d u a l  
t e a t s  o f  i n t e l l i g e n c e 15 1 4 . 2 20  1 3 . 6 1 . 7 6  0 . 1 7
2 .  I n d i v i d u a l  c o u n s e l i n g  
w i t h  s t u d e n t s 15 1 9 .6 3  19 1 2 . 0 0  3 . 1 1 1 2 1 . 5 0
3 .  I n d i v i d u a l  c o u n s e l i n g  
w i t h  t e a c h e r s 15 1 0 .7 3 19 1 2 . 0 5 1 . 3 8  0 . 5 1
4 .  I n d i v i d u a l  c o u n s e l i n g  
w i t h  a d m i n i s t r a t o r s 14 5 . 6 4 18 7 . 2 2 1 . 2 2  0 . 9 0
5 .  I n d i v i d u a l  c o u n s e l i n g  
w i t h  p a r e n t s 15 6 . 8 7 20 7 . 7 0 1 . 2 5  0 . 4 7
6.  C o n f e r r i n g  w i t h  t h e  
s c h o o l  nu r se 11 3 . 0 0  19 4 . 5 6  1 3 . 0 7 8 9 . 5 0
7 .  C o n f e r r i n g  w i t h  t h e  
r e a d i n g  s p e c i a l i s t 12 3 . 0 0 13 4 . 6 2 1 . 4 2  1 . 0 3
8 .  I d e n t i f y i n g  s t u d e n t s  
f o r  s p e c i a l  e d u c a t i o n 12 3 . 5 0  18 5 . 0 0  2 . 8 3 7 7 . 0 0
9.  T e a c h i n g  human r e l a t i o n s  
c l a s s e s 3 . 5 0 9 . 7 5  1 2 . 4 8 9 . 0 0
TABLE XV— C o n t in u e d
OKLAHOMA MISSOURI
N A v e . Mdn. N A v e . Mdn. F t U/Z® P r o b a b i l i t y
10 . Working i n  p u b l i c  
r e l a t i o n s 10 4 . 7 5 13 8 . 5 0 2 . 8 4 6 1 . 0 0
11. Group t e s t i n g  
( i n t e l l i g e n c e  and 
a c h i e v e m e n t ) 10 8 . 1 0 6 9 .8 3 2 . 4 0 0 . 8 0
12. Group gu id an c e 9 6 . 0 0 6 5 . 3 3 1 . 4 9 0 . 4 5
13. R e f e r r i n g  s t u d e n t s  
to  o t h e r  a g e n c i e s 9 4 , 5 0 12 3 . 3 3 5 . 2 1 3 9 . 0 0
14. A s s i g n i n g  s t u d e n t s  
t o  c l a s s e s 5 0
15. C o l l e c t i n g  a n e c d o t a l  
r e c o r d s 5 1 .1 7 9 3 . 0 0 1 4 . 2 2 9 . 0 0
16. P a r e n t a l  i n t e r v i e w s 13 3 . 3 3 14 3 . 7 5 1 . 9 7 0 . 2 2
17. Record k e e p in g 14 4 . 5 0 15 5 . 2 5 1 5 .1 3 7 5 . 0 0
18. I n t e r p r e t i n g  t e s t s 3 3
19. Correspondence 2 4
2 0 . W r i t i n g  r e p o r t s 4 2
21 . C l e r i c a l  work 10 7 . 6 0 6 6 . 0 0 1 . 4 4 0 . 7 0
VO
TABLE XV— C o n t in u e d
OKLAHOMA MISSOURI
N A v e . Mdn. N A v e . Mdn. F t U/Z® P r o b a b i l i t y
2 2 . O b ser v in g  c la s s r o o m s 2 2
23 . C on duct ing  e v a l u a t i o n s 2 2
24 . C on d u c t in g  r e s e a r c h 2 1
2 5 . P r o f e s s i o n a l  c o n f e r e n c e s 2 1
2 6 . Te lephone  i n t e r v i e w s 0 1
27 . P r o f e s s i o n a l  r e a d i n g 1 0
28. Curr iculum d e v e lo p m e n t 0 1
29 , T r a v e l i n g  t o  d i f f e r e n t  
s c h o o l s 0 2
3 0 . T e a c h in g  c l a s s e s  a n d / o r  
r e m e d i a l  i n s t r u c t i o n 3 1
31 . M i s c e l l a n e o u s 3 4
-a
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®U v a l u e s  were r e p o r t e d  f o r  i t e m s  w i t h  N ' s  o f  20 or f e w e r .  Z v a l u e s  were r e p o r t e d  f o r  t h o s e  t h a t  
were l a r g e r .  A l s o ,  f o r  i t e m s  d e s c r i b i n g  d u t i e s  performed by f ew e r  th a n  f i v e  c o u n s e l o r s  i n  each
s t a t e  m ea n s and m e d ia n s  w e r e  n o t  r e p o r t e d .
TiffiLE XVI
ANALYSIS OP THE &Œ1AN PERCENTAGE OF T B Œ  SPENT IN  PERFOmiING DUTIES OF 1 6 4
ELTMENTARY SCHOOL COUNSELORS WITH MASTER DEGREES AND GUIDANCE MAJORS
OKLAHOMA MISSOURI
N A v e . Mdn. N A v e . Mdn. F t u/z® P r o b a b i l i t y
1 . A d m i n i s t e r i n g  i n d i v i d u a l  
t e s t s  o f  i n t e l l i g e n c e 31 9 . 3 2 36 1 4 . 2 8 1,07 2 , 1 6 .03
2 . I n d i v i d u a l  c o u n s e l i n g  
w i t h  s t u d e n t s 32 2 6 .7 5 35 2 7 .4 0 1.23 0 .1 6
3. I n d i v i d u a l  c o u n s e l i n g  
w i t h  t e a c h e r s 34 9 . 8 3 36 1 0 .0 0 2 ,0 0 - 0 , 1 1
4 . I n d i v i d u a l  c o u n s e l i n g  
w i t h  a d m i n i s t r a t o r s 32 5 .1 7 35 5 . 0 0 2 , 5 0 - 0 . 1 8
5. I n d i v i d u a l  c o u n s e l i n g  
w i t h  p a r e n t s 34 8 .0 0 36 7 . 5 0 2 .7 7 - 0 . 5 5
6 . C o n f e r r i n g  w i t h  t h e  s c h o o l  
n u r s e 29 4 . 6 7 34 4 . 5 0 4 . 4 4 — 0.  62
7 . C o n f e r r i n g  w i t h  t h e  r e a d i n g  
s p e c i a l i s t 23 6 .4 7 26 5 .62 1 ,0 2 0 ,57
8 , I d e n t i f y i n g  s t u d e n t s  f o r  
s p e c i a l  e d u c a t i o n 33 4 . 7 4 29 7 . 3 1 1 ,75 2 . 3 8 .0 2
9. T e a c h i n g  human r e l a t i o n s  
c l a s s e s 11 9.73 5 4 . 8 0 3 . 7 8 1 ,57 .14
TABLE X V I— C o n t in u e d
OKLAHOMA MISSOURI
N A v e .  Mdn. N A v e . Mdn. P t u/z® P r o b a b i l i t y
10. Working i n  p u b l i c  
r e l a t i o n s 26 5 . 0 7 21 4 . 5 6 2.22 - 1 . 0 5 .15
11. Group t e s t i n g  ( i n t e l l i g e n c e  
and a c h i e v e m e n t )  11 1 1 . 7 5 15 1 0 .0 0 2 . 7 6 6 6 . 0 0
12. Group g u id a n c e 19 1 1 .5 0 19 1 1 . 5 0 2 . 7 6 1 5 9 . 0 0
13. R e f e r r i n g  s t u d e n t s  
to  o t h e r  a g e n c i e s 18 5.75 10 6 . 3 0 2 . 9 0 0 . 3 1
14. A s s i g n i n g  s t u d e n t s  
t o  c l a s s e s 0 5
15. C o l l e c t i n g  a n e c d o t a l  
r e c o r d s 3 4
16. P a r e n t a l  i n t e r v i e w s 15 2.33 12 1 . 6 7 1 . 0 0 1 .4 1
17. Record k e e p i n g 9 5 . 0 0 8 4 . 5 0 33 .2 7
18. I n t e r p r e t i n g  t e s t s 4 5
19. C orrespondence 4 6
20 . W r i t i n g  r e p o r t s 9 1 . 8 8 5 1.33 1 5 . 0 0 9 . 5 0
2 1 . C l e r i c a l  work 19 6 . 8 6 17 7 . 6 7 1 . 2 8 0 . 5 0
ÜX
TABLE X V I— C o n t in u e d
OIOAIIOMA MISSOURI
N A v e . Mdn. N A v e .  Mdn. F t  u/Z^ P r o b a b i l i t y
22 . O b ser v in g  c la s s r o o m s 3 0
2 3 . C on d u c t in g  e v a l u a t i o n s 4 3
2 4 . C on duct ing  r e s e a r c h 2 2
2 5 . P r o f e s s i o n a l  c o n f e r e n c e s 3 5
2 6 . T e le p h on e  i n t e r v i e w s 0 1
2 7 . P r o f e s s i o n a l  r e a d i n g 2 0
28 . Curr iculum d e v e lo p m e n t 1 0
2 9 . T r a v e l i n g  t o  d i f f e r e n t  
s c h o o l s 0 I
3 0 . T e a c h in g  c l a s s e s  a n d /o r  
r e m e d i a l  i n s t r u c t i o n 2 0
3 1 . M i s c e l l a n e o u s  d u t i e s 2 6
v a l u e s  were r e p o r t e d  
were l a r g e r .  A l s o ,  f o r
f o r  i t e m s  w i t h  N' 
i t e m s  d e s c r i b i n g
's of  20 or f e w e r .  Z v a l u e s  were  r e p o r t e d  f o r  t h o s e  thaï  
d u t i e s  performed hy few er  than  f i v e  c o u n s e l o r s  i n  each
-4
0 5
s t a t e  m ean s and m e d ia n s  w e r e  n o t  r e p o r t e d .
TABLE X V I I
A m L X S IS  OF THE MEAN PERCENTAGE OF TIME SPENT I N  PERFOEMENG DUTIES OF 1 6 4
ELEMENTARY SCHOOL COUNSELORS TOTH MASTER DEGREES AND NONGUIDANCE MAJORS
OKLAHOMA MISSOURI
N A v e .  Mdn. N A v e . Mdn. F t u/z® P r o b a b i l i t y
1 . A d m i n i s t e r i n g  i n d i v i d u a l  
t e s t s  o f  i n t e l l i g e n c e 27 10.06 23 1 0 .4 4 2 . 8 8 - 1 . 1 4 .13
2 . I n d i v i d u a l  c o u n s e l i n g  
w i t h  s t u d e n t s 30 19 .70 23 2 0 . 1 3 2 . 0 9 0 .5 7
3 . I n d i v i d u a l  c o u n s e l i n g  
w i t h  t e a c h e r s 29 9 . 3 4 24 12 .96 1 .83 2 . 1 0 .03
4 . I n d i v i d u a l  c o u n s e l i n g  
w i t h  a d m i n i s t r a t o r s 21 4 . 9 0 22 4 . 8 6 1 . 3 0 0 . 0 4
5. I n d i v i d u a l  c o u n s e l i n g  
w i t h  p a r e n t s 30 8 . 6 0 23 1 0 . 2 6 1 .5 6 0 .9 8
6 , C o n f e r r i n g  w i t h  th e  
s c h o o l  n u r s e 19 3 . 3 2 19 3 . 9 5 1 . 0 5 0 .6 8
7 . C o n f e r r i n g  w i t h  t h e  
r e a d i n g  s p e c i a l i s t 30 2 . 8 3 19 2 . 2 5 2 . 7 6 1 .8 9
8 . I d e n t i f y i n g  s t u d e n t s  
f o r  s p e c i a l  e d u c a t i o n 22 4 . 7 5 18 6 .5 0 10 .48 - 1 . 3 9 . 0 9
9. T e a c h in g  human 
r e l a t i o n s  c l a s s e s 7 5 . 5 0 5 8 . 0 0 1 .87 1 .01
TABLE X V I I — C o n t in u e d
OIOAHOMA. MISSOURI
N A v e . Mdn. N A v e . Mdn. F t u/z® P r o b a b i l i t y
10. Working i n  p u b l i c  
r e l a t i o n s 21 8 . 8 0 28 7 . 3 3 1 . 0 2 1 .0 1
11. Group t e s t i n g  ( i n t e l l  
and a c h i e v e m e n t )
i g e n c e
11 9 . 8 2 11 7 . 4 5 1 . 5 7 1 . 6 0 .12
12. Group g u id a n c e 11 8 .00 12 5 . 0 0 6 . 0 1 4 3 . 0 0
13. R e f e r r i n g  s t u d e n t s  
t o  o t h e r  a g e n c i e s 18 5 . 7 5 10 6 . 3 0 2 . 9 0 0 . 3 1
14. A s s i g n i n g  s t u d e n t s  
t o  c l a s s e s 3 0
15. C o l l e c t i n g  a n e c d o t a l  
m a te r ia  1 3 4
16. P a r e n t a l  i n t e r v i e w s 15 6 . 0 0 14 3 . 5 0 3 . 8 1 1 .1 4
17. Record k e e p i n g 16 5 . 1 7 16 4 . 1 7 1 3 .5 4 8 9 . 0 0
18. I n t e r p r e t i n g  t e s t s 7 7.86 5 5 . 0 0 3 . 3 6 0 . 9 1
19. C orrespondence 3 4
2 0 . W r i t i n g  r e p o r t s 4 6
21 . C l e r i c a l  work 14 5 . 7 5 14 7 . 7 5 1 . 00 0 . 9 8
oo
TABLE X V I I — C o n t in u e d
OKLAHOMA MISSOURI
N A v e . Mdn. N A v e . Md n . F t u/z® P r o b a b i l i t y
2 2 .  O bserv ing  c l a s s r o o m s  3
23 .  C on duct ing  e v a l u a t i o n s  3
2 4 .  C on duct ing  r e s e a r c h  3
2 5 .  P r o f e s s i o n a l  c o n f e r e n c e s  4
2 6 .  Te lephone  i n t e r v i e w s  I
2 7 .  P r o f e s s i o n a l  r e a d i n g  I
2 8 .  Curr iculu m d e v e lo p m e n t  0
2 9 .  T r a v e l i n g  t o  d i f f e r e n t
s c h o o l s  2
3 0 .  T e a c h in g  c l a s s e s  an d /o r
r e m e d i a l  i n s t r u c t i o n  I











v a l u e s  were  r e p o r t e d  f o r  i t e m s  w i t h  N ' s  o f  20 or f e w e r .  Z v a l u e s  were r e p o r t e d  f o r  t h o s e  t h a t  
were l a r g e r .  A l s o ,  f o r  i t e m s  d e s c r i b i n g  d u t i e s  performed by f e w e r  t h a n  f i v e  c o u n s e l o r s  i n  each  
s t a t e  means and medians were  n o t  r e p o r t e d  .
80
,12 l e v e l ) .  Except  f o r  the d iscussed  d u t i e s ,  n u l l  hypothes i s  3 s t a t e d  
below was accep ted .
Hg: At the  master  (o r  h ighe r)  degree l e v e l  of t r a i n i n g  f o r  
counse lors  with  majors i n  an a rea  o th e r  tha n  guidance t h e r e  was 
no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  i n  the  mean percen tage  
of time spen t  i n  per forming each of the  d u t i e s  of elementary 
school  counse lo rs  c e r t i f i e d  a t  the s p e c i f i c  l e v e l  and those  
c e r t i f i e d  a t  the g ene ra l  l e v e l .
I n s p e c t io n  of the d a t a  i n  Table XVII r evea led  t h a t  counse lo rs  a t  t h i s
l e v e l  of t r a i n i n g  spen t  approximate ly  25^ of t h e i r  time i n  t e s t  r e l a t e d
d u t i e s ,  20^ i n  counse l ing  with  s tu d e n t s ,  and 10^ i n  counse ling  with
t e a c h e r s .
Summary
In  t h i s  ch ap te r  d a ta  presen ted showed t h a t  elementary school  
counse lors  i n  M is s o u r i ,  e s p e c i a l l y  those w i th  m a s t e r ' s  d eg ree s ,  were lo ­
cated nea r  l a r g e ,  i n d u s t r i a l  communit ies .  These counse lo rs  were a s s o c i ­
ated with  l a rg e  base  schools and had la rge  s tu d e n t - c o u n s e lo r  r a t i o s .  In  
Oklahoma a l a r g e r  percen tage  of counse lo rs  were located  in  small  r u r a l  
base schools  and communit ies .  These counse lo rs  had smal le r  s t u d e n t -  
counse lors  r a t i o s .
Data p resen ted  and d iscussed  i n  t h i s  chap te r  on c h a r a c t e r i s t i c s  
of elementary school  counse lo rs  var ied  along s e v e r a l  dimensions .  The 
average age of counse lo rs  approached 40 .  In  M issour i  tw o - th i rd s  of the 
counse lors  were women; however, in  Oklahoma l e s s  than  one -ha l f  of the  
counse lo rs  were women. I n  r e fe ren c e  to  t r a i n i n g ,  40^ of the  counse lo rs  
had undergraduate  degrees  i n  educa t ion  and n e a r l y  60^ of the  counse lo rs  
had completed a guidance major in  t h e i r  master  degree program. These 
counse lors  had taken  s i m i l a r  cou rse s .  The m a jo r i t y  of t h e i r  o f f i c e s  were
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loca ted  near  the  school  a d m i n i s t r a t i o n  o f f i c e s ;  however, one of f i v e  of 
the  counse lors  was loca ted  n ea r  the  school  l i b r a r y .  As a group 76^ of 
the  counse lo rs  spen t  80-100^ of t h e i r  time in  gu idance ,  and n e a r l y  one- 
h a l f  of the se  counse lo rs  served only one school  w hile  70^ served no more 
th an  two schoo ls .
Guidance s e r v i c e s  provided by elementary  school  counse lo rs  in  
Missouri  and Oklahoma were s i m i l a r .  Tes t ing  and counse l ing  were the 
most f r e q u e n t ly  provided guidance s e rv ic e s  i n  the  pu b l i c  elementary 
sc h o o l s .  Counselors were i n  high agreement among themselves as to  the 
rank  order  of the guidance s e r v i c e s .  This rank order  of guidance s e r ­
v ic e s  i d e n t i f i e d  hy the  c o u n s e lo r s ,  however, showed l i t t l e  agreement 
with  the  rank  order  of guidance s e r v i c e s  compiled from t e n  se lec ted  t e x t ­
books .
A lso ,  d u t i e s  of elemen tary  school  counse lo rs  performed by coun­
s e l o r s  a t  each l e v e l  of c e r t i f i c a t i o n  and t r a i n i n g  were s i m i l a r .  T h i r ty -  
one d u t i e s  were i d e n t i f i e d .  S ix te en  of the se  d u t i e s  were performed hy 
f i v e  or  more counse lors  a t  each l e v e l  of c e r t i f i c a t i o n  and t r a i n i n g .  
Fur thermore ,  counse lors  i n  M issour i  and Oklahoma spen t  a comparable p e r ­
centage  of time i n  per forming t h e i r  d u t i e s .  Some in f lu e n c e s  due to  l e v e l  
of c e r t i f i c a t i o n  and t r a i n i n g ,  however, were i s o l a t e d .  I t  was found t h a t  
master  degree counse lors  in c lu d in g  those  with  guidance majors and those 
with  nonguidance majors who were c e r t i f i e d  a t  the  s p e c i f i c  l e v e l  spen t  
s i g n i f i c a n t l y  more time i n  a d m in i s t e r in g  i n d i v i d u a l  i n t e l l i g e n c e  t e s t s  
and i n  i d e n t i f y i n g  s tu d e n t s  f o r  s p e c i a l  educa t ion  than those c e r t i f i e d  
a t  the  genera l  l e v e l .  A lso ,  i t  was found t h a t  counse lo rs  with m a s t e r ' s  
degrees  and guidance majors who were c e r t i f i e d  a t  the  g enera l  l e v e l  spen t
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s i g n i f i c a n t l y  more time te ach ing  human r e l a t i o n s  c l a s s e s  and working in  
pub l i c  r e l a t i o n s  than  those c e r t i f i e d  a t  the  s p e c i f i c  l e v e l .  In  a d d i t i o n ,  
i t  was found t h a t  counse lo rs  with  m a s t e r ' s  degrees and nonguidance majors 
who were c e r t i f i e d  a t  the s p e c i f i c  l e v e l  spen t  s i g n i f i c a n t l y  more time 
i n  counse l ing  with  t e a c h e r s  than counse lo rs  c e r t i f i e d  a t  the g enera l  
l e v e l .  I n  c o n t r a s t ,  counse lo rs  a t  t h i s  l e v e l  of t r a i n i n g  c e r t i f i e d  a t  
g ene ra l  l e v e l  spen t  more time i n  group t e a c h in g .
CHAPTER V 
FINDINGS AND RECOMMENDATIONS 
Findings
In  r e c e n t  y ea rs  s e v e r a l  s t a t e s  moved to  adopt  s p e c i f i c  c e r t i f i c a ­
t i o n  s tan d a rd s  fo r  elementary  school  co u n se lo r s .  Probably the  need f o r  
t h i s  change was i l l u s t r a t e d  with  r a t i o n a l  thought  r a t h e r  than  concre te  
ev idence .  The purpose of t h i s  s tudy was to  de te rmine the in f luence  of 
s p e c i f i c  c e r t i f i c a t i o n  s tandards  upon the performance of elementary  
school  co u n se lo r s .  The problem of the  study was to  examine and analyze 
d u t i e s  of elementary school  counse lo rs  a t  d i f f e r e n t  l e v e l s  of c e r t i f i c a ­
t i o n  and t r a i n i n g .
Duties  of elementary school  counse lors  i n  M issouri  and Oklahoma 
were found to  be s i m i l a r .  Much agreement ex i s t ed  a t  a l l  l e v e l s  of c e r t i ­
f i c a t i o n  and t r a i n i n g  between counse lo rs  as  to  t h e i r  d u t i e s  and the mean 
pe rcen tage  of time spen t  i n  per forming those d u t i e s .
In  t h i s  s tudy i t  was found t h a t  t h i r t y - o n e  d u t i e s  were performed 
by elementary  school  counse lo rs  c e r t i f i e d  a t  the g en e ra l  and s p e c i f i c  
l e v e l s  of c e r t i f i c a t i o n .  These d u t i e s  were performed by counse lo rs  a t  
each of the defined l e v e l s  of t r a i n i n g .  F i f t e e n  of th e se  d u t i e s  were 
performed by f i v e  or  more counse lo rs  a t  each l e v e l  of c e r t i f i c a t i o n  and
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t r a i n i n g .  Seven b a s i c  d u t i e s ,  defined as those  performed by 75^ or more 
of the  c o u n s e lo r s ,  were found.  These were:  l )  i n d i v i d u a l  counse l ing
with  p a r e n t s ,  2) i n d i v id u a l  counse ling  w i th  t e a c h e r s ,  3) i n d i v id u a l  coun­
s e l i n g  with  s t u d e n t s ,  4) ad m in i s t e r in g  i n d i v i d u a l  t e s t s  of i n t e l l i g e n c e ,
5) i d e n t i f y i n g  s tu d e n t s  f o r  s p e c i a l  e d u c a t io n ,  6) c o n fe r r in g  w i th  the 
school  n u r s e ,  and 7) co n fe r r in g  with  the read in g  s p e c i a l i s t .
At the  b ach e lo r  degree l e v e l  of t r a i n i n g  d u t i e s  of elementary  
school  counse lo rs  were found to  be s i m i l a r .  I n  ana lyz ing  the  percen tage  
of time s pen t  i n  per forming d u t i e s  of b a c h e lo r  degree counse lo rs  i t  was 
found t h a t  d u t i e s  performed by those c e r t i f i e d  a t  the s p e c i f i c  l e v e l  of 
c e r t i f i c a t i o n  were n o t  s i g n i f i c a n t l y  d i f f e r e n t  from d u t i e s  of those 
c e r t i f i e d  a t  the  gene ra l  l e v e l .
At the  master  degree l e v e l  of t r a i n i n g ,  counse lors  w i th  guidance 
majors who were c e r t i f i e d  a t  the s p e c i f i c  l e v e l  of c e r t i f i c a t i o n  spen t  
s i g n i f i c a n t l y  more time i n  ad m in is te r in g  in d i v i d u a l  i n t e l l i g e n c e  t e s t s  
( ,03  l e v e l )  and in  i d e n t i f y i n g  s tu d e n t s  f o r  s p e c i a l  educa t ion  ( .02  l e v e l ) .  
At t h i s  l e v e l  of t r a i n i n g ,  counse lo rs  c e r t i f i e d  a t  the ge n e ra l  l e v e l  spen t  
s i g n i f i c a n t l y  more time i n  te ach ing  human r e l a t i o n s  c l a s s e s  ( . 1 4 ) ,  working 
in  p u b l i c  r e l a t i o n s  ( . 1 5 ) ,  and misce l l aneous  d u t i e s  ( . 0 0 3 ) ,  Except f o r  
these  mentioned d u t i e s  th e re  were no s i g n i f i c a n t  d i f f e r e n c e s  i n  the time 
spen t  per forming d u t i e s  of the se  c o u n s e lo r s .
At the  master  degree  l e v e l  of t r a i n i n g  f o r  counse lo rs  with  non­
guidance majors who were c e r t i f i e d  a t  the s p e c i f i c  l e v e l ,  i t  was found 
t h a t  th e se  counse lo rs  spen t  s i g n i f i c a n t l y  more time in  counse l ing  with  
t e a c h e r s  ( . 0 3 ) ,  ad m in i s t e r in g  in d i v id u a l  t e s t s  of i n t e l l i g e n c e  ( . 1 3 ) ,  and 
i d e n t i f y i n g  s tu d e n t s  f o r  s p e c i a l  educa t ion  ( . 0 9 ) ,  Counselors a t  t h i s
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l e v e l  of t r a i n i n g  who were c e r t i f i e d  a t  the g en e ra l  l e v e l  spen t  s i g n i f i ­
c a n t ly  more time i n  group t e s t i n g  ( . 1 2 ) .  Except f o r  the se  d u t i e s  the re  
were no s i g n i f i c a n t  d i f f e r e n c e s  i n  the  time spen t  performing d u t i e s  of 
c ounse lo r s  a t  t h i s  l e v e l  of t r a i n i n g .
In  r e f e r e n c e  to  the f i n d i n g s  with  master  degree  counse lo rs ,  ho th  
those  w i th  guidance majors and nonguidance majo rs ,  who were c e r t i f i e d  a t  
the  s p e c i f i c  l e v e l  two p o in t s  were e v i d e n t .  F i r s t ,  i n  t h e i r  counselor  
t r a i n i n g  t e s t  r e l a t e d  courses  had heen emphasized.  Second, in  t h e i r  
s t a t e  t e s t i n g  was one of the most f r e q u e n t ly  provided guidance s e r v i c e s .
In  t h i s  s tudy i t  was found t h a t  guidance s e r v i c e s  provided i n  the  
elementary schools  of Oklahoma and Missour i  were s i m i l a r .  Counselors a t  
a l l  l e v e l s  of c e r t i f i c a t i o n  and t r a i n i n g  were i n  high agreement as to  
what the guidance s e r v i c e s  were and the p r i o r i t y  g iven  th e se  s e r v i c e s .
This concensus,  however,  showed l i t t l e  agreement w ith  the rank order of 
guidance s e rv ic e s  compiled from te n  se lec ted  t e x tbooks .
A lso ,  i t  was found t h a t  two p a t t e r n s  of base schools and communi­
t i e s  emerged. In  Oklahoma, elementary  school  counse lo rs  were located  in  
smal l  schools  and communit ies .  Here farming was a major occupation .
Since the  schools  were sm a l l ,  the s tu d e n t - c o u n s e lo r  r a t i o s  l ikew ise  were 
s m a l l .  I n  M issou r i ,  elementary school  counse lors  were located  in  l a rg e r  
communities and base s choo ls .  The communities were r e l a t i v e l y  c lose  to  
a major m e t ro p o l i t an  a re a  and were i n d u s t r i a l l y  o r i e n t e d .  Since the 
schools  were l a r g e r ,  s t u d e n t - c o u n s e lo r  r a t i o s  l ikew ise  were l a r g e r .  Coun­
s e l o r s  t h a t  served the descr ibed  schools  and communities came from a l l  
l e v e l s  of t r a i n i n g .  However, bache lo r  degree counse lo rs  and master  degree
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counse lo rs  w i th  nonguidance majors o f t e n  were employed in  smal l  r u r a l  
communities; whereas ,  master  degree counse lo rs  w ith  guidance majors more 
f r e q u e n t ly  were employed i n  i n d u s t r i a l  a r e a s .
Recommendations f o r  F u r th e r  Research 
In  view of the  f in d in g s  repor ted  i n  t h i s  r e s e a r c h  s tudy ,  i t  
was f u r t h e r  concluded t h a t  a d d i t i o n a l  r e s e a r c h  was needed.  A lso ,  i t  
was suggested t h a t  change i n  elementary school  counse lo r  c e r t i f i c a t i o n  be 
made from a co n te x t  of em p i r ica l  f in d in g s  which showed t h a t  c e r t i f i c a ­
t i o n  change produced d e s i r a b l e  e f f e c t s  on the  performance of elementary  
c o u n s e lo r s .
So, i t  was e v id en t  t o  the r e s e a r c h e r  t h a t  a d d i t i o n a l  r e s e a r c h  
on c e r t i f i c a t i o n ,  t r a i n i n g ,  and d u t i e s  of el emen tary  school  
counse lo rs  was needed.  Severa l  recommendations f o r  r e s e a r c h  were made. 
V i t a l  to  the study  of the  e f f e c t s  of c e r t i f i c a t i o n  s tandards  on the  p e r ­
formance of el ementary  school  counse lo rs  was the e s t a b l i s h m e n t  of more 
r e l i a b l e  i tems t h a t  s p e c i f i c a l l y  descr ibed  d u t i e s  of co u n se lo r s .  Also ,  
the r e s e a r c h e r  recommended t h a t  the scope of a s tudy such as t h i s  one be 
inc reased  by drawing a n a t i o n a l  sample.  In  a d d i t i o n ,  i t  was recommended 
t h a t  e f f e c t s  of c o u n s e lo r s '  phi losophy be more s t r i n g e n t l y  c o n t ro l l e d  in  
f u tu r e  r e s e a r c h .  Included i n  such proposed s t u d i e s  was a s tudy of the  
c o u n s e lo r s '  p e r c e p t i o n s ,  d e f i n i t i o n s ,  and meanings of t h e i r  d u t i e s .  To 
these  sugges t ions  the r e s e a r c h e r  added t h a t  the study of the  e f f e c t s  of
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Elementary School Guidance 
in  Missour i
In  c o n s i d e r a t i o n  of the r a t i o n a l e  f o r  the  p ro v i s io n  of 
guidance s e r v i c e s  a t  the elementary l e v e l ,  i t  i s  necessary  
to  develop a workable p e r s p e c t iv e  in  r e l a t i o n s h i p  to  the 
t o t a l  e d u c a t io n a l  program.^
. . . the elementary school guidance program w i l l  be 
def ined as an organized e f f o r t  to  a s s i s t  the p u p i l ,  t e a c h e r ,  
a d m i n i s t r a t o r ,  and p a ren t  i n  a s s e s s i n g  and i n t e r p r e t i n g  and, 
consequen t ly ,  p rov id ing  a l e a rn in g  environment which maximizes 
both the  c h i l d ' s  p o t e n t i a l  f o r  l e a rn in g  and h i s  o p p o r tu n i t i e s  
f o r  l e a r n i n g . 2
The elementary  guidance program must serve the unique and 
s p e c i a l  needs of the elementary school  c h i l d .  Each school  
d i s t r i c t  should develop i t s  own phi losophy and a program t h a t  
i s  adapted to  the lo c a l  needs .  School personne l  working with 
c h i ld r e n  should accep t  the guidance p o in t  of view i f  the p ro­
gram i s  to f u n c t i o n  e f f e c t i v e l y .  Having a guidance p o in t  of 
view means t h a t  the c h i l d ,  not  the  s u b je c t  m a t t e r ,  i s  of g r e a t ­
e s t  impor tance .  A guidance-minded t e a c h e r  i s  i n t e r e s t e d  both 
i n  the s tu d e n t s  and the s u b je c t  m a t t e r . 3
The developmental  approach implies  t h a t  each ch i ld  i s  given  
the  oppor tun i ty  to  develop h i s  g r e a t e s t  p o t e n t i a l  in  a l l  a r e a s  -  
mental ,  p h y s i c a l ,  s o c i a l ,  and emotional .  In broad sense ,  e l e ­
mentary guidance programs must be concerned with the developing  
needs of every c h i l d .  Since the ch i ld  spends most of h i s  school  
day with  the  classroom t e a c h e r ,  t h i s  means t h a t  the s o c i a l  c l im ate  
of the classroom must be one of accep tance ,  meeting the  c h i l d ' s  
emotional  needs of a f f e c t i o n ,  s e c u r i t y ,  and s e l f - w o r t h . 4
Because i t  i s  paramount t h a t  we know the ch i ld  in  a l l  h i s  
p e r s o n a l i t y  f a c e t s ,  the combined e f f o r t s  of a c r e a t i v e ,  s k i l l e d .
^Elementary School Guidance and Counseling ( e d . r e v . ;  J e f f e r s o n  
C i ty ,  M is sour i ;  M issour i  S ta t e  Department of Educa tion,  1965),  p .  4.
2 l b i d .
O
V iv ian  Downs, Leland J en k in s ,  Wayne Snyder,  L i l l i a n  Kegelman, 
and Harold E b e rh a r t ,  The Elementary School Guidance Program ( J e f f e r s o n  
City M issour i :  M issouri  S t a t e  Department of Education,  1967), pp.  1-3.
^Downs, op. c i t .
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and co o p era tiv e  pe rso n n e l can be a pow erful fo rc e  i n  elementary 
g u id a n c e .5
The e lem entary  school co u n se lo r  must no t  become an i s o la te d  
p e rso n ,  a t r o u b le  s h o o te r ,  o r  merely a t e s t e r .  His g r e a t e s t  
c o n t r ib u t io n  i s  to  th e  te a c h e r s  w ith  whom he works, and to  the  
t o t a l  w e lfa re  o f  th e  c h i ld  through h is  work w ith  o th e r  members 
of th e  guidance team, and the  c h i ld  h im se lf .
I t  i s  no longer enough to  in su re  a c h i ld  a b a s ic  educa tion  
. . . the  school cannot do the  job a lo n e .  I t  must have the  
support of the  home. P a re n ts  must be in v i te d  to p a r t i c i p a t e  
i n  h e lp in g  to  so lv e  problems faced  by th e  e lem entary  school age 
c h i l d . ‘
F o r tu n a te  a re  th e  schoo ls  who have a p s y c h o lo g is t  and s o c ia l  
worker to  c o n t r ib u te  to  the  guidance team 's  work. The school 
do c to r  and nurse  w i l l  a l so  be v a lu ab le  re so u rc e s  of the  team.®
^ I b i d .
^ I b i d .
? Ib id .
' I b id .
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9
Elementary School Guidance in  Oklahoma
Guidance as we know i t  today i s  more than  a c l u s t e r  of 
s e r v ic e s .  Both h i s t o r i c a l l y  and f u n c t io n a l ly  guidance has 
held to  a p a r t i c u l a r  p o in t  of view about the  in d iv id u a l ,  about 
ed u ca tio n  and about the  r o le  guidance should play in  the  t o t a l  
educa tive  p ro c e s s .
One of the f i r s t  impacts of th e se  o the r  s o c ia l  movements 
on gu idance, f o r  in s ta n c e ,  was to  broaden the  base from an 
emphasis upon v o c a t io n a l  guidance to  s e rv ic e s  which encompassed 
the  development of the whole in d iv id u a l .
The major emphasis of the  guidance p o in t  of view i s  based 
on the  r e c o g n i t io n  of the  worth and d ig n i ty  of the  in d iv id u a l ,  
h i s  r i g h t  to  s t r i v e  f o r  those  co n d i t io n s  and experiences  of 
le a rn in g  and l i v in g  which a re  necessa ry  and a p p ro p r ia te  to  the 
achievement of h i s  optimum development as a person and h is  
optimum u s e fu ln e s s  to  s o c ie ty .
. . . th e re  i s  the b e l i e f ,  held by n ea r ly  a l l  guidance 
a u t h o r i t i e s ,  t h a t  th e re  i s  an in h e re n t  need fo r  guidance in  a l l  
major a rea s  of l i f e .  P a r t i c u l a r l y  i s  t h i s  t ru e  fo r  young people 
a l l  through the  fo rm ative  school y e a r s .
. . . the  needs of s tu d e n ts  i s  a prime c o n s id e ra t io n  in  
both e d u ca tio n  and guidance. . . . from the guidance p o in t  of 
view, the  in d iv id u a l  i s  recognized  as the unique f a c t o r  in  edu­
c a t io n .  . . . guidance in  a l l  of i t s  a sp e c ts  i s  a process  of 
s e l f - a c t u a l i z a t i o n  and s e l f - r e a l i z a t i o n  fo r  the in d iv id u a l .
The in d iv id u a l  from in fancy  through adulthood encounters  
many p e r io d s  of p e rp le x i ty  and d e c i s io n .  P a r t i c u l a r l y  during  
th e  y e a rs  of form al ed u ca t io n ,  the p u b lic  school sh a res  a g r e a t  
r e s p o n s i b i l i t y  f o r  p rov id ing  a s s i s ta n c e  to  the youth of our 
n a t io n  in  making t h e i r  in d iv id u a l  p lans  and d e c i s io n s .
The elem entary  school ho lds  the  unique p o s i t i o n  of s e t t i n g  
the  em otional c l im ate  t h a t  w i l l  in f lu en ce  the  in d iv id u a l  develop­
ment f o r  the r e s t  of h i s  school l i f e .
The i d e n t i f i c a t i o n  of e x c e p t io n a l  c h i ld re n  i s  a l s o  an 
im portan t  fu n c t io n  of the elem entary schoo l.  Remedial a t t e n t i o n
%  Handbook fo r  the  Improvement of Guidance and Counseling in  
Oklahoma Schools Grades K-12 ( e d . r e v . ;  The Oklahoma S ta te  Department of 
Education , March 1964), p p . 2-26.
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i s  needed by th o se  whose development i s  no t p ro g re s s in g  s a t i s ­
f a c t o r i l y  and encouragement i s  needed by those  whose development 
can be en r iched .
No in d iv id u a l  i s  s u f f i c i e n t  unto h im se lf .
. . . the  evo lv ing  concept of the  counselo r  f o r  the  elemen­
t a r y  grades i s  t h a t  of a guidance c o n s u l t a n t .
As a guidance c o n s u l ta n t  th e  counselor w i l l  work more with 
t e a c h e r s ,  p a r e n t s ,  and a d m in is t r a to r s  to  in c re a s e  h i s  e f f e c t iv e ­
ness i n  d ea l in g  w ith  problems o f  c h i ld r e n .  The c o n s u l ta n t  w i l l  
work w ith  s e le c te d  c h i ld r e n  on a r e f e r r a l  b a s i s  b u t  w i l l  spend 
c o n s id e ra b ly  le s s  time in  the  one to  one and m u l t ip le  counse ling  
r e l a t i o n s h ip  . . . .
As a member of th e  guidance team and w ith  th e  support and 
guidance of the  s u p e r in te n d e n t  and d i r e c t o r  of gu idance, the  
e lem entary  school p r in c i p a l  i s  i n d i r e c t l y  charged w ith  the  
success  or f a i l u r e  of th e  guidance program. I t  i s  through h is  
le a d e rsh ip  t h a t  the  c o o p e ra tio n  of t e a c h e r s ,  co u n se lo rs ,  p a r e n t s ,  
and s p e c i a l i s t s  i s  guided to  th e  development of a su c c e ss fu l  
p rogram .10
lO fb id .
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THE ELEMENTARY SCHOOL GUIDANCE AND COUNSELING INVENTORY 
Name________________________ ____________  H ighest Degree__________
Address  Home Telephone_
How many schoo ls  do you se rv e?_________________________
What i s  your s tu d e n t  cou n se lo r  r a t i o ?
C o u n se lo r 's  C e r t i f i c a t e  (check one):
Oklahoma M issouri
 Temporary _____ Three-Year P ro v is io n a l
 P ro v is io n a l   Counselor C e r t i f i c a t e
 S tandard  _____ P r o f e s s io n a l  Counselor
C e r t i f i c a t e
I ,  I d e n t i f i c a t i o n  In fo rm a tio n :
A. The community i n  which th e  school i s  lo c a te d
1. L ocation
2 . Population_
3. D is tance  to  a major m e tro p o l i ta n  area  of 100,000 or more: 
0- 49 151-300
50-150 More than  300
4. Check how the  m a jo r i ty  of people  earn  a l i v i n g  in  your school 
d i s t r i c t :
I n d u s t r i a l   Farming_____
S erv ice  Occupations  O ther_____
B. Your Base School:
1. T o ta l  school facu l ty _
2. S tuden t p o p u la t io n  du r in g  the  p a s t  school y e a r  a t  your base 
school :
______ Former S tuden ts   New S tuden ts  T o ta l
C. The Elem entary School Counselor:  Age  Sex
1. D egree(s)




b .  Graduate d eg ree (s )
Major_________  Minor __
Degree________________________
Major__________  Minor__________
D. E xperience ;
1. Number of yea rs  of te a c h in g  experience^
2 . Number of y e a rs  of co u n se lin g  experience_
3. Type of te ach in g  c e r t i f i c a t e _____________
E„ The C o u n se lo r 's  O ff ice :
1. Location
a .  _______  Near th e  A d m in is t ra t io n
b .  _______  Near th e  L ib ra ry
c .  _______  Elsewhere
2 . Number of in d iv id u a l  co u n se lin g  rooms (o r  b o o th s ) :
 ( 1 )   (2 )   ( 3 )   ( 4 )   ( 5 )
F, Your T ra in in g :
 B.A.  M.A. ( i n  guidance)  M.A. ( in  ano the r
e d u c a t io n a l  a re a )
(check th e  courses  or e q u iv a le n t  ones t h a t  you have had in  your 
co u n se lo r  t r a i n i n g . Our assum ption i s  t h a t  a l l  courses  a re  fo r  
th r e e  hours c r e d i t ,  o th e rw ise ,  p le a se  i n d i c a t e .  I f  you have an 
M.A., th e  t o t a l  should be equal to  30-36 h o u r s . )
In d iv id u a l  Counseling 
Elementary School Guidance 
In fo rm ation  and Vocation 
P r in c i p l e s  of Guidance 
O rg an iza tio n  of Guidance 
Measurement 
S t a t i s t i c s  
Research
Human Growth and Development 
The E x cep tiona l Child  
Mental Hygiene 
Sociology of the  Family 
S tu d en t Personnel S e rv ice s  
Ph ilosophy  of Education 
Elementary Curriculum
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Remedial Reading 
Learning Theories  
I n d iv id u a l  T es t in g  
Child  Psychology 
In t ro d u c t io n  to  Socio logy 
P rac ticum
In te rn s h ip  ( in  the  elem entary  school) 
P lea se  l i s t  o th e r  courses
I I .  The Guidance S erv ices
P lea se  check the  guidance se rv ic e s  t h a t  a re  p re se n te d  in  your
sch o o l.  L i s t  and d e f in e  any guidance s e rv ic e  om itted  from the  form th a t
i s  p r e s e n t  in  your guidance program.
Guidance S e rv ice s
____________________ C ounse ling . A s e rv ic e  whereby the  counselo r  a s s i s t s
s tu d e n t s ,  p a re n ts  and te a c h e rs  i n  a p r iv a t e  or 
group s e t t i n g  to  re so lv e  problems and concerns.
____________________ In fo rm a t io n . S e rv ice s  developed to  g ive  the  s tu d e n ts
c u r r e n t  and f a c tu a l  in fo rm a tio n  concerning 
ed u ca tio n  and s o c ie ty .
____________________ P lacem en t. A s e rv ic e  to  p ro v id e  f o r  smooth t r a n s ­
i t i o n s  and ad justm ents  of c h i ld r e n  from one grade, 
s c h o o l ,  or le a rn in g  s i t u a t i o n  to  the  n ex t .
____________________ In d iv id u a l  In v e n to ry . Child s tudy  and in d iv id u a l
a n a ly s i s  techn iques  f o r  a s s im i la t in g  in fo rm ation  
about s tu d e n ts .
____________________ F o llow -up . A s e rv ic e  to  determ ine the  e f f o r t  of
guidance s e rv ic e s  and s t u d e n t ' s  ad justm ents  to  
l a t e r  e d u ca t io n a l  e x p e r ien ces .
____________________ O r i e n t a t i o n . A s e rv ic e  invo lved  in  p r e s e n t in g  the
aim s, g o a ls ,  and purposes of th e  school to  the  
p u p i l s .
____________________ Group Guidance. Guidance s e rv ic e s  adm in is te red  to
s tu d e n ts  through the  use of l a rg e  groups.
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R ecords . A s e rv ic e  whereby ex ten s iv e  in fo rm a tio n  i s  
recorded  and accumulated about s tu d e n t s .
O ccupational In fo rm a t io n . A s e rv ic e  to  p rov ide  to
s tu d e n ts  in fo rm a tio n  about—jo b s ,  v o c a t io n s ,  and 
the  world of work.
T e s t in g . The use of s tan d a rd ized  in s tru m en ts  to
a s se s s  m ental c a p a c i ty ,  achievem ent, p e r s o n a l i t y ,  
and s o c i a l  ad ju s tm en t .
R esearch . A s e r v ie  to  p rov ide  knowledge about the
school and th e  guidance program by i n v e s t ig a t i o n  
of q u e s t io n s  o r  c o n d i t io n s .
R e f e r r a l s . A s e rv ic e  developed to  u t i l i z e  the  s e rv ic e s  
of s p e c ia l i z e d  p ersonne l  such as p s y c h o lo g i s t s ,  
s o c ia l  workers or such e i t h e r  in  or o u ts id e  the  
schoo l.
E v a lu a t io n . A p ro cess  of a s c e r t a in in g  th e  e f f e c t i v e ­
ness o f  th e  programs of the  sch o o l.
I I I .  D u tie s  o f  th e  Elementary School Counselor
P le a se  in d i c a t e  the  p e rcen tag e  of time during  the  180 school 
days of th e  p a s t  school y ea r  t h a t  you sp en t perform ing the  l i s t e d  d u t ie s  
below. F ee l f r e e  to  w r i te  in  any du ty  t h a t  you performed which i s  
om itted  from th e  l i s t .
P ercen tage  of Time Duty
_____________________  A dm in is te r ing  in d iv id u a l  t e s t s  of i n t e l l i g e n c e
_____________________  In d iv id u a l  c o u n se lin g  w ith  s tu d en ts
_____________________  In d iv id u a l  c o u n se lin g  w ith  te a c h e rs
_____________________  In d iv id u a l  c o u n se lin g  w ith  a d m in is t r a to r s
_____________________  In d iv id u a l  c o u n se lin g  w ith  p a ren ts
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C o n fe rr ing  w ith  the  school nurse 
C o n fe rr ing  w ith  the  re a d in g  s p e c i a l i s t  
I d e n t i f y in g  s tu d e n ts  f o r  s p e c ia l  educa tion  
Teaching human r e l a t i o n s  c l a s s e s  
Working in  p u b l ic  r e l a t i o n s
1 0 0 #
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1 . Counseling X X X X X X X X X X
2 . In fo rm ation X X X X X X X X X
3. Placement X X X X X X X
4. In d iv id u a l  Inven to ry X X X X X X
5. Follow-Up X X X X X X
c. O r ie n ta t io n X X X X
7. Group Guidance X X X X
8. Records X X X X
9. O ccupational In fo rm ation X X X X
1 0 . T e s t in g X X X
1 1 . Research X X X
1 2 . R e fe r r a l s X X X
13. E v a lu a tio n X X X
14. Home & Community S erv ices X X
15. Inform ing P a re n ts X
16. In d iv id u a l  Child  Study X
17. I d e n t i f i c a t i o n  of the  G if ted X
18. Development X
19. S t a f f  S erv ices X
2 0 . Student A c t i v i t i e s X
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ELEMENTARY SCHOOL COUNSELOR DUTY LISTING FORM 
INSTRUCTIONS: PLEASE LIST THE DUTIES THAT YOU PERFOBM AS AN ELEMENTARY
SCHOOL COUNSELOR. DO NOT BE IDEALISTIC, INSTEAD, BE 
PRACTICAL, REALISTIC, AND DOWN TO EARTH. LIST ONLY THE 
DUTIES THAT YOU ACTUALLY PERFOBM. ( iF  ADDITIONAL SPACE 
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APPENDIX D -- C o n t in u e d
A Frequency T ab u la tio n  o f  D uties  L is ted  
By Elementary School Counselors 
In  W ich ita ,  Kansas
Number of Elementary School 
Counselors I d e n t i f y in g  the  
Duty
D uties
1. In d iv id u a l  counse ling  w ith  s tu d e n ts  . . . .  .....................................................26
2 . In d iv id u a l  counse ling  w ith  p a r e n ts  . . . .  ................................................... 26
3. In d iv id u a l  counse ling  w ith  te a c h e rs  ..................................................................... 26
4 . I n d iv id u a l  counse ling  w ith  a d m in is t r a to r s .... ......................................................  5
5. C onferr ing  w ith  the  school n u r s e .................................................................................19
6. C onferr ing  w ith  the  speech t h e r a p i s t ....................................................................18
7. C onferr ing  w ith  the  read ing  s p e c i a l i s t .................................................   20
8 . A dm in is te ring  in d iv id u a l  t e s t s  of in t e l l i g e n c e  .........................................  24
9. A dm in is te r ing  in d iv id u a l  achievement t e s t s  . . . . . . . . . . . .  4
10. A dm in is te r ing  in d iv id u a l  t e s t s  o f  p e r s o n a l i ty
and s o c i a l  a d j u s t m e n t ..........................................................  1
11. A dm in is te r ing  group t e s t s  of i n t e l l i g e n c e  or
m ental m a tu r i ty  ..............................................................................................................  20
12. A dm in is te r ing  group achievement t e s t s  ................................................................ 10
13. A dm in is te r ing  group t e s t s  of p e r s o n a l i t y
and s o c i a l  ad ju s tm e n t .......................................................................................................... 1
14. I n t e r p r e t i n g  in d iv id u a l  t e s t  r e s u l t s  ................................................................ 25
15. I n t e r p r e t i n g  group t e s t s  r e s u l t s  to group of s tu d e n ts  ............................  9
16. In te rv ie w in g  s tu d e n ts  .................................................................................................... 15
17. Recording s tu d e n t  t e s t  r e s u l t s  . . . . . .  ..................................................  21
18. Recording s tu d e n t  counseling  s e s s io n  . ...........................................................  2
19. C o l le c t in g  anecdo tes ,  b ib lo io g ra p h ie s  and such ..........................................  8
20. I d e n t i f y in g  s tu d e n ts  f o r  s p e c ia l  educa tion  ................................................... 12
21. P lann ing  rem edial programs .  ........................................   6
22. S u p erv is in g  rem edial programs ........................ . .................................................. 2
23. Promoting curricu lum  c h a n g e ...........................     14
24. Promoting guidance program change ..................................................  . . . . .  17
25. Teaching as  a s u b s t i t u t e  te a c h e r  ......................................................................... 3
26. T ra in in g  te a c h e r - a id e s  ...............................................................................................  9
27. Teaching human r e l a t i o n s  c l a s s e s  ............................................................... . . 6
28. I d e n t i f y in g  g i f t e d  s tu d e n ts  ..................................................................................  12
29. Developing a c c e le r a t io n  programs ..................................................  . . . . .  3
30. S u p e rv is in g  a c c e le r a t io n  programs ......................................................................... 1
31. A s s i s t in g  w ith in - s e r v ic e  t r a i n i n g  of te a c h e rs  . . . . .  ...................  11
32. A ttend ing  in - s e r v ic e  t r a i n in g  f o r  counse lo rs  ..............................................  16
33. A ttend ing  p r o f e s s io n a l  a s s o c i a t i o n  m eetings   . . . .  20
34. Corresponding to  p ro fe s s io n a ls  in  guidance and
counse ling  .........................................................................................................................  5
35. Typing r e p o r t s   ................................................................................................................18
36. F i l i n g  m a te r ia l s  and r e c o r d s ...........................   23
37. Answering q u e s t io n n a ire  and p r o f e s s io n a l  i n q u i r i e s  ................................. 1
I l l
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38. W rit ing  excuses . . . . .  .................................................  . . . . . . . . .  1
39. Making case s tu d ie s  . . . . . . . .  ..................................................................  9
40. O r ie n ta t io n  of new s tu d e n ts  to  the  school  ..................................   15
41. O r ie n ta t io n  o f  s tu d e n ts  to  school changes . . .  ........................................ 6
42. Conducting home v i s i t s ................................................................................................ 12
43. Conducting guidance r e s e a rc h  ................................................................................  5
44. V is i t i n g  r e g u la r  c l a s s e s  ......................................................................................... 11
45. Making r e f e r r a l s ......................................................................  24
46. Reading p ro f e s s io n a l  l i t e r a t u r e  ...........................................................................  13
47. Scheduling of school programs ................................................................................  7
48. Scheduling e x t r a - c u r r i c u l a r  a c t i v i t i e s  .........................................................  3
49. S uperv is ing  th e  h a l l s  .................................................................................................. 5
50. D is c ip l in in g  s t u d e n t s .......................................    2
51. S uperv is ing  th e  p layground ....................................................................................  3
52. Conducting p la y  t h e r a p y ............................................................................................   5
53. Working in  p u b l ic  r e l a t i o n s  . . . . . . .  ..................................................... 4
APPENDIX E
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GUIDANCE AND COUNSELING INVENTORY
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APPENDIX E
R e l i a b i l i t y  D ata  o f  th e  E le m e n ta ry  S choo l 
G uidance  and C o u n se l in g  I n v e n to r y
I .  I d e n t i f i c a t i o n  D ata 
I te m Number
P e r c e n t a g e
o f
I d e n t i c a l
In fo rm a t io n ^
P e rc e n ta g e
o f
A l t e r e d
I n f o r m a t io n
P e r c e n t a g e
o f
New
I n f o r m a t io n ^ T o ta l
The Community
W ic h i ta 17 8 9 .42 8 9 .4 2
C e n t r a l  U .S . 2 1 0 .52 10 .52
E r r o r  Due to  Rounding .06 .06
o f f
I te m  T o ta l 19 1 0 0 .00# 1 0 0 .00#
P o p u l a t i o n
3 0 0 ,0 0 0 2 6 .25 6 .2 5 * 1 2 .5 0
2 8 0 ,0 0 0 6 3 1 .2 5 6 .2 5 3 7 .5 0
2 7 5 ,0 0 0 2 6 .2 5 6 .2 5 1 2 .50
2 5 0 ,0 0 0 2 1 2 .50 1 2 .5 0
2 0 0 ,0 0 0 1 6 .2 5 6 .2 5
180 ,000 1 6 .2 5 6 .2 5
100 ,000 2 6 .25 6 .2 5 1 2 .5 0
I te m  T o ta l 16 7 5 .0 0 # 1 2 .5 0 # 1 2 .5 0 # 10 0 .00#
^ I d e n t i c a l  i n f o r m a t i o n  was d e f in e d as  two r e s p o n s e s  from a c o u n s e lo r  t h a t w ere t h e  same.
^ A l t e r e d  i n f o r m a t i o n  was d e f in e d  as two r e s p o n s e s  from a c o u n s e lo r  t h a t  w ere d i f f e r e n t .
'New i n f o r m a t i o n  was d e f in e d  a s  o n ly  one r e s p o n s e  from  t h e  c o u n s e l o r .
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I tem Number
P e r c e n ta g e
o f
I d e n t i c a l
In fo rm atio n ®
P e r c e n t a g e
o f
A l t e r e d  ^ 
I n f o r m a t io n
P e r c e n ta g e
o f
New
In fo rm a t io n ^ T o t a l
D is ta n c e  t o  a c i t y  o f
100 ,000  o r  l a r g e r
0 -49 16 88 .80 8 8 .8 0
50-150
151-300 2 1 1 .1 0 1 1 .1 0
More th a n  300
E r r o r  Due to  Rounding o f f .10 .10
I tem  T o t a l 18 100.00# 100.00#
The S chool
T o ta l  F a c u l t y
16 1 5 .5 5 5 .5 5
20 2 5 .5 5 5 .55 11 .10
21 1 5 .5 5 5 .5 5
22 3 1 6 .65 16.65
26 2 11 .10 1 1 .1 0
29 2 11 .1 0 11 .1 0
33 2 1 1 .1 0 1 1 .1 0
37 2 1 1 .1 0 11 .1 0
45 1 5 .5 5 5 .5 5
48 1 5 .5 5 5 .5 5
50 1 5 .5 5 5.55
E r r o r  Due to  R ounding o f f .10 .10
I te m  T o ta l 18 77.80# 22.20# 1 0 0 .00#
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I tem Number
P e r c e n ta g e
o f
I d e n t i c a l
In fo rm atio n ®
P e r c e n t a g e
o f
A l t e r e d  ^ 
I n f o r m a t io n
P e r c e n t a g e
o f
New
I n f o r m a t io n T o ta l
S tu d e n t  P o p u l a t i o n
Form er S tu d e n t s 17 5 8 .8 4 2 3 .5 2 17 .6 4 1 0 0 .00#
New S tu d e n t s 16 3 7 .5 0 4 3 .7 5 1 8 .7 5 1 0 0 .00#
T o t a l  S tu d e n t s 20 8 5 . r o 1 5 .0 0 1 0 0 .00#
The C o u n se lo r
Age 18 9 4 .4 5 5 .5 5 1 0 0 .0 0 #
Sex 22 9 5 .4 5 4 .5 5 1 0 0 .00#
U n d e rg ra d u a te  D egree 19 100 .00 1 0 0 .0 0 #
U n d e rg ra d u a te  M ajor
E le m e n ta ry  E d u c a t io n 15 6 6 .6 4 4 .7 6 7 1 ,4 0
Econom ics 2 9 ,52 9 .52
P s y c h o lo g y 1 4 .7 6 4 .7 6
H e a l th  E d u c a t io n 1 4 .7 6 4 .7 6
E n g l i s h 1 4 .7 6 4 .7 6
C h ild h o o d  E d u c a t io n 1 4 .7 6 4 .7 6
E r r o r  Due t o  Rounding o f f .04 .0 4
I te m  T o ta l 21 9 5 .2 4 # 4 .7 6 # 1 0 0 .00#
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I te m Number
P e r c e n t a g e
o f
I d e n t i c a l
In fo rm atio n ®
P e r c e n t a g e
o f
A l t e r e d  ^ 
I n f o r m a t io n
P e r c e n t a g e
o f
New
I n f o r m a t io n T o ta l
B .A. D egree
A d m i n i s t r a t o r s 2 4 .3 4 4 .3 4
T e a c h e rs 17 1 7 .3 6 13.02 6 .5 1 3 6 .8 9
C o u n s e lo r s 1 2 .1 7 2 .1 7
Speech  T h e r a p i s t 4 8 .6 8 8 .6 8
P s y c h o l o g i s t 3 2 .1 7 4 . 3 4 6 .51
S o c i a l  Worker 1 2 .1 7 2 .1 7
R ead in g  S p e c i a l i s t 4 8 .6 8 8 .6 8
S choo l N urse 9 4 .3 4 1 5 .19 19 .53
O th e r 5 4 .3 4 5 .6 1 9 .9 5
E r r o r  Due to  Rounding  O ff 1 .0 8 1 .0 8
I te m  T o t a l 46 2 9 .2 9 ^ 1 3 . 0 2 fo 5 7 .6 9 # 1 0 0 .00#
M.A. D egree
A d m i n i s t r a t o r s 18 1 0 .7 6 3 .0 7 1 3 .8 4 2 7 .6 7
T e a c h e rs 14 9 .22 6 .1 5 7 .6 9 2 3 .0 6
C o u n se lo rs 15 4 .6 1 1 8 .45 2 3 .0 6
Speech T h e r a p i s t 6 1 .53 7 .6 9 9 .22
P s y c h o l o g i s t 3 1 .53 3 .0 7 4 .6 0
S o c i a l  W orker 1 1 .53 1 .53
R ead ing  S p e c i a l i s t 5 4 .6 1 3 .0 7 7 .6 8
S choo l N urse 2
O th e r 1 .53 1 .53 3 .0 6
E r r o r  Due t o  R ounding O ff .12 .12
I te m  T o ta l 64 3 5 .4 4 ^ 9 .2 2 # 5 5 .3 4 # 100 .00#
H-J
O i
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I tem Number
P e r c e n ta g e
o f
I d e n t i c a l
I n f o r m a t io n
P e r c e n ta g e
o f
A l t e r e d
I n f o r m a t io n
P e r c e n ta g e
o f
New
I n f o r m a t io n T o ta l
U n d e rg ra d u a te  M inor
E n g l i s h 1 5 .2 6 5 .2 6
H i s t o r y 1 5 .2 6 5 .2 6
P sy c h o lo g y 5 2 1 ,0 4 5 .2 6 2 6 ,3 0
S c ie n c e 1 5 .2 6 5 .2 6
Music 3 15 .78 15 .78
S o c i a l  S c ie n c e 6 2 6 .3 0 5 .2 6 3 1 .5 6
F ren ch 1 5 .2 6 5 .2 6
E d u c a t io n 1 5 .2 6 5 .2 6
E r r o r  Due to  Rounding o f f .06 .06
Item  T o ta l 19 8 9 .4 8 # 5 .2 6 # 6 .2 6 # 100 .00#
G ra d u a te  D egree
M a s te r  o f  A r t s 14 6 6 .6 4 6 6 .6 4
M a s te r  o f  S c ie n c e 7 33 .32 33 .3 2
E r r o r  Due to  R ounding o f f .0 4 .0 4
I te m  T o ta l 21 100 .00# 100 .0 0 #
G ra d u a te  M ajor
E le m e n ta ry  E d u c a t io n 9 31 .7 8 4 .5 4 4 .5 4 4 0 .8 6
A d m i n i s t r a t i o n 2 9 .0 8 9 .0 8
G uidance 9 4 0 .8 6 4 0 .8 6
P s y ch o lo g y 2 9 .0 8 9 .0 8
E r r o r  Due to  R ounding o f f .12 .12
I tem  T o ta l 22 9 0 .92# 4 .5 4 # 4 .5 4 # 1 0 0 .00#
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I tem Number
P e r c e n ta g e
o f
I d e n t i c a l
I n fo rm a t io n ^
P e r c e n t a g e
o f
A l t e r e d
In f o r m a t io n ^
P e r c e n ta g e
o f
New
In fo rm a t io n ^ T o ta l
G ra d u a te  Minor
P sy c h o lo g y 4 4 4 .4 4 4 4 .4 4
G uidance 2 2 2 .2 2 22.22
E le m e n ta ry  E d u c a t io n 2 2 2 .22 2 2 .22
E d u c a t io n a l  P sy c h o lo g y 1 11.11 11 .11
E r r o r  Due t o  H ounding o f f .01 .01
I te m  T o ta l 9 1 00 .00^ 100.00#
T e a c h in g  E x p e r ie n c e
1-14 13 5 4 .48 4 .5 4 59.02
15-29 9 2 7 .2 4 13 .62 4 0 .8 6
E r r o r  Due to  R ounding o f f .12 .12
I te m  T o ta l 22 81.84^ 18.16 100.00#
C o u n s e l in g  E x p e r ie n c e
1-5 16 63 .5 6 9 .0 8 7 2 .6 4
6-12 6 2 2 .7 0 4 .5 4 27 .24
E r r o r  Due t o  Rounding o f f .12 .12
I te m  T o ta l 22 86.38# 13.62# 100.00#
T e a c h in g  C e r t i f i c a t e
L i f e 12 52 ,63 5 .2 6 5 .2 6 63 .15
5 -Y ea r 5 15 .78 5 .2 6 5 .26 2 6 .3 0
3 -Y ea r 2 10.52 10.52
E r r o r  Due to  R ounding o f f .03 .03
I te m  T o ta l 19 78.96# 10.52# 10.52# 100.00#
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I te m Number
P e r c e n t a g e
o f
I d e n t i c a l
I n fo rm a t io n ^
P e r c e n t a g e
of
A l t e r e d
In f o r m a t io n ^
P e r c e n t a g e
of
New
I n f o r m a t io n ^ T o ta l
C o u n s e l in g  C e r t i f i c a t e
P r o f e s s i o n a l 1 7 .69 7 .6 9
S ta n d a rd 10 53 .83 23 .07 7 6 .9 0
P r o v i s i o n a l 1 7 .6 9 7 .6 9
Tem porary 1 7 .6 9 7 .69
E r r o r  Due to  R ounding  O ff ,03 .03
I te m  T o t a l 13 5 3 .8G# 46.14# 100.00#
C o u n s e l o r ' s  O f f i c e
N ear t h e  A d m i n i s t r a t i o n 8 3 1 .7 8 4 .5 4 36.32
N ear t h e  L i b r a r y 1 4 .5 4 4 .5 4
E lse w h e re 13 54.48 4 .5 4 5 9 .0 2
E r r o r  Due to  R ounding  O ff .12 .12
I te m  T o ta l 22 90.92# 9 .08# 100.00#
S iz e  o f  th e  C o u n s e lo r ' s  O f f i c e
Less t h a n  95 s q .  f t . 11 4 2 .0 8 15 .78 5 7 .8 6
100-195 s q .  f t . 6 2 1 .0 4 5 .2 6 5 .26 31 .56
More th a n  200 s q .  f t . 2 1 0 .5 2 10 .52
E r r o r  Due to  R ounding  O ff .0 6 .06
I te m  T o ta l 19 73.70# 5 .26# 21 .04# 100.00#
Number o f  C o u n se l in g  B oo ths
One 17 7 6 .4 4 2 3 .5 2 9 9 .9 6
E r r o r  Due to  Rounding  O ff .0 4 .04
I t e m  T o t a l 17 76 .48# 23.52# 100.00#
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I te m Number
P e r c e n ta g e
of
I d e n t i c a l
In fo rm atio n ®
P e r c e n t a g e
o f
A l t e r e d
I n f o r m a t io n
P e r c e n t a g e
o f
New
I n f o r m a t io n ‘s T o t a l
T r a i n i n g
B.A. 1 5 .8 8 5 .8 8
M.A. 16 9 4 .08 9 4 .08
E r r o r  Due to  R ounding o f f .0 4 .0 4
I te m  T o ta l 17 100 .00# 1 0 0 .00#
Course Work
I n d i v i d u a l  C o u n s e l in g 18 7 7 .7 0 1 1 .1 0 1 1 .2 0 100 .00#
Group C o u n s e l in g 11 5 4 .5 4 2 2 .7 3 22 .7 3 100 .00#
I n f o r m a t io n  & V o c a t io n s 17 8 8 .2 0 11 .8 0 100 .00#
P r i n c i p l e s  o f  G uidance 22 9 0 .8 0 4 .6 0 4 .6 0 10 0 .00#
M easurem ent 21 1 0 0 .0 0 100 .00#
S t a t i s t i c s 15 8 0 .0 2 1 9 .9 8 1 0 0 .00#
R e s e a rc h 16 8 1 .2 5 1 8 .7 5 100 .00#
Human Growth &
D evelopm ent 20 9 0 .0 0 5 .0 0 5 .0 0 100 .00#
The E x c e p t io n a l  C h ild 18 1 0 0 .0 0 100 .00#
M en ta l  H ygiene 13 8 4 .5 9 7 .6 9 7 .7 2 100 .00#
S o c io lo g y  o f  th e  F a m ily 8 8 7 .5 0 1 2 .5 0 100 .00#
S tu d e n t  P e r s o n n e l
S e r v i c e s 11 8 1 .81 9 .0 9 9 .1 0 100 .00#
, P h i lo s o p h y  o f  E d u c a t io n 13 92 .31 7 .6 9 100 .00#
E le m e n ta ry  School
C u r r ic u lu m 17 8 8 .2 4 1 1 .7 6 100 .00#
R em edia l R ead in g 13 10 0 .0 0 100 .00#
L e a rn in g  T h e o r ie s 13 9 2 .2 8 3 .8 6 3 .8 6 100 .00#
I n d i v i d u a l  T e s t in g 22 1 00 .00 1 0 0 .00#
C h i ld  P s y c h o lo g y 21 9 0 .4 4 4 .7 8 4 .7 8 1 0 0 .00#
to
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I te m Number
P e r c e n ta g e
o f
I d e n t i c a l  ^ 
I n f o r m a t io n
P e r c e n t a g e
o f
A l t e r e d
I n f o r m a t io n
P e r c e n t a g e
o f
New
I n f o r m a t io n T o t a l
I n t r o d u c t i o n  to  S o c io lo g y 12 1 00 ,00 100 .00#
P r a c t i c u m 18 1 00 .00 1 0 0 .00#
I n t e r n s h i p 6 66 .6 8 3 3 .3 2 100.0 0 #
C l i n i c a l 5 4 0 .0 0 6 0 .0 0 100 .00#
Abnormal 6 8 0 .0 0 2 0 .0 0 100 .00#
P e r s o n a l i t y 7 8 5 .6 8 14 .32 100 .00#
Speech D e f e c t iv e  C h ild 3 6 6 .6 6 3 3 .3 4 10 0 .00#
P r o j e c t i v e  T ec h n iq u es 6 6 6 .6 6 3 3 .3 4 100.0 0 #
Sem inar  i n  G uidance 2 5 0 .0 0 5 0 .0 0 100 .00#
E le m e n ta ry  School
G uidance 10 7 5 .0 0 2 5 .0 0 100 .00#
M e n ta l ly  R e ta rd e d  C h ild 1 100 .00 1 0 0 .00#
The G i f t e d  C h ild 3 6 6 .6 6 3 3 .3 4 100 .00#
H e a l th 1 1 0 0 .00 1 0 0 .00#
A d ju s tm e n t 1 1 0 0 .0 0 1 0 0 .00#
to
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I te m Number
P e r c e n t a g e
o f
I d e n t i c a l
In fo rm a t io n ^
P e r c e n ta g e
o f
A l t e r e d
I n f o r m a t io n
P e r c e n t a g e
o f
New
I n f o r m a t io n ^ T o ta l
G uidance  S e r v ic e s
C o u n s e l in g 20 10 0 .0 0 10 0 .00#
I n f o r m a t io n 10 8 0 .0 0 2 0 .0 0 100 .00#
P la c e m e n t 19 7 8 .9 0 2 1 ,1 0 10 0 .00#
I n d i v i d u a l  I n v e n to r y 22 9 0 .8 0 9 .2 0 1 0 0 .00#
F o llo w  Up 10 7 0 .0 0 3 0 ,0 0 1 0 0 .00#
O r i e n t a t i o n 20 9 0 .0 0 1 0 ,0 0 100 .0 0 #
Group G uidance 20 8 5 .0 0 1 5 .0 0 100 .00#
R eco rd s 17 7 6 .4 4 2 3 ,52 .0 4 100 .00#
O c c u p a t io n a l  I n f o r m a t io n 7 7 1 .4 0 2 8 .5 6 .0 4 100 .0 0 #
T e s t in g 22 1 00 ,00 1 0 0 .00#
R e se a rc h 16 7 5 ,0 0 2 5 .0 0 100 .00#
R e f e r r a l s 22 1 0 0 ,0 0 100 .00#
E v a l u a t i o n 14 8 5 .6 8 14 .28 .0 4 100 ,00#




t e a c h e r s ,  & a d m i n i s t r a t o r s
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I I I .  D u tie s  of the  Elementary School Counselor
Table of Spearman-Rank Order C o r re la t io n  
C o e f f ic ie n ts  f o r  D uties  of E lementary School 
Counselors ( c o r re c te d  fo r  t i e s )
Sum of the
D uties  of th e  E lem entary  Item D iffe ren ces  of
School Counselor______________ Response________ Ranks Squared________________ r_
In d iv id u a l  counse ling  
w ith  s tu d e n ts  20 13.75 .99
In d iv id u a l  counse ling  
w ith  p a re n ts  19 497.00 .47
In d iv id u a l  counse ling  
w ith  te a c h e rs  20 55.00 ,95
In d iv id u a l  counse ling  
w ith  a d m in is t r a to r s  17 174.25 .74
C onferr ing  w ith  the
school nurse 18 175.00 ,83
C onferring  w ith  the
speech t h e r a p i s t  17 916.00 - . 4 4
C onferring  w ith  the 
read in g  s p e c i a l i s t  16 339.00 .64
A dm in iste ring  in d iv id u a l
t e s t s  of in t e l l i g e n c e  20 5.75 .99
A dm in iste ring  in d iv id u a l
achievement t e s t s  9 1466.00 - .3 2
A dm in is te ring  in d iv id u a l  
t e s t s  of p e r s o n a l i t y  and
s o c ia l  ad justm ent 8 1257.00 - .0 2
A dm in is te ring  group t e s t s
of i n t e l l i g e n c e  8 1095.25 .12
A dm in iste ring  group
achievement t e s t s  8 804.00 .24
A dm in is te ring  group t e s t s  
o f  p e r s o n a l i ty  and
s o c ia l  ad justm ent 2 1412.00 - .1 5
I n t e r p r e t i n g  in d iv id u a l
t e s t  r e s u l t s  16 2468.00 - .9 4
I n t e r p r e t i n g  group t e s t
r e s u l t s  to  s tu d e n ts  3 1016.00 .06
In te rv iew in g  s tu d en ts  9 1408.00 - .1 8
Recording s tu d e n t  t e s t
r e s u l t s  11 1218.00 .07
Recording s tu d e n t
counse ling  se s s io n s  10 1041.50 .12
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Sum of th e  
D if fe re n c e s  of 
Ranks Squared r
C o l le c t in g  anecdo tes ,
b ib l io g r a p h ie s  & such 9 187.50 .04
I d e n t i f y in g  s tu d e n ts  f o r
s p e c ia l  educa tion 18 216.00 .84
P lan n in g  rem edial
programs 2 808.50 - .3 2





program change 1 261.75 .22
S u b s t i t u te  te ach in g 2 1426.50 .08
T ra in in g  te a c h e r  a id e s 1 625.00 .43
Teaching human r e l a t i o n s
c l a s s e s 15 261.75 .80
I d e n t i f y in g  g i f t e d  s tu d en ts 17 1426.50 - .1 5
Developing a c c e le r a t io n
programs 0
S u p e rv is in g  a c c e le r a t io n
programs 0
A s s i s t i n g  w ith  i n - s e r v ic e
t r a i n i n g  of te a c h e rs 0 1096.50 .03
A tten d in g  in - s e r v ic e
t r a i n i n g  f o r  counse lo rs 11 1938.50 - .6 5
A ttend ing  p ro fe s s io n a l
m eetings 11 1957.75 - .5 7
Corresponding w ith
p r o f e s s io n a l s  in  guidance 5 879.50 - .0 4
Typing r e p o r t s 9 1603.25 - .3 0
F i l i n g  m a te r ia l s
and r e p o r t s 9 1993,50 - .5 9
Answering q u e s t io n n a i r e s
& p r o f e s s io n a l  in q u i r i e s 11 1370.75 - .0 5
W rit ing  excuses 1 271.00 .73
Making case s tu d ie s 15 1666.00 .32
O r ie n ta t io n  of new s tu d en ts
to  the  school 6 1223.50 - .0 8
O r ie n ta t io n  of s tu d en ts
to  school changes 0
Conducting home v i s i t s 13 1034.75 .21
Conducting re se a rc h  in
guidance 3 1170.50 - .0 6
V is i t i n g  r e g u la r  c l a s s e s 8 1306.00 - .0 9
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Sum of the
D uties  of the  E lem entary Item D if fe ren ce s  of
School Counselor Response Ranks Squared r
Making r e f e r r a l s 14 1671.00 - .3 2
Reading p r o f e s s io n a l
l i t e r a t u r e 5 1118.00 .03
Scheduling s tu d e n t  programs 0
Scheduling e x t r a c u r r i c u l a r
a c t i v i t i e s 0
S uperv is ing  the h a l l s 0
S uperv is ing  the  p layground 0
S uperv is ing  the  c a f e t e r i a 0
D is c ip l in in g  s tu d e n ts 1 271.00 .72
Conducting p la y  th e ra p y 12 1115.50 .12
Working in  p u b l ic  r e l a t i o n s 14 312.25 .76
C onferr ing  w ith  te a c h e rs 0
C onferr ing  w ith  a d m in is t r a to r s 0
A dm in is te ring  in d iv id u a l  t e s t s
of v is u a l  p e rc e p t io n 2 1276.25 - .1 2
Small groups 2 1270.25 - .1 4
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Table of Spearman~Hank Order C o r re la t io n  C o e f f ic ie n t s  
f o r  S e lec ted  D uties  of Elementary School Counselors 
(c o r re c te d  f o r  t i e s )
Item
Response
Sum of the 
Squared D if fe re n c e s  
of Ranks r
A d m in is te r in g  in d iv id u a l  
t e s t s  of in t e l l i g e n c e 20 5.75 .99
In d iv id u a l  counse ling  
w ith  s tu d e n ts 20 '13 .75 .99
In d iv id u a l  counse ling  
w ith  te a c h e rs 20 55.00 .95
I n d iv id u a l  counse ling  
w ith  a d m in is t r a to r s 17 174.25 .74
C o n fe rr in g  w ith  the  
schoo l nurse 18 175.00 .83
I d e n t i f y in g  s tu d e n ts  f o r  
s p e c ia l  ed uca tion 18 216.00 .84
Teaching human r e l a t i o n s  
c l a s s e s 15 261.75 .80
Working in  p u b lic  
r e l a t i o n s 14 312.25 .76
C o n fe rr in g  w ith  the 
re a d in g  s p e c i a l i s t 17 339.00 .64
In d iv id u a l  counse ling  
w ith  p a re n ts 19 497.00 .47
Average R e l i a b i l i t y  = .80
APPENDIX F
INTEHPEETED DATA EROM THE ELEMENTARY SCHOOL 
GUIDANCE AND COUNSELING INVENTORY
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RESPONSES OF 164 ELEMENTARY SCHOOL COUNSELORS 
OKLAHOMA MISSOURI TOTAL
BA MÂ MÂ BA MÂ MAg
F i r s t  L e t t e r 2 (1 2 ) 15 (8 2 ) 17 (9 2 ) 5 ( 3 2 ) 14 ( 7 2 ) 13 (7 2 ) 66 ( 3 5 2 )
Second L e t t e r 3 (2 2 ) 12 (6 2 ) 4  (2 2 ) 12 (6 2 ) 16 ( 8 2 ) 6 (3 2 ) 53 (2 7 2 )
Third  L e t t e r  and 
T e le p h o n e  C a l l s 10 (5 2 ) 8 ( 4 2 ) 9 (5 2 ) 5 ( 3 2 ) 7 (3 2 ) 6 (3 2 ) 45 (2 3 2 )
S u b t o t a l s 15 (8 2 ) 35  (1 8 2 ) 30  (1 6 2 ) 22 (1 2 2 ) 37 (1 8 2 ) 25  ( 1 3 2 ) 164 (8 5 2 )
N o n re sp o n se s 28 ( 1 5 2 )
T o ta l 192 (1 0 0 2 )
BA = B a c h e lo r  d e g r e e  t r a i n e d  c o u n s e l o r s .
MA = M aster  ( o r  h i g h e r )  d e g r e e  t r a i n e d  c o u n s e lo r s  w i t h  m ajors  i n  g u id a n c e .  
MAg= M aster  ( o r  h i g h e r )  d e g r e e  t r a i n e d  c o u n s e lo r s  w i t h  m ajors  i n  some 
e d u c a t io n a l  a rea  o t h e r  th a n  g u id a n c e .
H-"ro
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RESPONSES OF 164 EMPLOYED ELEMENTARY SCHOOL 
COUNSELORS ACCORDING TO LEVEL OF TRAINING
OKLAHOMA MISSOURI TOTALS
Em ployed C o u n se lo r s  w ith  B a c h e lo r  D eg rees 15 ( 9%) 22 (1 3 # ) 37 (2 2 # )
Em ployed C o u n se lo r s  w ith  M aster  D eg r e e s  
and M ajors in  G uidance 35 (2 I^ J 37 (2 2 # ) 72 (4 3 # )
B n ployed  C o u n se lo r s  w ith  M aster D eg r e e s  
and M ajors in  Some E d u c a t io n a l  Area  
O ther th an  G uidance 30 (1 8 # ) 25 (1 5 # ) 55 (3 3 # )
C o u n se lo r s  Em ployed a s  Teachers® I ( . 5 # ) 1 ( . 5 # ) 2 (1 # )
C o u n se lo r s  Em ployed a s  P r in c ip a ls ® 1 ( . 5 # ) I  ( . 5 # ) 2 (1 # )
C o u n se lo r s  n o t  Em ployed in  th e  T ea ch in g  
P r o fe s s io n ® 1 ( .5 # ) 1 ( .5 # )
E rro r  Due to  R ounding O ff ( - . 5 # ) ( - . 5 # )
T o ta l 83 (4 9 # ) 86 (5 1 # ) 169 (1 0 0 # )
E\3O
T h ese r e s p o n s e s  w ere d e le t e d  from  th e  sa m p le .
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TYPE OF COUNSELOR CERTIFICATE OF 157 REPORTING ELEMENTARY SCHOOL COUNSELORS
OKLAHOMA MISSOURI TOTAL
Temporary P r o v i s i o n a l Standard P r o v i s i o n a l C o u n se lo r P r o f e s s i o n a l
B a c h e lo r  D egree  
C o u n se lo r s 7 (4 # ) 8 (5 2 ) 22 (1 4 2 ) 37 (2 3 2 )
M aster  D egree
C o u n se lo r s  w i t h  
M ajors i n  G uidance 5 (320 27 (1 7 2 ) 7 ( 4 2 ) 20  (1320 8 ( 5 2 ) 67 (4 2 2 )
M aster  D egree
C o u n se lo r s  w i th
M ajors i n  Some 5 (3^)
E d u c a t io n a l  Area
O ther th a n  G uidance
8 (520 17 (1 1 2 ) 10 (6 2 ) 11 (7 2 ) 2 (1 2 ) 53 ( 3 3 2 )
E rror  Due t o  
Rounding O ff ( 1 2 ) (1 2 ) (2 2 )
To t a l 12 (8 ^ ) 21 (1 3 2 ) 4 4  (2 8 2 ) 39  ( 2 5 2 ) 31 (2 0 2 ) 10 (6 2 ) 157 ( 1 0 0 2 )
00
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DEGREES OF 164 ELEMENTARY SCHOOL COUNSELORS
DEGREE OKLAHOMA MISSOURI TOTAL
. N ^ , , , N # N #
B a c h e lo r  
M aster  
S p e c i a l i s t  
D o c to r a te
E rro r  Due to  R ounding O ff
15 (9 .12J  
58 (35.4^4  
5 (3 .0 # )
2 (1 .2 # )
22 (1 3 .4 # )  
57 (3 4 .8 # )  
4 (2 .4 # )
1 ( .6 # )  
( .1 # )
37 (22.!^^  
115 (7 0 .2 # )  
9 (5 .4 # )
3 (1 .8 # )  
( .1 # )
T o ta l 80 (4 8 .7 # ) 84 (5 1 .3 # ) 164 (100#)
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GRADUATE MAJOR OF STUDY COMPLETED BY ELEMENTARY SCHOOL COUNSELORS 
OKLAHOMA MISSOURI
BA MÂ MAg BA MAĵ MÂ TOTAL
A d m in is t r a t io n 11 ( 8 .8 # ) 9 ( 7 .2 # ) 20 (1 6 # )
B u s in e s s 1 ( . 8 # ) 1 ( .8 # )
E conom ics 1 ( . 8 # ) 1 ( .8 # )
E d u c a tio n 12 ( 9 .6 # ) 8 ( 6 .4 # ) 20 ( 1 6 .0 # )
E n g lis h 1 ( . 8 # ) 1 ( .8 # )
G uidance 35 (2 8 # ) 37 ( 2 9 .6 # ) 72 ( 5 7 .6 # )
Mus i  c 1 ( . 8 # ) 1 ( .8 # )
P s y c h o lo g y 1 ^ 8 # ) 1 ( .8 # )
S o c i a l  S c ie n c e 1 ( . 8 # ) 2 ( 1 .6 # ) 3 ( 2 .4 # )
S p e c ia l  E d u c a tio n 5 (4 # ) 5 (4 # )
E rror Due to  R ounding O ff
T o ta l 35 (2 8 # ) 29 ( ^ L 2 # ) 37 ( 2 9 .6 # ) 24 ( 1 9 .2 # )1 2 5  (1 0 0 # )
0 3
CO
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LOCATION OF THE COUNSELOR'S OFFICE AND NUllBER OF COUNSELING BOOTHS 
0KLAH0\1A MISSOURI
BA MÂ BA MÂ MÂ TOTAL
N ear th e  11 
A d m in is tr a t io n
( 7 .1 # ) 18 ( 1 1 .7 # ) 19 ( 1 2 .3 # ) 8 ( 5 .2 # ) 18 ( 1 1 .7 # ) 12 ( 7 .8 # ) 86 ( 5 5 .8 # )
N ear th e  
L ib ra ry
3 ( 1 .9 # ) 9 ( 5 .8 # ) 4  ( 2 .6 # ) 3 ( 1 .9 # ) 5 ( 3 .2 # ) 3 ( 1 .9 # ) 27 ( 1 7 .3 # )
E lsew h ere 1 ( . 6 # ) 8 ( 5 .2 # ) 3 ( 1 .9 # ) 7 ( 4 .5 # ) 13 ( 8 .4 # ) 9 ( 5 .8 # ) 41 ( 2 6 .4 # )
E rror  Due to  
R ounding O ff ( .5 # ) ( .5 # )
T o ta l 15 ( 9 .6 # ) 35 ( 2 2 .7 # ) 26  ( 1 6 .8 # ) ' 18 ( 1 1 .6 # ) 36  ( 2 3 .3 # ) 24  ( 1 6 .0 # ) 154 (1 0 0 # )
Number o f
C o u n se lin g  B o o th s
One 12 ( 8 .2 # )




28 ( 1 9 .2 # )  
4  ( 2 .7 # )
20  ( 1 3 .7 # )
6 ( 4 .1 # )
14 ( 9 .6 # )  
5 ( 3 .4 # )
26  ( 1 7 .8 # )  
5 ( 3 .4 # )
1 ( . 7 # )
20  ( 1 3 .7 # )
1 ( . 7 # )





( 8 2 .2 # )
( 1 5 .7 # )
( .7 # )
( 1 .4 # )
T o ta l 15 ( 1 0 .3 # ) 32 ( 2 1 .9 # ) 26  ( 1 7 .8 # ) 19 ( 1 3 .0 # ) 32 ( 2 1 .9 # ) 22 ( 1 5 .1 # ) 146 (1 0 0 # )
0 3
0 3
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NUMBER OF SCHOOLS SERVED BY 142 ELEMENTARY SCHOOL COUNSELORS
OKLAHOMA MISSOURI
SCHOOLS BA MÂ MAg BA m
1
MÂ TOTAL
One 7 (5^4 17 (1 2 2 ) 16 (1 1 2 ) 7 ( 5 2 ) 10 (7 2 ) 8 ( 6 2 ) 65 (4 6 2 )
Two 4  ( 3 2 ) 4  ( 3 2 ) 4  (3 2 ) 6 (4 2 ) 13 (9 2 ) 3 ( 2 2 ) 34  (2 4 2 )
Three or  More 4  (3 2 ) 11 ( 8 2 ) 3 ( 2 2 ) 7 (5 2 ) 9 (6 2 ) 9 (6 2 ) 43 (3 0 2 )
T o ta l 15 (1 1 2 ) 32 (2 3 2 ) 23 (1 6 2 ) 20  (1 4 2 ) 32 (2 2 2 )  20  (1 4 2 ) 142 (1 0 0 2 )
BA = B a c h e lo r  d e g r e e  t r a in e d  c o u n s e lo r s .
MAĵ = M aster  (o r  h ig h e r )  d e g r e e  t r a in e d  c o u n s e lo r s  w ith  m ajors in  g u id a n c e ,  
MAg= M aster  (o r  h ig h e r )  d e g r e e  t r a in e d  c o u n s e lo r s  w ith  m ajors in  some 
e d u c a t io n a l  a rea  o th e r  th a n  g u id a n c e .
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PERCENTAGE OF TBOS SPENT IN ELEMENTARY SCHOOL GUIDANCE AND COUNSELING
BY 141 ELEMENTARY SCHOOL COUNSELORS
OKLAHOMA MISSOURI
PERCENTAGE OF TIME BA MA, MA_ BA MA. MÂ TOTAL
1 0 0 -8 0 8 (G#) 22 (1 6 # ) 18 (1 3 # ) 13 (9 # ) 28 (2 0 # ) 17 (1 2 2 ) 106 (7 6 # )
7 9 -5 0 7 (5 # ) 2 (1 2 ) 2 (1 # ) 1 (1 2 ) 2 (1 2 ) 2 (1 2 ) 16 (1 0 # )
4 9 -2 5 1 (1 2 ) 5 (4 # ) 2 (1 # ) 2 (1 2 ) 2 ( 1 2 ) 2 (1 2 ) 14 (9 # )
2 4 -1 0 2 (1 2 ) 2 (1 # ) 2 (1 2 ) 6 (3 # )
E r ro r  Due to R ounding O ff (1 2 ) (1 2 ) (2 # )
T o ta l 16 (1 2 # ) 31 (2 2 # ) 24 (1 7 # ) 18 (1 3 # ) 32 (2 2 # ) 21 (1 4 # ) 142 (1 0 0 # )
BA = B a c h e lo r  d e g r e e  t r a in e d  c o u n s e lo r s ,  
1:MA^= M aster  (o r  h ig h er^  d e g r e e  t r a in e d  c o u n s e lo r s  w ith  m ajors i n  g u id a n c e .  MA = M aster  (o r  h ig h e r )  d e g r e e  t r a in e d  c o u n s e lo r s  w ith  m ajors in  some 
e d u c a t io n a l  area  o th e r  th a n  g u id a n c e .
0 3cn
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AN URBAN-RURAL CLASSIFICATION OF COMMUNITIES 
WHERE BASE SCHOOLS ARE LOCATED
OKLAHOMA MESSOURI TOTAL
_N g /°
B a c h e lo r  D egree  C o u n se lo r s  
UrbanB  
R ura1^
M aster  D egree  C o u n se lo r s  
w ith  M ajors in  G uidance  
Urban  
R ural
M aster  D egree  C o u n se lo r s  
w ith  M ajors in  Some 
E d u c a t io n a l A rea O ther  
Than G uidance  
Urban 
R u ra l
E rror Due to  R ounding O f f
9
6
16 (1 0 ^ )  
12 (Sfo)
15 ( lOf o)  
6 (4#)
21 (14#) 32 (21#)
11 (7#) 2 (1#)
( -1 ^ ^
24 (IG#) 
12 ( 8#)
53 (35#)  
13 (8#)
36 (23#)
16 (1 1 # )
( -1 ^ ^
03
Oi
T o ta l 75 (49#) 79 (51#) 154 (1 0 0 # )
^Urban = com m u n ities  w ith  p o p u la t io n  e x c e s s  o f  1 ,0 0 0 .  
bR ural = com m u n ities  w ith  1 ,0 0 0  or few er  p e o p le .
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UNDERGRADUATE MAJOR AREA OF STUDY OF 147 ELEMENTARY SCHOOL COUNSELORS
OKLAHOMA MISSOURI
MAJOR AREA OF STUDY BA MA-, MÂ BA MAg TOTAL
B i o l o g y 3 (2 # ) 1 ( . 7 # ) 4 ( 2 . 7 # )
B u s in e s s I ( . 7 # ) 5 ( 3 . 4 # ) 3 (2 # ) 2 ( 1 . 4 # ) 11 ( 7 . 5 # )
E d u c a t io n 2 ( 1 . 4 # ) 8 ( 5 . 4 # ) 5 ( 3 . 4 # ) 11 ( 7 . 5 # ) 22 (1 5 # ) 15 ( 1 0 . 2 # ) 63 ( 4 2 .9 # )
E n g l i s h I ( . 7 # ) 3 ( 2 # ) 4 ( 2 . 7 # ) 4 ( 2 . 7 # ) 2 ( 1 . 4 # ) 14 ( 9 . 5 # )
Home Econom ics I ( . 7 # ) 2 ( 1 . 4 # ) 1 ( . 7 # ) 4 ( 2 . 8 # )
I n d u s t r i a l  A r t s 2 ( 1 . 4 # ) 1 ( . 7 # ) 1 ( . 7 # ) 1 ( . 7 # ) 1 ( . 7 # ) 6 ( 4 . 2 # )
M ath em atics 3 ( 2 # ) 5 ( 3 . 4 # ) 1 ( . 7 # ) 1 ( . 7 # ) 10 ( 6 . 8 # )
Mus i  c 1 1 ( . 7 # ) 2 ( 1 . 4 # ) 1 ( . 7 # ) 1 ( . 7 # ) 1 ( . 7 # ) 6 ( 4 . 2 # )
P s y c h o lo g y 2 ( 1 . 4 # ) 1 ( . 7 # ) 3 ( 2 . 1 # )
P h y s i c a l  E d u c a tio n 2 ( 1 . 4 # ) 2 ( 1 . 4 # ) 1 ( . 7 # ) 1 ( . 7 # ) 3 ( 2 # ) 9 ( 6 . 2 # )
P h y s i c s 1 ( . 7 # ) 1 ( . 7 # ) 2 ( 1 . 4 # )
S c i e n c e 1 ( . 7 # ) 1 ( . 7 # ) 2 ( 1 . 4 # )
S o c i a l  S t u d i e s 2 ( 1 . 4 # ) 2 ( 1 . 4 # ) 4 ( 2 . 7 # ) 2 ( 1 . 4 # ) 2 ( 1 . 4 # ) 12 ( 8 . 3 # )
Z oo logy 2 ( 1 . 4 # ) 2 ( 1 . 4 # )
E r r o r  Due t o  Rounding
O ff ( - . 2 # ) ( - . 2 # ) { - .2 # ) ( - . 2 # ) ( - . 2 # ) ( - , 4 # ) ( - 1 . 4 # )
T o ta l 12 ( 8 . 2 # ) 33 ( 2 2 . 3 # ) 26 ( 1 7 .5 # ) 20 ( 1 3 .5 # ) 35 ( 2 3 . 9 # ) 22 ( 1 4 .6 # )  14S (1 0 0 # )
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GRADUATE MINOR AREA OF STUDY OF ELEMENTARY SCHOOL COUNSELORS 
OKLAHOMA MISSOURI





A d m i n i s t r a t i o n 3 ( 5 .4 # ) 1 ( 1 .8 # ) 3 ( 5 .4 # ) 7 (1 2 .6 # )
B io lo g y 1 ( 1 .8 # ) 1 ( 1 .8 # ) 2 ( 3 .6 # )
E d u c a t io n 3 ( 5 .4 # ) 4 ( 7 .1 # ) 5 ( 8 .9 # ) 12 ( 2 1 .4 # )
E n g l i s h 1 ( 1 .8 # ) 1 ( 1 .8 # )
G uidance 8 (1 4 .3 # ) G ( 1 0 .7 # ) 14 (2 5 .0 # )
Home Economics 2 ( 3 .6 # ) 2 ( 3 .6 # )
M ath em atic s 1 (1 .8 # ) 1 ( 1 .8 # )
Music 1 ( 1 .8 # ) 1 ( 1 .8 # ) 2 ( 3 .6 # )
P sy ch o lo g y 5 ( 8 .9 # ) 2 ( 3 .6 # ) 2 ( 3 .6 # ) 9 (1 6 .1 # )
S o c i a l  S c ie n c e 3 ( 5 .4 # ) 1 ( 1 .8 # ) 4 ( 7 .2 # )
Speech 1 ( 1 .8 # ) 1 ( 1 .8 # ) 2 ( 3 .6 # )
E r r o r  Due to  Rounding O ff ( - . 3 # ) ( - . 3 # )
T o ta l 20 (3 5 .6 # ) 17 ( 3 0 .4 # ) 10 (1 7 .9 # ) 9 (1 6 .1 # ) 56 (100#)
CO00
APPENDIX F— C o n tin u e d
UNDERGRADUATE MINOR AREA OF STUDY OF 100 ELEMENTARY SCHOOL COUNSELORS 
OKLAHOMA MISSOURI
MINOR AREA OF STUDY BA MA1 MAg BA MÂ MAg TOTAL
B io lo g y 1 (1#) 1 (1#) 2 (22) 4 (42)
C h e m is try 2 (2#) 1 (1%) 1 (12) 2 (22) 6 (62)
E d u c a t io n 1 (1^0 3 (32) 8 (82) 1 (12) 2 (22) 1 (12) 16 (162)
E n g l i s h 1 (12) 4 (42) 2 (22) 2 (22) 3 (32) 12 (122)
Home Economics 1 (1#) 1 (12)
M ath em atic s 1 (12) 1 (1#) 2 (22)
P sy c h o lo g y 3 (32) 3 (32)
P h y s i c a l  E d u c a t io n 7 (72) 4 (42) 1 (12) 12 (122)
P h y s ic s 2 (22) 1 (12) 3 (32)
S c ie n c e 1 (12) 1 (12) 1 (12) 1 (12) 2 (22) 6 (62)
S o c io lo g y 1 (12) 2 (22) 3 (32)
S o c i a l  S c ie n c e 2 (22) 4 (42) 7 (72) 8 (82) 8 (82) 29 (292)
Speech 1 (12) 1 (12) 2 (22)
E r r o r  Due to  R ounding O ff (12) (12)
To ta  1 7 (72) 24 (242) 20 (202) 13 (132) 19 (192) 16 (162) 99 (992)
00
CO
APPENDIX F— C o n tin u e d
DISTANCE FROM TEIE BAEE SCHOOL COMMUNITY 
TO A MAJOR METROPOLITAN AREA OF 100 ,000
OKLAHOMA MISSOURI TOTAL
N N fo N A
B a c h e lo r  D egree  C o u n s e lo rs  
0 -49  
50-150  
151-300
More th a n  300 m i le s
2 ( l . 3 # l  
10 ( 6 . 5 #
2 (1 .3 # J
8 ( 5 .2 # ]  
10 ( 6 .5 # ]  
2 ( 1 .3 # )  
1 ( . 6#)
10 ( 6 . 5 # )  
20 ( 1 3 .0 #  
4  ( 2 . 6 # )  
1 ( . 6#)
M a s te r  D egree  C o u n se lo rs  
w i th  M ajo rs  i n  G uidance 
0 -49  
50-150  
151-300
More th a n  3 0 0 .m i le s
8 ( 5 . 2 # ) 17 ( 1 1 . 0 # ) 25
22 ( 1 4 .2 # ) 12 ( 7 . 7 # ) 34
3 ( 1 . 9 # ) 5 ( 3 . 2 # ) 8
fto
M a s te r  D egree  C o u n s e lo rs
w i th  M ajo rs  i n  Some E d u c a t io n a l  
A rea  O th e r  th a n  G uidance
0-49 3 ( 1 .9 # ) 9 ( 5 . 8 # ) 12 ( 7 . 7 # )
50-150 25 ( 1 6 .1 # ) 9 ( 5 . 8 # ) 34 ( 2 1 . 9 # )
151-300 2 ( 1 . 3 # ) 3 ( 1 . 9 # ) 5 ( 3 . 2 # )
E r r o r  Due to  R ounding  O ff ( 1 . 3 # ) ( 1 . 3 # )
T o ta l 77 ( 4 9 .7 # ) 76 ( 5 0 . 3 # ) 153 (100#)
APPENDIX F— C o n tin u e d
TYPE OF TEACHING CERTIFICATE OF 136 ELEMENTARY SCHOOL COUNSELORS 
OKLAHOm MISSOURI TOTAL




Temporary 4 ( 3 . 0 # ) 1 ( . 7 # ) 1 ( . 7 # ) 1 ( . 7 # ) 7 ( 5 . 1 # )
P r o v i s i o n a l 1 ( . 7 # ) 5 ( 3 . 7 # ) 1 ( . 7 # ) 5 ( 3 . 7 # ) 8 ( 5 . 9 # ) 3 ( 2 . 2 # ) 23 ( 1 6 . 9 # )
Standard 6 ( 4 . 4 # ) 16 ( 1 1 . 8 # ) 17 ( 1 2 .5 # ) 1 ( . 7 # ) 4 ( 3 . 0 # ) 1 ( . 7 # ) 45 ( 3 3 . 1 # )
L i f e 6 ( 4 . 4 # ) 5 ( 3 . 7 # ) 13 ( 9 . 6 # ) 22 ( 1 6 . 2 # ) 15 ( 1 1 . 0 # ) 61 ( 4 4 . 9 # )
To t a l 11 ( 8 . 1 # ) 27 ( 1 9 .9 # ) 24 ( 1 7 . 6 # ) 20 ( 1 4 . 7 # ) 34 ( 2 5 . 1 # ) 20 ( 1 4 .6 # ) 136 ( 1 0 0 # )
APPENDIX F— C o n tin u e d
ANALYSIS OF THE MEAN YEARS OF TEACHING EXPERIENCE 
OF ELEMENTARY SCHOOL COUNSELORS
OKLAHOMA MISSOURI
N &ÎEAN NmffiER OF YEARS 
OF TEACHING EXPERIENCE
N MEAN NUMBER OF YEARS 
OF TEACHING EXPERIENCE
t P
B a c h e lo r  D egree  C o u n s e lo r s 14 1 3 .0 20 1 1 .9 .4 8
M aster  D egree  C o u n se lo r s  
w it h  M ajors i n  G uidance
32 1 4 .1 35 9 .2 1 ,9 4 .0 5
M aster  D egree  C o u n s e lo r s  
w it h  M ajors i n  Some 
E d u c a t io n a l  Area O ther  
Than G uidance
25 1 7 .6 24 1 4 .7 1 .1 3
APPENDIX F— C o n tin u e d
ANALYSIS OF THE MEAN YEARS OF COUNSELING EXPERIENCE 
OF ELEMENTARY SCHOOL COUNSELORS
OKLAHOMA MISSOURI
N MEAN NUMBER OF YEARS 
OF TEACHING EXPERIENCE
N MEAN NUMBER OF YEARS 
OF TEACHING EXPERIENCE
B a c h e lo r  D egree C o u n se lo r s  12
M aster  D egree  C o u n se lo r s  30  
w ith  M ajors in  G uidance
M aster  D egree  C o u n se lo r s  
w ith  M ajors in  Some 


















APPENDIX F - - C o n t in u e d
THE NUMBER AND PERCENTAGE OF COUNSELORS RESPONDING TO ENCLOSED ITEMS 
DESCRIBING DUTIES OF ELEMENTARY SCHOOL COUNSELORS
ENCLOSED ITEMS ITEM
RESPONSE
PERCENTAGE AVERAGE TIME SPENT IN 
PERFORMING DUTIES
MEDIAN TIME SPENT IN 
PERFORMING DUTIES
I n d i v i d u a l  C o u n se l in g  
w i th  Pai.’e n t s
158 96^ 8 .3 6 7 .7 5
I n d i v i d u a l  C o u n s e l in g  
w i th  T e a c h e rs
157 96^ 11 .27 9.92
I n d i v i d u a l  C o u n se l in g  
w i th  S tu d e n t s
154 94^ 25.58 17 .81
A d m in i s t e r in g  I n d i v i d u a l  
T e s t s  o f  I n t e l l i g e n c e
152 93^ 12.90 10.25
I n d i v i d u a l  C o u n se l in g  
w i th  A d m i n i s t r a t o r s
142 87^ 5 .6 6 5 .0 9
I d e n t i f y i n g  S tu d e n t s  f o r  
S p e c i a l  E d u c a t io n
132 80^ 6.03 4 .9 4
C o n f e r r in g  w i th  th e  S ch o o l 
N urse
131 80^ 3 .6 4 4 .1 8
C o n f e r r in g  w i th  th e  R ead in g  
S p e c i a l i s t
123 75^ 4 .93 2 .5 4
W orking i n  P u b l i c  R e l a t i o n s 119 72^ 8 .0 7 4 .3 0
T ea c h in g  Human R e l a t i o n s  
C la s s e s
41 25^ 7 .0 1 6.63
APPENDIX F— C o n tin u e d
ITEMS WRITTEN IN BY ELEMENTARY SCHOOL COUNSELORS 
TO DESCRIBE DUTIES NOT INCLUDED IN THE ELEMENTARY SCHOOL 
GUIDANCE AND COUNSELING INVENTORY
OPEN ITEMS ITEM
RESPONSE
PERCENTAGE AVERAGE TIME SPENT IN 
PERFORMING DUTIES
MEDIAN TIME SPENT IN 
PERFORMING DUTIES
C l e r i c a l  D u t ie s 80 49^ 10 .41 9 .7 5
P a r e n t a l  I n t e r v i e w s 81 49^ 4 .1 5 3 .5 4
R eco rd  K eep ing 78 48^ 5 .23 4 .7 7
R e f e r r i n g  S tu d e n t s  
t o  O th e r  A g en c ie s 77 47^ 6.03 3 .9 2
Group G uidance 76 46^ 6 ,03 3 .9 2
Group T e s t i n g 64 39^ 8 .8 0 6 .3 8
Cn
